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COVER LETTER

June 15, 2026

Superintendent Cancy McArn

Members of the Sacramento City Unified School District Board of Education
5735 47th Avenue,

Sacramento, CA 95824

Dear Superintendent Cancy McArn and Members of the Sacramento City Unified School District
Board of Education:

On behalf of our learning community, | would like to submit Language Academy of Sacramento
(LAS)’s renewal charter petition. If the renewal petition is approved, our school would continue

to serve our students and their families for the term of 2027-2032.

Thank you for your continued support for our dual immersion Spanish and English bilingual
educational program and your belief in preparing students for global citizenry.

Respectfully,

Eduardo de Ledn
Executive Director

Charter Renewal Petition Term: 2027-2032
LAS Board Approved Submission Date: June 8, 2026



AFFIRMATIONS AND DECLARATION

The Language Academy of Sacramento (LAS) or the “Charter School”, located within the
Sacramento City Unified School District (“SCUSD” or “District”) boundaries, and operated by The
Language Academy of Sacramento (“LAS”), a nonprofit public benefit corporation, will follow
any and all federal, state, and local laws and regulations that apply to the Charter School,
including but not limited to:

The Charter School shall meet all statewide standards and conduct the student
assessments required, pursuant to Education Section 60605, and any other statewide
standards authorized in statute, or student assessments applicable to students in non-
charter public schools. [Ref. Education Code Section 47605(d)(1)]

LAS declares that it shall be deemed the exclusive public school employer of the
employees of LAS for purposes of the Educational Employment Relations Act. [Ref.
Education Code Section 47605(c)(6)]

The Charter School shall be nonsectarian in its programs, admission policies,
employment practices, and all other operations. [Ref. Education Code Section
47605(e)(1)]

The Charter School will not charge tuition. [Ref. Education Code Section 47605(e)(1)]

The Charter School shall admit all students who wish to attend the Charter School,
unless the Charter School receives a greater number of applications than there are
spaces for students, in which case it will hold a public random drawing to determine
admission. Except as provided by Education Code Section 47605(e)(2), admission to the
Charter School shall not be determined according to the place of residence of the
student or of that student’s parents or legal guardian within the State. Preference in the
public random drawing shall be given as required by Education Code Section
47605(e)(2)(B)(i)-(iv). In the event of a drawing, the chartering authority shall make
reasonable efforts to accommodate the growth of the Charter School in accordance
with Education Code Section 47605(e)(2)(C). [Ref. Education Code Section
47605(e)(2)(A)-(C)]

The Charter School shall not discriminate on the basis of the characteristics listed in
Education Code Section 220 (actual or perceived disability, gender, gender identity,
gender expression, nationality, race or ethnicity, religion, sexual orientation, or any
other characteristic that is contained in the definition of hate crimes set forth in Section
422.55 of the Penal Code, including immigration status, or association with an individual
who has any of the aforementioned characteristics). [Ref. Education Code Section
47605(e)(1)]

The Charter School shall adhere to all provisions of federal law related to students with
disabilities including, but not limited to, Section 504 of the Rehabilitation Act of 1973
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(“Section 504”), Title Il of the Americans with Disabilities Act of 1990 (“ADA”) and the
Individuals with Disabilities Education Improvement Act of 2004 (“IDEA”).

The Charter School shall meet all requirements for employment set forth in applicable
provisions of law, including, but not limited to credentials, as necessary. [Ref. Title 5
California Code of Regulations Section 11967.5.1(f)(5)(C)]

The Charter School shall ensure that teachers in the Charter School hold the
Commission on Teacher Credentialing (“CTC”) certificate, permit, or other document
required for the teacher’s certificated assignment. The Charter School may use local
assighment options authorized in statute and regulations for the purpose of legally
assigning certificated teachers, in the same manner as a governing board of a school
district. [Ref. Education Code Section 47605(1)(1)

The Charter School shall at all times maintain all necessary and appropriate insurance
coverage.

The Charter School shall comply with the Ralph M. Brown Act, Government Code
Section 54950, et seq. (“Brown Act”).

The Charter school shall comply with Government Code Section 1090, et seq., as set
forth in Education Code Section 47604.1 (“Section 1090”) as well as all other
components of Education Code Section 47604.1.

The Charter School shall comply with the Political Reform Act, Government Code Section
81000, et seq. (“PRA”).

The Charter School shall, for each fiscal year, offer at a minimum, the number of
minutes of instruction per grade level as required by Education Code Section
47612.5(a)(1)(A)-(D)

The Charter School shall maintain accurate and contemporaneous written records that
document all pupil attendance and make these records available for audit and
inspection. [Ref. Education Code Section 47612.5(a)(2)]

The Charter School shall on a regular basis consult with its parents and teachers
regarding the Charter School's education programs. [Ref. Education Code Section
47605(d)]

The Charter School shall comply with any applicable jurisdictional limitations to the
locations of its facility. [Education Code Section 47605 and 47605.1]

The Charter School shall comply with all laws establishing the minimum and maximum
age for public school enrollment. [Ref. Education Code Section 47612(b) and 47610]

The Charter School shall comply with all applicable portions of the Elementary and
Secondary Education Act (“ESEA”) as reauthorized and amended by Every Student
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Succeeds Act (“ESSA”).

The Charter School shall not require any child to attend the Charter School nor any
employee to work at the Charter School. [Ref. Education Code Section 47605(f)-(g)]

The Charter School shall comply with the California Public Records Act, Government
Code Section 7920.000, et seq. (“CPRA”).

If a pupil is expelled or leaves the Charter School without graduating or completing the
school year for any reason, the Charter School shall notify the superintendent of the
school district of the pupil’s last known address within 30 days, and shall, upon request,
provide that school district with a copy of the cumulative record of the pupil, including
report cards or a transcript of grades, and health information. If the pupil is
subsequently expelled or leaves the school district without graduating or completing the
school year for any reason, the school district shall provide this information to the
Charter School within 30 days if the Charter School demonstrates that the pupil had
been enrolled in the Charter School. [Ref. Education Code Section 47605(e)(3)]

The Charter School may encourage parental involvement but shall notify the parents
and guardians of applicant pupils and currently enrolled pupils that parental
involvement is not a requirement for acceptance to, or continued enrollment at, the
Charter School. {Ref. Education Code Section 47605(n)]

The Charter School shall adhere to each of the conditions in Education Code Section
47605(e)(4)(A)-(D), including: (A) not discouraging a student from enrolling or seeking to
enroll in the Charter School for any reason; (B) not requesting a student’s records or
requiring a parent, guardian, or student to submit the student’s records before
enrollment; (C) not encouraging a student currently attending the Charter School to
disenroll or transfer to another school for any reason; and (D) providing a copy of the
California Department of Education (“CDE”) notice regarding the requirements in
Education Code Section 47605(e)(4)(A)-(D) to a parent/guardian or student if the
student is 18 years of age or older: (i) when a parent/guardian or student inquiries
about enrollment, (ii) before conducting an enrollment lottery, or (iii) before
disenroliment of a student. [Ref. Education Code Section 47605(e)(4)(A)-(D)]

The Charter School shall comply with the Family Educational Rights and Privacy Act, 20
U.S.C. Section 1232g, 34 CFR Part 99 (“FERPA”).

The Charter School shall comply with Education Code Section 51744 et seq. related to
independent study, as applicable.

The Charter School shall meet or exceed the legally required minimum number of school
days. [Ref. Title 5 California Code of Regulations Section 11960]

The Charter School shall ensure that preferences, if given as part of the enrollment
lottery, are not likely to negatively impact the racial, ethnic and unduplicated pupil
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balance the charter school strives to reflect.

Eduardo de Ledn, LAS Executive Director

Executive Summary of Petition Updates

Date

Charter Petition Component Updates for 2027-2032 Petition
Element 1 No substantive changes
Element 2 No substantive changes
Element 3 No substantive changes
Element 4 No substantive changes
Element 5 No substantive changes
Element 6 No substantive changes
Element 7 No substantive changes
Element 8 No substantive changes
Element9 No substantive changes
Element 10 No substantive changes
Element 11 No substantive changes
Element 12 No substantive changes
Element 13 No substantive changes
Element 14 No substantive changes
Element 15 No substantive changes

Miscellaneous Provisions

No substantive changes
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EXECUTIVE SUMMARY

In accordance with the Charter Schools Act of 1992 (Education Code Section 47600, et seq.), on
February 19, 2004, the SCUSD School Board unanimously voted to approve the charter petition
for the Language Academy of Sacramento (LAS). The school operates as an independent,
directly funded charter that is also a California non-profit 501(c)(3) public benefit corporation.
SCUSD renewed the LAS charter on September 8, 2008, March 20, 2014, and again on January
22, 2019. LAS's current charter is set to expire on June 30, 2027. (Note: Extension per state law
due to schooling disruption because of Covid-19 pandemic). This charter renewal petition
represents the LAS community’s request for a fifth, five-year cycle beginning July 1, 2027, to
June 30, 2032.

The Language Academy of Sacramento (“LAS”) hereby respectfully submits this charter
renewal.

Charter School Intent and Charter Requirements

It is the intent of the California Legislature, in enacting the Charter Schools Act of 1992 (the
“CSA”), to provide opportunities for teachers, parents, pupils, and community members to
establish and maintain schools that operate independently from the existing school district
structure, as a method to accomplish all of the following:

a. Improve pupil learning.

b. Increase learning opportunities for all pupils, with special emphasis on expanded
learning experiences for pupils who are identified as academically low achieving.

c. Encourage the use of different and innovative teaching methods.

d. Create new professional opportunities for teachers, including the opportunity to be
responsible for the learning program at the school site.

e. Provide parents and pupils with expanded choices in the types of educational
opportunities that are available within the public school system.

f. Hold the schools established under [the Charter Schools Act] accountable for meeting
measurable pupil outcomes and provide the schools with a method to change from rule-
based to performance-based accountability systems.

g. Provide vigorous competition within the public school system to stimulate continual
improvements in all public schools.

Education Code Section 47601(a)-(g)
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In reviewing petitions for the establishment of charter schools, the chartering authority shall be
guided by the intent of the Legislature that charter schools are and should become an integral
part of the California educational system and that establishment of charter schools should be
encouraged. (Education Code Section 47605(c).)

About The Language Academy of Sacramento (LAS)

Vision Statement
The LAS vision is to provide an exceptional Spanish-English bilingual education for all students.
Mission Statement

The LAS mission is to create a learning environment where students: 1) Utilize bilingualism and
biliteracy (Spanish and English) to achieve academic excellence and apply skills in real-world
situations and diverse settings. (BILITERACY); 2) Develop and exhibit positive self-esteem, pride,
confidence, and respect for themselves and others. (CONFIDENCE AND LIFE SKILLS); and, 3)
Demonstrate leadership skills in order to build bridges between communities and apply critical
thinking skills to solve problems, promote social justice, and create change in society.
(LEADERSHIP AND CRITICAL THINKING)

Historical Background

The origins of LAS began at Fruit Ridge Elementary School in 1995, over thirty years ago. Fueled
by the desire to address the academic needs of marginalized students, particularly English
Learners (ELs), a community of parents and teachers structured a program strand where
students, by choice, could learn to become bilingual and biliterate in both Spanish and English.
The K-5 Two-Way Spanish Immersion (TWSI) Program existed as a strand at Fruit Ridge
Elementary before converting to a K-8 independent charter school.

In the spring of 2001, a group of parents and teachers within the Fruit Ridge Elementary: Two-
Way Spanish Immersion Program began to organize and discuss the possibility of creating a
charter school. This group eventually became the Charter Development Team and focused
specifically on the two-way Spanish immersion program strand at the site.

In the subsequent eighteen months, the Charter Development Team worked diligently to
research and design a blueprint for an exemplary TWSI charter school. They collaborated with
various advocacy organizations for support: the Bilingual/Multicultural Education Department
(BMED) at California State University Sacramento, Area Congregations Together (ACT),
Sacramento City Teachers Association (SCTA), Charter Schools Development Center (CSDC),
California Association for Bilingual Educators (CABE), California Department of Education (CDE)
Language Policy and Leadership Department, and the Center for Applied Linguistics (CAL) in
Washington, D.C.
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In 2003, the Charter Development Team received a $450,000 start-up grant issued by the State
of California. Over the course of the following year, the Charter Development Team researched,
wrote, and submitted a petition to the Sacramento City Unified School District to create an
independent charter school.

School Location

The Language Academy of Sacramento is located at 2850 49t Street, Sacramento, CA 95817
where it leases the facility from Sacramento City Unified School District (“District”). With its

$11.5 million Prop 1D grant, the charter school has recently completed a facilities expansion
project which includes a two-story building for middle school classrooms, a state-of-the-art

gymnasium, and core building primary classrooms modernization. LAS at present intends to
remain at this location with no plans or intentions to change locations.

Enrollment History

On February 19, 2004, the SCUSD School Board unanimously voted to approve the original
charter petition for the Language Academy of Sacramento (LAS). Today the school operates as
an independent directly funded charter that is also a California non-profit 501(c)(3) public
benefit corporation. Since the charter school’s opening in 2004, LAS enroliment has grown from
228 students to 636 students for the FY26 school year. As of April 2026, there are 779 children
on the LAS waiting list.

LAS Demographics

For FY26, LAS demographic data constitutes 77% Unduplicated, 67% Low-Income, 39% English
Learners and 9% qualifying for Special Education services. About 93% of the students are Latino,
1% Black/African Americans, 4% White, 2% Asian, and 1% Two or more races.

2004 Founding Board

Dr. Sue Baker, Teejay Bersola, Dr. Jose Cintréon, Eduardo de Ledn, Ray Dizon, Martha Lara, Doug
MacPherson, Pam Phelps, and Juvencia Romo.

School Leadership

Eduardo de Ledn began his career in education as a 4™ and 5% grade bilingual teacher at Fruit
Ridge Elementary in Sacramento City Unified School District (SCUSD). A member of the LAS
Charter Development Team and the 2004 LAS Founding Governing Board, he taught 4t through
8t grades for the LAS before transitioning to administration from Assistant Principal to
Executive Director. Within these roles, he has supported the LAS mission by providing oversight
in key areas related to academics, finance and governance. His dedication to bilingual education
led him to teach a class at CSU Sacramento focused on preparing bilingual multiple and single
subject credential candidates to teach in Spanish language learning environments. Mr. de Ledén
graduated from CSU Sacramento with an undergraduate degree in Sociology, a Multiple Subject
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teaching credential with emphasis on Bilingual Education, an Administrative credential with an
emphasis on Urban Education, and a master’s degree in Educational Leadership.

Key Supporters

Area Congregations Together (ACT); CSU Sacramento: College of Education and formerly known
Bilingual and Multicultural Education Department (BMED), Child Development Department,
Society for Hispanic Professional Engineers, and the College Assistant Migrant Program; UC
Davis: College of Education, Children’s Garden Program, and the International English and
Professional Programs; UC Davis Medical Center: Community Relations, MIND Institute; Way Up
Sacramento & Oak Park Smart; California Association of Bilingual Educators (CABE); La Raza
Galleria Posada,; California Musical Theatre (CMT); Mexican Consulate; KVIE; Association of
Two Way and Dual Language Education (ATDLE); The Puente Project at Sacramento City
College; The Puente Project, Sacramento City College; The Mexican Cultural Center; Sol
Collective; Instituto Mazatlan de Bellas Artes Dance School; California Department of Education:
Superintendent Tom Torlakson and the Global 2030 Project Team; Charter Schools
Development Center (CSDC); California Charter Schools Association (CCSA); El Dorado County
Office of Education (EDCOE).

International Visitors

Through the years, LAS has served as a model for bilingual and immersion education for other
international programs. Below is a list of representative countries of LAS visitors and their
organizational affiliations:

Argentina: American Councils of Education and U.S. Department of Education

Brazil: Brazilian Education Delegation (U.S. Department of Commerce)

Colombia: UC Davis International English and Professional Program

Georgia: Georgian Education Delegation (Northern California World Trade Center)
Indonesia: Indonesian Education Delegation (U.S. Department of State International Visitor
Program)

Japan: Osaka City University: Graduate School of Literature and Human Sciences

Japan: UC Davis International English and Professional Programs

Malaysia: United States Department of Commerce

Mexico: Instituto Pedagdgico para Problemas de Lenguaje (IPPLIAP), US Library of Congress
International Literacy Prize winner

Taiwan: UC Davis International English and Professional Programs

Highlights and Recognitions: Local, Statewide, and International

Recognitions:

e Featured in the Global California 2030 Initiative as a Dual Language Immersion Model
(2018)

e LAS reflects California’s commitment to multilingual education following Proposition
58’s passage in 2016.
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Local

LAS's existence is a validation of the public’s evolved recognition of the efficacy of an
expansive educational model with ancillary international relevance.

Congruent to the Dual Immersion Research, LAS 8th grade students achieve at
comparable and/or higher levels than the neighborhood district schools/students and
the State of California peer group in English, while simultaneously learning Spanish.

LAS's educational model provides area high schools with the only students prepared to
enroll in Advanced Placement Spanish courses.

Infrastructure & Staff:

State-of-the-art gym and middle school building (since 2015)
92% of teachers with 2+ years of experience; 72% with 5+ years (as of 2026)

1:1 student-to-technology ratio, fully equipped for distance learning (since 2020)

Climate & Engagement

2025

92% of students like their school; 99% value learning Spanish (2025 survey)
98% of parents would recommend LAS (2025 survey)

97% of staff would recommend LAS (2025 survey)

96% of students like their school; 98% value learning Spanish (2026 survey)
98% of parents would recommend LAS (2026 survey)

100% of staff would recommend LAS (2026 survey)

Statewide Recognition:

According to a California Association of Bilingual Education (CABE) and Californians
Together press release issued in November 2015, out of about 10,315 public schools,
only 425 public schools offer a dual immersion program. LAS serves as a member of the
4% of all public schools that offer a globally relevant program.

In November 2016, California voters approved Proposition 58 with 73.5% rating,
allowing the implementation of the California Multilingual Education Act of 2016. LAS's
existence is a validation of the public’s evolved recognition of the efficacy of an
expansive educational model with ancillary international relevance.
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® |n October of 2018, State Superintendent of Public Schools Tom Torlakson featured LAS
as a Dual Language Immersion Program Model for the Global California 2030 Initiative.

International Recognition:

e Dr.Jun Takizawa, Professor of the Graduate School of Literature and Human Science at
Osaka City University conducted multi-year research of the LAS program. Dr. Takizawa
published the following articles about the Language Academy of Sacramento in the
Japan Educational Administration Society Journal:

o A Charter School Implementing a Two-Way Immersion Program: The
Significance and Factors of Compatibility of Securing Accountability and
Realizing Bilingualism (2013).

o The Potential for School Choice to Secure Equal Educational Opportunities for
Language Minorities: A Study of Two-Way Immersion Programs in California
(2014).

Case for Renewal
LAS: Per AB1505- CA Dashboard Charter Renewal Three-Tiered System

In accordance with Education Code Section 47600 et seq., LAS petitions the Sacramento City
Unified School District for the renewal of the TK-8 charter for The Language Academy of
Sacramento a term of five (5) school years beginning July 1, 2027, and ending on June 30, 2032.

Pursuant to the amendments made to Education Code Section 47607, and the creation of
Education Code Section 47607.2, by Assembly Bill (“AB”) 1505 (2019), at the time of charter
renewal, a chartering authority shall consider the performance of the charter school on the
state and local indicators reported in the Dashboard, and, in some circumstances, the
performance of the charter school on assessments deemed to be “verified data.”

In addition to the shift toward assessing Dashboard data, Assembly Bill 1505 also created a
three-tiered system of evaluating charter schools’ performance, plus a separate category for
Dashboard Alternative School Status. Each of the three tiers has unique qualifying criteria.

The three performance categories thresholds are as follows:

e High Performing — Presumptive renewal if the charter school meets the established
renewal criteria — Education Code Section 47607(c)(2).

e Low Performing — Presumptive non-renewal if the charter school meets the non-
renewal criteria, unless the chartering authority makes a finding to approve for a two-
year term — Education Code Section 47607.2(a).

e Middle Performing — Presumptive renewal unless the charter school failed to meet or
make sufficient progress toward meeting standards and closure is in the best interest of
students, evaluated using the Dashboard and Education Code Section 47607.2(b).
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The California Department of Education provided a Charter School Performance Category Data
File. The file provides the analysis of each Charter School in the State of California and provides
the performance category for Charter Renewal.

Per the CDE’s analysis, LAS-is in the Middle Performance Category. The following are LAS CA

Dashboard Indicators for the 2024 and 2025 school years.

LAS: All School-Wide Dashboard Indicators

Indicator (ELPI)

School-Wide Indicator LAS Charter LAS Charter
School 2024 School 2025
Dashboard Dashboard
ELA DFS -24.5 points -19.3 points
Math DFS -34.3 points -31.0 points
Absenteeism 9.7% 11.0%
English Learner Progress 46.8% 51.4%

LAS: California Dashboard ELA Two-Year Comparison of Distance from Standard to State

Groups LAS CA State LAS CA State
Charter Spring Charter Spring
Spring 2024 Spring 2025
2024 2025
Schoolwide -24.5 points -13 points -19.3 points -8.1 points
:E:Lg)liSh Learner -57 points -67.6 points -45.5 points -59.9 points
Long-Term EL -62.8 points -55.3 points 104.5 points
Students with -128 points -96 points -116.1 points -89 points
Disabilities
S9cioeconomica|ly -43.3 points -41 points -32.4 points -35 points
Disadvantaged
Hispanic . . . .
-29.1 points -39.3 points -23.2 points -34 points
Asian* ; :
No Data +60.7 points No Data + 62.9 points
Two or More Races™ No Data +24 points No Data +29 points
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White*

No Data

+19.2 points

No Data

+23.8 points

+ Fewer than 31 students were represented in at least one of the two years compared.
* Comparison not included for criterion 2

LAS: California Dashboard Math Two-Year Comparison of Distance from Standard to State

Groups LAS CA State LAS CA State
Charter Spring 2024 Charter Spring 2025
Spring Spring
2024 2025
Schoolwide -34.3 points -48 points -31.0 points -42 points
English Learner (EL) -67.3 points -93.4 points -53.4 points -86.1
Long-Term EL EYRTt -163.5points  -99.3 points -158.9
Students with . . . .
Disabilities -132.5 points -124 points -131.0 points -121 points
S?C|oeconom|cally -48.8 points -78 points -46.3 points -73 points
Disadvantaged
Hispanic - . . .
-37.6 points -79 points -34.4 points -74 points
Asian* No Data No Data
Two or More Races™ No Data* -5 points No Data -1 point
i+p ¥
White No Data -10 points No Data -6 points

+ Fewer than 31 students were represented in at least one of the two years compared.
* Comparison not included for criterion 2

LAS: California Dashboard English Learner Progress (ELPI)
Two-Year Comparison of Percent Progressing and Performance Level

Groups LAS CA State LAS CA State
Charter Spring 2024 Charter Spring 2025
Spring Spring
2024 2025

English Learner (EL) 46.8% 45.7% 51.4% 46.4%

Long-Term EL 51.2% 45.8% 57.1% 49.1%
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LAS CA Dashboard 2024 and 2025 Data: Key Points

The Language Academy of Sacramento (LAS) has met and made sufficient progress toward
standards that provide a benefit to pupils as evidenced by the following

1. Continuous improvement in ELA, Math, and ELPI.

2. English Learners, Hispanic students, and Socioeconomically Disadvantaged students
outperform statewide peers.

3. Strong evidence of equity and closing opportunity gaps.

LAS: An Exemplary Charter Renewal Candidate in the Middle
Performance Category

In addition to the CDE criteria above, LAS takes pride in demonstrating excellence specific to its
innovative pedagogical approach. First, it is important to contextualize all that is The Language
Academy of Sacramento and what makes it a truly unique learning community.

LAS has served students in Sacramento City Unified for 22 years. Our small school, with
intimate classrooms, and deep collaboration between families, teachers, and administrators
has been an authentic choice for Sacramento families for years. Every year LAS has more
applicants than we have space to accommodate. LAS conducts a random public lottery to admit
students due to the great interest in our program. For a range of reasons, families have
determined that attending this particular educational program: Dual Language Education, is in
the best interests of their children.

The Language Academy of Sacramento (LAS): Dual Language Education Program
Design

At the Language Academy of Sacramento, the method of instruction utilized is the Two-Way
Spanish Immersion 90/10 model. Following transitional kindergarten, students in kindergarten
and first grade receive 90% of their daily instruction in Spanish and 10% in English. Each year,
students receive more instruction in English as the percentage of instruction in Spanish
decreases. By 5th grade, students receive approximately 50% of their daily instruction in
Spanish and 50% in English.

Two-Way Immersion 90/10 Model: Percentages of Daily Instruction

Percentage of Instruction | Percentage of Instruction
Grade Level . . . .
in Spanish in English
Transitional Kinder 95% 5%
Kindergarten — First 90% 10%
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Second 80% 20%
Third 70% 30%
Fourth 60% 40%
Fifth 50% 50%
Middle School 30-40% 60-70%

*middle school language of instruction varies per subject

Most instruction is in Spanish in the primary grades, and formal English literacy instruction
begins in 2nd-3rd grades. English Language Development (ELD) is taught daily from
kindergarten through eighth grade for English learners. In practice, LAS teachers have found
that in the 90-10 model, English achievement in second and third grades is not adequately
reflected on standardized state testing. However, by the sixth and seventh grades, students in
dual immersion programs typically begin to outperform their counterparts in English-only
programes. In fact, the real benefits of dual immersion instruction become evident in the middle
school grades. This is precisely why the LAS school design incorporates kindergarten through
eighth grade and is also the rationale for requesting a long-term commitment from every
parent who enrolls his/her child at LAS. Program duration research has shown that students
learning a second language need at least five to seven years to fully develop both
conversational and academic proficiency comparable to that of a native speaker. For this
reason, the Language Academy is a self-contained Transitional Kindergarten through 8th grade
school.

Because LAS is a dual language education (DLE) immersion program, research indicates that it
takes a minimum of 5-7 years before DLE students’ performance in English is comparable to
non-DLE students.

On this note, the CA Dashboard results for ELA, Math, and subgroups only partially captures the
academic performance trajectory of students in DLE programs. At LAS, we refer to this expected
accelerated trajectory as DLE’s End-of-Stage 3 (Grade 8) where DLE’s student performance in
English is appropriately comparable to non-DLE students.

That stated, LAS, as a charter school in the Middle Performance category for renewal, must
address the question, “Can LAS demonstrate that the school is effectively serving students and
is on a trajectory of improvement?”

LAS response to this essential renewal question is a resounding, “YES!” The following group of
evidence shows that:

1. Student outcomes are improving over time.
2. Student groups outperform comparable groups statewide.
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3. LASisimplementing an efficacious dual language program with systems that are
producing measurable gains.
4. LAS historical data reflects an overall educational program that is innovative, sound and

viable.

Rationale for a Five-Year Renewal of LAS: Part 1:

LAS TRIANGULATED DATA - CSDC, NWEA, AND LAS ACHIEVEMENT ANALYSIS:
EVIDENCE 1 TO EVIDENCE 3

Evidence Title

Evidence of Success

Data Source

Evidence 1:
Academic Growth
Exceeds

LAS achieved Above Average Growth
(2024) and Accelerated Growth (2025)
in ELA and Math compared to schools

California Schools
Development Center (CSDC)
Renewal Worksheet; CDE

Comparable with similar grade spans and Growth Data; Parsec

Schools demographics. English Learners and Education Analysis
Long-Term English Learners
consistently exceeded state growth
expectations.

Evidence 2: Grade levels met or exceeded annual NWEA MAP Growth (AB 1505

Verified NWEA
MAP Academic

growth projections. Grade 8 students
demonstrated exceptional growth,

Approved Local Assessment);
LAS Annual Charter Leader

Growth with Reading growth reaching the 93rd | Reports (2025 & 2026)
percentile nationally and Math growth
reaching the 99th percentile
nationally. Most student groups
exceeded expected growth targets.
Evidence 3: Multi-year cohort analyses ("Brostrom | SBAC/CAASPP Cohort
Longitudinal Graphs") show a consistent upward Historical Achievement
Cohort trajectory in ELA and Math Trajectory (LAS Brostrom

Achievement
Trajectories
(Highest by Gr8)

achievement as students progress
through the dual-language program,
demonstrating sustained academic
growth and long-term program
effectiveness.

Graphs)
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Renewal Performance Evidence 1

Renewal Performance: Evidence 1

Overall Performance:
2024: ABOVE the CA State based on Growth Scores ELA and Math
2025: ACCELERATED the CA State based on Growth Scores ELA and Math

2024 & 2025: ABOVE the CA State Percentage for English Learner Progress Indicator (ELPI)

California Schools Development Center (CSDC): Statewide Charter Organization
ELA and Math Dashboard Growth Performance Analysis — Excerpt from CSDC Renewal
Worksheet for Language Academy of Sacramento

ELA and Math Growth, with Comparisons to State Average Growth Scores of Schools Similar by
Grade Span and SED%

The tables below provide the following information about ELA and Math Growth:

School growth scores as they appear on the Dashboard (2024) and in the CDE data file
(2025). Each growth score is an average of the growth scores of the school's students.
Each student's growth score indicates, in scale score points, how the student's growth
from the prior year CAASPP compares to the growth of all other students, statewide,
who had the same baseline score as that student (some additional methodology is used
for stabilization). Note that student group scores do not recalculate students' growth
relative to the growth of other students in the same student group, statewide.

State average growth scores for schools that are similar by grade span and
Socioeconomically Disadvantaged percent (SED %), as calculated by CSDC and Parsec
Education using CDE's posted growth scores.

The difference between the school's growth scores and the corresponding state averages
for schools similar by grade span and SED %.

Possible range, a measure that reflects the range in which the school's actual growth
most likely falls. Possible range accounts for statistical error and is therefore wider as the
group size is smaller. The CDE only published the possible range in 2024.

Number of students included in each growth score.

2024 performance category. 2024 uses three categories based on Possible Range of
growth scores: "Typical" category means the possible range includes "0," "Above" if the
possible range includes only values > 0, and "Below" if the possible range includes only
values < 0.

2025 performance category. 2025 uses five categories with fixed values based on growth
scores: "Minimal Growth" if <-20, "Moderate Growth" if -20 to -5,"Average Growth" if -5
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to 5, "Accelerated Growth" if 5 to 20 and "Exceptional Growth" if >20. The charts mark
the thresholds at -20, -5, 5, and 20 (- - - - - ).

Differ-  Differ-
CAAIl cAAl % of
AR School Schoo TR Il Possible | Students | CO8  Performance  Performance
LLCYELE I Growth Growth School  School
Acaery f Growth Growth . Range | who |Students| Students EEEIETLLY Category
SR 0 S Avesge Aversge s {moroved | 2004 | 2025 IS 2025
Sacramento 2024 2025 2000 2005 Average Average 2025
2024 2025
ALL STUDENTS 7tol3 © 83% | 329 | 325 Above Accelerated
African Ameri.
English Learner - - 3tol2 | 84% | 152 | 162 Above Accelerated
Long-Term EL - - Otold | 78% | 54 | 46 Typical Accelerated
Hispanic - - 6tol2 | 84% | 307 | 305 Above Accelerated
Socioecon. Dis - - 3toll ¢ 84% i 246 | 237 Above Accelerated
Stud. w/ Disabil. 3¢ d - . - Q205 78% 1 42 40 Below Moderate
White
Multiracial
Asian

Math Growth, with Comparisons o State Average Growth Scores of All Schools

Differ-  Diffe

E%ols

MATH GROWTH Possible ismdents; # # Performance = Performance
The Language i i i
Academy of : Range whe gStudenlsttudents Category Category
g t hvers 2024 lmproved: 2024 © 2025 2024 2025
acramento 024 0 1 0 i : 2025
0 19 0 140 0 ! 0 ! 19 14 [16t022; 78% | 329 | 325 | Above | Accelerated
f ERER | _ _ _ i j |
14 ;10 0 -1 -1 15 11 ;| 9to18 i 76% : 152 . 162 i Above | Accelerated |
' 2 0010 0 -7 0 7 29 17 | 15t30; 70% | 54 | 46 ; Above | Accelerated |
. 19 1 14 ¢ 4 @ 4 % 230 18 ! 16t022 ¢ 78% | 307 ! 305 | Above | Accelerated !
ocioecon. D 19 11 -4 .3 3 14 | 15t022 | 76% 246 237 Above Accelerated
WUVEER 6 0 11 0 5 0 6 11 17 | 2to18 i 73% . 42 40 | Typical | Accelerated |
6 | 5|
20 i 19
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LAS vs. CA State: English Learner Progress Indicator:

LAS Outperforms CA State in 2024 and 2025

CA 2025 46.4% 49.1%
LAS 2025 51% 57%
Differ 5% 8%
CA 2024 45.7% 45.8%
LAS 2024 47% 51%
Differ 1% 5%

ELPI is the percent of EL students whose ELPAC level increased from prior year or maintained
level 4:1 > 2 Low > 2 High > 3 Low > 3 High >4

© 2025 Charter Schools Development Center www.chartercenter.org
csdc@chartercenter.org

Evidence 1 Summary: Student Academic Growth Exceeds Comparable Schools

1. Description of the Evidence

This evidence comes from the California Schools Development Center (CSDC), a statewide
charter organization. It analyzes student growth scores in ELA and Mathematics compared with
schools of similar grade span and socioeconomic demographics. LAS achieved Above Average
Growth in 2024 and Accelerated Growth in 2025. English Learners and Long-Term English
Learners consistently exceeded state growth expectations.

2. Why This Evidence Matters

Growth measures are often more meaningful than proficiency rates because they show how
much students learn over time regardless of where they started. Charter renewal law
emphasizes evidence that students are making meaningful academic progress.

3. Charter Renewal Argument

LAS demonstrates that students are learning at a faster rate than comparable schools
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throughout California. Particularly noteworthy is the accelerated growth among English
Learners, Long-Term English Learners, Hispanic students, and socioeconomically disadvantaged
students. This indicates that the instructional model is producing measurable academic gains
and successfully serving historically underserved populations.

Renewal Performance: Evidence 2

Renewal Performance: Evidence 2

Overall Performance:

2025: Grade Levels Met or Exceeded Annual Growth Projection ELA and Math. With the
exception of the SPED Subgroup in ELA, all Gr8 Cohort Subgroups Exceeded Annual Growth
Projection in ELA and Math.

2026: With the exception of Gr3 Math, Grade Levels Met or Exceeded Annual Growth
Projection ELA and Math. With the exception of the SPED Subgroup in ELA and Math, all Gr8
Cohort Subgroups Exceeded Annual Growth Projection in ELA and Math

AB 1505 Approved Verified Data: NWEA MAP Growth - Excerpt from LAS Annual
Charter Leader Report for SCUSD for Year 2025 and 2026

Excerpt from LAS Annual Charter Leader Report for SCUSD for Year 2025

The Language Academy of Sacramento (LAS) Local Assessment Name:

An approved CA state-verified assessment per AB1505: Northwest Evaluation Association
(NWEA) MAP Growth: ELA, SLA, and Mathematics and MAP Fluency in Spanish and English.

The data below represents the MAP Growth FY25 Gr8 (LAS End of Stage 3 in Biliteracy
Trajectory) School Conditional Growth Index (CGI) Winter to Winter Term data for core subject
areas: Math and ELA. CGl values express student growth relative to the growth projection in
standard deviation units. Student CGI can be averaged and is comparable across grades and
subjects. According to NWEA'’s definition, for both student and school CGl values, a CGl range of
-0.2 to 0.2 (or greater) could be used as an approximation of one year’s growth (or more), with
zero as equivalent to one grade level growth, in a subject in the same grade and subject with
the same starting achievement level receiving a similar amount of instructional exposure (MAP
Growth Data for AB1505, May, 2023).

The illustrations below show the LAS NWEA CGl as discussed above.
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mop

GROWTH

Student Growth Summary Report

Aggregate by School

Term:
District:

Winter 2024-2025
The Language Academy Of Sacramento

Norms Reference Data:
Growth Comparison Period:
Weeks of Instruction:

Grouping:
Small Group Display:

2020 Norms.
Winter 2024 - Winter 2025

Start- 20 (Winter 2024)
End- 20 (Winter 2025)
None

Yes

Language Academy of Sacramento

Language Arts:

Reading
Comparison Periods Growth Evaluated Against
Winter 2024 Winter 2025 Growth Grade-Level Norms Student Norms
Number of Percentage
Nzgﬁ‘er Mean Mean Observed| Projected School School NS“:E‘:;:’;!? Studenls of ‘E‘I‘:g;nn‘
Grade (Winter 2025) or‘ RIT Standard Achievement RI Standard Achievement Observed Growth | Schoot Conditional Conditional With Who Met  Students Conditional
= Deviation Percentile Deviation Percentile Growth Growth Growth Their Who Met
Growth | Score Score SE Growth index  Percentile | SrOWh oo Growth rowth
Eventst Projections y " Percentile
Projection Projection
K 0 = = = =
1 0 - - - -
2 0 = = = =
3 0 - - - -
4 B3 182.4 16.4 5 193.1 14.2 9 11 1.4 9.6 0.81 79 63 36 57 62
5 61 195.5 14.1 16 203.2 151 20 8 1.1 74 0.22 59 61 33 54 50
i} 60 205.2 14.4 29 211.3 13.1 36 6 1.0 5.3 0.50 69 60 36 60 58
T 63 209.1 13.9 25 212.8 13.6 27 4 1.2 5.0 -1.16 12 63 29 46 43
8 60 2124 11.0 26 219.0 12.2 42 I 0.9 4.5 1.48 93 60 38 63 60
Language Arts: Reading
12
c 10
£ &
8
o <
o] <> O <> Observed Growth
= 4 o Grade-Level Norms Projected Growth
r 2
Q
K 1 2 3 4 5 4] 7 8
Grade
‘wnop - Student Growth Summary Report
=
GROWTH Aggregate by School Winter 2024-2025 Norms Reference Data: 2020 Norms
ggreg Y The Language Academy Of Sacramento Growth Comparison Period: ‘Winter 2024 - Winter 2025
Weeks of Instruction: Start- 20 (Winter 2024)
End- 20 (Winter 2025)
Grouping: None
Small Group Display: Yes
Language Academy of Sacramento
Math: Math K-12
Comparison Periods Growth Evaluated Against
Winter 2024 Winter 2025 Growth Grade-Level Norms Student Norms
Number of Percentage
ngﬁler Mean Mean Observed| Projected School School Nslﬂglgtgf Students of Stgggnnl
Grade (Winter 2025) or‘ RIT Standard Achievement RIT Standard Achievement Observed Growth | School Conditional Conditionall With Who Met  Students Conditional
B Deviation Percentile Deviation Percentile Growth Growth  Growth Their  Who Met
Growth | Score Score SE Growth Growth wil
Eventst Index Percentile Projections Growth Growth Percentile
Projection Projection
K 0 = = = =
1 63 143.5 11.3 10 165.1 10.6 20 22 1.1 19.4 1.14 87 63 35 56 53
2 64 160.6 11.9 5 178.9 13.8 19 18 0.9 15.2 1.74 96 64 45 70 67
3 48 178.7 12.0 18 191.2 11.2 il 13 1.2 124 0.06 52 48 21 44 37
4 62 186.4 11.3 [ 196.3 12.4 10 11 9.7 0.12 55 62 33 53 53
5 61 196.2 13.4 8 209.9 15.2 27 14 1.0 8.3 3.10 99 61 42 69 72
6 62 208.4 14.2 il 217.3 12.8 39 9 0.9 4.6 2.29 99 62 46 i4 69
7 B3 213.7 14.3 24 222.9 15.8 45 9 0.9 5.7 2.30 99 63 42 67 65
8 61 220.5 14.2 35 229.5 15.9 56 9 0.8 5.0 2.38 99 61 50 82 73
Math: Math K-12
24
c 20
£ <
5 N °
g2 & Observed Grevth
[ 8 0 O ¢  Grade-Level Norms Projected Growth
[« ) L 2 <
0
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Student Growth Summary Report

map

GROWTH

Aggregate by School

Winter 2024-2025
The Language Academy Of Sacramento

Norms Reference Dati

Growth Comparison Period:

Weeks of Instruction:

Grouping:
Small Group Display:

a: 2020 Norms.
Winter 2024 - Winter 2025

Start- 20 (Winter 2024)
End- 20 (Winter 2025)
Program

Yes

Language Academy of Sacramento

Language Arts:

Reading
Comparison Periods Growth E ted Against
Winter 2024 Winter 2025 Growth Grade-Level Norms Student Norms
Number of Percentage
NI:S:‘EW Mean Mean Observed| Projected School School NS‘{E}:E;I? Students o ?Atggg:wt
Grade (Winter 2025) of RIT Standard Achievement RIT Standard Achievement Observed Growth | Schoal Conditional Conditional With Who Met  Students Conditional
" Growt Score Deviation Percentile Score Deviation Percentile Growth SE Growth  Growin Growth Growth Their Wha Met wi
Eventst Index Percentile Projections Growth Gr_c!wt_h Percentile
Projection Projection
English 15 199.5 82 1 2048 86 2 5 25 49 027 61 15 8 53 47
Language
Leamer (ELL)
English Only (EQ) 18 216.1 76 45 2224 109 80 6 18 44 134 o1 16 1" 69 63
Foster 1 196.0 1 2040 2 8 50 213 98 1 1 100 0
Free and 44 210.7 103 19 2171 118 3 6 11 486 130 90 44 28 64 60
Reduced Lunch
(FRL)
Latino 56 2120 M3 24 2182 122 38 6 14 45 118 a8 56 34 61 58
Long Term EL 15 199.5 82 1 2048 86 2 5 25 49 027 61 15 8 53 47
(LTEL)
Non-Latino 4 2173 45 51 2208 13 B3 13 17 44 580 99 4 4 100 90
Non-SED 16 21689 18 49 2243 18 69 7 17 44 215 98 16 10 63 61
Non-SPED 50 2147 96 T 2218 10.5 57 7 10 45 189 a7 50 3 66 63
Reclassified 29 2169 B6 49 224 4 81 69 8 11 44 222 99 2 19 66 63
(RFEP)
Special 10 200.4 100 1 2047 10.2 2 4 22 49 -0.42 34 10 5 50 47
Education (SPED)
‘“op Student Growth Summary Report
I ——
GROWTH Aggregate by School Term: Winter 2024-2025 Norms Reference Data: 2020 Norms,
gareg v District: The Language Academy Of Sacramento Growth Comparison Period: Winter 2024 - Winter 2025

Weeks of Instruction:

Grouping:
Small Group Display:

Start- 20 (Winter 2024)
End- 20 (Winter 2025)
Program

Yes

Language Academy of Sacramento

Math: Math K-12

Comparison Periods Growth Evaluated Against
Winter 2024 Winter 2025 Growth Grade-Level Norms Student Norms
Number of Percentage
NEﬁ\L‘:;Ier Mean Mean Observed| Projected School School Nslizw;:eﬂrtgl Students of SMI::E:
Grade (Winter 2025 f‘ RIT Standard Achievement RIT Standard Achievement Observed Growth | School ‘Conditional Conditicnall With Who Met  Students Condit I
rade (Winter 2025) Grgmh Score Deviation Percentile Score Deviation Percentile Growth G?o\?\r?h Growth Growth Grolw‘th Their Who Met %’}ol\'\:'?r?a
Eventst Index Percentile Projections owth Growth Percentile
Projection Projection
English 16 206.8 8.0 3 2133 122 7 6 22 42 136 91 16 9 56 70
Language
Leamer (ELL}
English Only (EO) 15 2282 141 68 2375 138 83 9 10 5.4 230 99 15 14 93 w
Free and 45 2172 121 2 2258 143 4 9 10 43 225 99 45 35 T8 73
Reduced Lunch
(FRL)
Latino 57 2204 143 34 2289 158 53 9 08 49 208 98 57 46 81 73
Long Term EL 16 2068 a0 3 2133 122 T 6 22 42 1.36 o 16 9 56 70
(LTEL}
Non-Latino 4 2233 138 47 2380 1638 B4 15 36 51 564 99 4 4 100 B9
Non-SED 18 2300 158 75 2308 162 B8 10 12 55 242 99 16 15 94 78
Non-SPED 51 2239 125 49 2328 145 87 9 09 51 209 a8 51 43 B4 72
Reclassified 30 2240 19 50 2341 124 73 10 10 51 291 99 30 7 90 73
(RFEP)
Special 2032 a6 1 2132 130 7 10 23 4.0 353 99 10 7 T 80
Education (SPED)

Increases in Student Achievement (Local Assessments)

Charter School Directions: Refer to school growth reports in the assessment platform. This is not
a record of students on, near, or below standards. This is a record of the average growth
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students at your school made during the year. (Data on the table below is based on the previous
NWEA MAP Student Growth Summary Reports above)

OVERALL AND GROUPS

FY25 LAS MAP Growth
Winter Window Gr8
Cohort Conditional
Growth Index (CGl)

FY25 LAS MAP Growth
Winter Window Gr8
Cohort Conditional
Growth Percentile (CGP)

All Gr8 Students - Overall Reading in

All Gr8 Students - Overall Math (*LAS is

ENGLISH (*LAS is a DLE 90:10 Program) 1.48 93rd
Latino 1.18 88th
SED 1.30 90th
RFEP 2.22 99th
EL/LTELs 0.27 61st
SPED -0.42 34th

a DLE 90:10 Program: Gr1-Gr4 Math is in 2.38 99th
SPANISH; Gr5-Gr8 is in ENGLISH)

Latino 2.09 98th
SED 2.25 99th
RFEP 291 99th
EL/LTELs 1.36 91st
SPED 3.53 99th

Summary of the FY25 LAS MAP Growth Winter Window results for the 8th-grade cohort based
on Conditional Growth Index (CGl) and Conditional Growth Percentile (CGP):
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Reading (English)

1. Overall: 1.48 CGI (93rd percentile) — Strong growth overall.

2. Latino: 1.18 CGI (88th percentile) — Slightly below the overall average but still high.

3. SED (Socioeconomically Disadvantaged): 1.30 CGI (90th percentile) — Comparable to
overall performance.

4. RFEP (Reclassified Fluent English Proficient): 2.22 CGI (99th percentile) — Exceptional
growth.

5. EL/LTELs (English Learners/Long-Term English Learners): 0.27 CGI (61st percentile) —
Moderate growth, lower than other subgroups.

6. SPED (Special Education): -0.42 CGI (34th percentile) — Growth lagging significantly
behind peers.

Math (Spanish through Gr4, English from Gr5 onward)

1. Overall: 2.38 CGI (99th percentile) — Outstanding growth.

2. Latino: 2.09 CGI (98th percentile) — Very strong performance.

3. SED: 2.25 CGI (99th percentile) — Exceptional growth.

4. RFEP: 2.91 CGI (99th percentile) — Highest growth among subgroups.

5. EL/LTELs: 1.36 CGI (91st percentile) — Strong but lower than other groups.

6. SPED: 3.53 CGI (99th percentile) — Remarkable growth, highest among all subgroups.
Key Takeaways:

Overall, 8th-grade students showed strong growth in both Reading and Math.
RFEP students demonstrated the highest gains in both subjects.

SPED students excelled in Math but struggled in Reading.

EL/LTEL students showed moderate growth, particularly in Reading.

PwnE

Excerpt from LAS Annual Charter Leader Report for SCUSD for Year 2026

The Language Academy of Sacramento (LAS) Local Assessment Name: An approved CA state-
verified assessment per AB1505: Northwest Evaluation Association (NWEA) MAP Growth: ELA,
SLA, and Mathematics and MAP Fluency in Spanish and English.

The data below represents the MAP Growth FY26 Gr8 (LAS End of Stage 3 in Biliteracy
Trajectory) School Conditional Growth Index (CGI) Winter to Winter Term data for core subject
areas: Math and ELA. CGl values express student growth relative to the growth projection in
standard deviation units. Student CGI can be averaged and is comparable across grades and
subjects. According to NWEA'’s definition, for both student and school CGl values, a CGl range of
-0.2 to 0.2 (or greater) could be used as an approximation of one year’s growth (or more), with
zero as equivalent to one grade level growth, in a subject in the same grade and subject with
the same starting achievement level receiving a similar amount of instructional exposure (MAP
Growth Data for AB1505, May, 2023).

The illustrations below show the LAS NWEA CGI as discussed above.
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Student Growth Summag Reeort

GROWTH Aaareaate by School Term: Winter 2025-2026 Norms Reference Data: 2025 Noms.
doregetety District: ~ Language Academy of Sacramento Growth Comparison Period:  Winter 2025 - Winter 2026
Weeks of Instruction: Stat- 20 (Winter 2025)
End- 20 (Winter 2026)
Grouping: None
Small Group Display: Yes
Language Academy of Sacramento
Language Arts:
Reading
Comparison Periods Growth Evaluated Anainst
Winter 2025 Winter 2025 Growth Grade-Level Norms Student Norms
Number of Percentage
I
ijler Mean Mean Observed| Projected Sthoal St Nsutﬂ]d)eegl? stugerts - f m@g
. Standard  Achievement Slandard  Achievement | Obsenved Condifional Conditonal| ~,. ™ WhoMet  Students
Grade (Winter 2026) of | RIT o y RIT - y Growth | School With ) Conditional
Deviaion ~ Percentile Devition  Percentile Growth Growth ~ Growth Their ~ Who Met
Growth | Score Score SE | Growth rowth Growth
Evenist Index ~ Percentle Projections Growth ~ Growth Percantie
Projection_Projection
K U " " " £
1 u ki ki £ kil
2 u ki ki £ kil
3 U " " " £
4 47 | 1802 158 14 1074 147 4 17 12 ] 07 14 i 47 40 85 71
5 B5 | 1932 140 5 014 116 ki [ 12 ] 18 007 53 65 3 4 a1
f 1| 2027 147 i 2108 141 55 [ 11 57 053 70 61 3 62 63
1 1 | 2099 133 5 AIA 120 I} ] 09 | 38 0.88 8 61 [ 4 12
8 f5 | 2126 13.2 4 202 125 i [ 09 | 37 0487 81 [ 48 14 [
Language Arts: Reading
18
. 16
S U
212
01 \
0 g O Obsarved Gronth
= b O | & Grade-Level Norms Projected Grovth
Tt e
2
0
K 1 ? 3 4 3 ] 7 ]

Explanatory Notes
* Calculafions not provided because students have no MAP results in atleast one of the terme. The Growth Count is zero.
1Growth Count provided reflects students with MAP results in both the Start and End terms. Observed Growth calculation is based on that student data

CONFIDENTIALITY NOTICE: This informaficn may be confidential and legally profected from disclosure.
©HWH 2026. MAP is a registered frademark. HMH, MAP Growth and MAP Skills are trademarks of HMH in the U.5. and in other counfries
@ Copyright 2010. National Govemors Associafion Center for Best Practices and Council of Chief State School Officers. Allrights reserved.

Generated by. Teodora-Jean Page 2 of 3

nwea
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Student Growth Summag ReEort

GROWTH Aaarecate by School Term:  Winter 2025-2026 Norms Reference Data: 2025 Norms.
gareg Y District:  Lanquage Academy of Sacramento Growth Comparison Period;  Winter 2025 - Winter 2025
Weeks of Instruction: Stat- 20 (Winter 2025)
End- 20 (Winter 2026)
Grouping: Nane
Small Group Display: Yes
Language Academy of Sacramento
Math: Math K-12
Comparison Periods Growth Evaluated Against
Winter 2025 Winter 2026 Growth Grade-Level Norms Student Norms
Number of Percentage
b
NE%TELJ Mean Mean Onsenee| Proeceg S0 Sci00 %:Téfnrt? Sucets - of ﬁﬂtgg;nnt
Grade (Wiler 2026 of | RIT Standard  Achievement RT Standard ~ Achievement | Observed Grgv?l{h L Conditonal Condional ih WhoMet  Students Condiional
arovth | Score Deviaion  Percentile Seore Deviation  Percentile Growth SE | Growth Growth  Growth roth Their  Who Met Giowth
Events} Idex - Percnlie Projections Groih - Growln Percentile
Projection_Projection
K u + * * *t
1 61| 1400 102 1 150.6 11.5 7 20 1.1 189 019 58 B1 30 4 47
2 63 | 1647 115 i 170.6 126 40 15 09 | 136 032 53 63 33 60 53
3 64 | 1703 138 38 187.4 140 2 ] 09 | 120 083 20 B4 2 34 34
4 48 | 191.2 111 4 2021 124 4 11 10 | 120 0% 40 48 24 50 4
5 G5 | 1957 126 17 2078 134 35 12 0.9 8.5 0.74 17 [ 4 75 75
] B | 2007 149 4 2181 13.2 i3 ] 10 51 0.52 73 B1 3 64 [
i 62 | 70 132 58 1253 15.8 70 ] 0.9 59 0.40 65 62 33 61 5
8 G5 | 2228 157 §1 2327 18.4 8 1 10 47 0.76 78 65 4§ 71 64
Math: Math K-12
24
20
§ ¢
216 o
0
612 <> ‘ O Observed Gronth
= 8 0 7 O o Grade-Level Norms Projected Growth
1] 0 ‘ <>
0
K 1 ) 3 4 3 ] 7 ]
Grade
Explanatory Notes

** Calculafions not provided because sfudents have no MAP results in at least one of the terms. The Growth Count is zero.
1Growth Count provided refiects students with MAP results in bath the Start and End tems. Observed Growth calcutation is based on that student data.

CONFIDENTIALITY NOTICE: This information may be confidential and legally protected from disclosure.
©HMH 2026. MAP s a registered trademark. HMH, MAP Growth and MAP Skills are trademarks of HMH in the U.S. and in other countries.
@ Copyright 2010. National Govemors Associafion Center for Best Practices and Councl of Chief State School Officers. Al ights reserved.

Generated by: Teodora-Jean
Bersola-lsa
1121126, 25353 PM

Page 1 of 3
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Student Growth Summaw Reeort

GROWTH Term: Winter 2025-2026 Norms Reference Data: 2025 Noms,
Aggregate by School District:  Language Academy of Sacramento Growth Comparison Period: ~ Winter 2025 - Winter 2025
Weeks of Instruction: Start- 20 (Winter 2025)
End- 20 (Winter 2026)
Grouping: Program
Small Group Display: Yes
Language Academy of Sacramento
Language Arts:
Reading
Comparison Periods Growth Evaluated Against
Winter 2025 Winter 2026 Growth Grade-Level Norms \ Student Norms
Number of Percentage
leer Mean Mean Observed| Projected Sthool  Schodl NSUt?::r:tgf Students of mg:
) Standard  Achievement Standard  Achievement |  Observed Conditional Condtional| =, -2~ WhoMet Students . "
Grade (Winter 2026) of | RT o i RIT s ; Growth W ; Conaitional
Devigtion ~ Percentile Deviation ~ Percentile Growth Growth ~ Growth Their -~ Who Met
Growth | Score Score SE | Growth nd .| Growth Growth
Eventst o Perertie Projections Gmh Growt_h Percentile
Projection Projection
English 10 | 1966 82 2 6.6 ix] 12 10 28 Al 088 8 1 9 90 1
Language
Leamer (ELL)
English Only (EQ) 23 | 2148 139 60 m4 112 I g 17 K1 082 i il 17 I i
Free and 0o M4 130 Y 093 125 i g 11 19 090 8 5 I I i
Reduced Lunch
{FRL)
IFEP 5 | 2A0 102 o 2 98 i 2 10 20 006 5 ] 3 £0 5
Latin 62 | 124 135 & 99 125 68 g 10 18 084 20 62 4 n i
Long Term EL § | 1978 75 3 267 73 13 28 58 065 T g 8 8 08
(LTEL)
Non-Latino 3o uiT 1] 7 60 128 i 8 48 10 120 8 3 3 100 5
Non-SED 15 | 167 137 &8 231 125 il ] 19 KA [INE] m 15 1 JE] 5
Non-SPED 60 | 142 121 56 mo 10 m L] 04 15 087 it} 60 4 7 66
Reclassified 7| N4 a7 57 0 108 m 8 13 15 0% ik} i 19 0 66
(RFEP)
Special 5 1934 120 1 198.2 [ 1 5 45 66 040 U 5 3 &0 5
Education (SPED)
Explanatory Notes
* Calculafions not provided because students have no MAP results in at least one of the terms. The Growth Count is zero.
1Growth Count provided reflects students with MAP results in both fhe Start and End tems. Observed Growth calculation is based on that student dafa
Generated by: Teodora-Jean CONFIDENTIALITY NOTICE: This information may be confidential and legally protected from disclosure. Page 13 of X

Bersola-lsa...
111126, 254

25PM

©HMH 2026. MAP is a registered trademark. HMH, MAP Growth and MAP Skills are trademarks of HMH in the U.S. andin other countries.
© Copyright 2010. National Govemors Association Center for Best Pracices and Council of Chief State Sehool Officers. All ights reserved.
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Student Growth Summag Reeort

GROWTH Agaregate by School Term:  Winter 2025-2026 Norms Reference Data: 2025 Norms.
gareg Y District: ~ Lanquage Academy of Sacramento Growth Comparison Period; ~ Winfer 2025 - Winter 2026
Weeks of Instruction: Start- 20 (Winter 2025)
End- 20 (Winter 2026)
Grouping: Program
Small Group Display: Yes
Language Academy of Sacramento
Math: Math K-12
Comparison Periods Growth Evaluated Apainst
Winter 2025 Winter 2026 Growth Grate-Level Norms Student Norms
Number of Percentage
leer Mean Mean Observed| Projected Stodl _ School N3u1runc:]:rgtgl Sudets - of i‘tgg;r:
rade (Wi Standard  Achievement Slandard  Achievement | Observed Condional Conditional| =, =™ WhoMet ~ Studenls )
e (Winter 2026) of | RIT Devi RIT ; Growth With Condtional
Grouh | Seore eviion  Percentle Seore Deviation ~ Percentile Growth SE | Growth Growth - Growin Growth Their ~ Who Met Growth
st Index  Percentie Proiectons Growth  Growth Percanie
| Projection Projection
English 10| 7 113 4 20 17 12 8020 65 07 1 10 8 80 i
Language
Leamer (ELL)
English Only (E0) 23 | 2253 185 70 257 192 i 1 14 4 0% Ll A 18 8 li
Free and 5| 218 156 5 P WA LT m n 13 8 I m 5 3 10 B
Reduced Lunch
(FRL)
IFEP 5 | 2360 71 % 538 07 9 1B 45 4 1% 9% 5 4 8 u
Laino 62 | 224 152 5 FXYR I A 8 n 1 a7 In m 2 43 9 i}
Long Tem EL § | 2032 119 4 m4 133 11 §32 65 015 60 § 7 8 B
(LTEL)
Non-Latino 3| m 26 il 440 M3 i 1 35 371 5 3 3 100 n
Non-3ED 15 | 2264 160 I’ 261 168 8 n 15 43 07 T8 15 11 7 n
Non-3PED 60 | 2255 130 il 156 158 i n 1 4 & 7 60 4 n %
Reclassified | 254 a8 n 7339 138 ] 81T 4 18 n 27 16 5 )
(RFEP)
Special 5 | 1908 a8 1 LR - 1 T 43 77440 4 5 3 il 80
Education (SPED)
Explanatory Notes

* Calculafions not provided because students have no MAP resuf in at least one of the terms. The Growth Count s zero.
$Growth Count provided reflects students with MAP results in both the Start and End tems. Observed Growth calculafion is based on that student data.

Generated by: Teodora-Jean
Bersola-sa...

111286, 25425 M

CONFIDENTIALITY NOTICE: This information may be confidential and legally protected from disclosure.
©HMH 2026. MAP is a registered trademark. HMH, MAP Growth and MAP Skils are trademarks of HMH in the U.S. and in other countries.
© Copyright 2010. Nafional Govemors Association Center for Best Pracfices and Council of Chief State School Officers. Al rights reserved
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Increases in Student Achievement (Local Assessments)

Charter School Directions: Refer to school growth reports in the assessment platform. This is not
a record of students on, near, or below standards. This is a record of the average growth

students at your school made during the year. (Data on the table below is based on the previous
NWEA MAP Student Growth Summary Reports above)

OVERALL AND GROUPS

FY26 LAS MAP Growth
Winter Window Gr8
Cohort Conditional
Growth Index (CGl)

FY26 LAS MAP Growth
Winter Window Gr8
Cohort Conditional
Growth Percentile (CGP)

All Gr8 Students - Overall Reading in

All Gr8 Students - Overall Math (*LAS is

ENGLISH (*LAS is a DLE 90:10 Program) 0.87 81st
Latino 0.84 80th
SED 0.90 81st
RFEP 0.95 83rd
EL/LTELs ELL: 0.88 ELL: 81st
LTEL: 0.65 LTEL: 74th
SPED -0.40 34th

a DLE 90:10 Program: Gr1-Gr4 Math is in 0.76 78th
ISPANISH; Gr5-Gr8 is in ENGLISH)
Latino 0.72 77th
SED 0.74 77th
RFEP 0.59 72nd
EL/LTELs ELL: 0.27 ELL: 61st
LTEL: 0.25 LTEL: 60t
SPED -0.10 46th
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Summary of the FY26 LAS MAP Growth Winter Window results for the 8th-grade cohort based
on Conditional Growth Index (CGI) and Conditional Growth Percentile (CGP):

Winter MAP Growth Summary (Grade 8 Cohort)
Overall Performance
e Students demonstrated strong academic growth in both reading and math.
e Growth levels were above national norms, showing effective instruction.
Reading Achievement
e Overall reading growth ranked in the 81st percentile nationally.
e Latino, SED, RFEP, and English Learner students all showed above-average progress.
e RFEP students demonstrated the highest reading growth.

e Students with disabilities (SPED) showed significantly lower growth, indicating a need
for targeted supports.

Math Achievement

e Overall math growth ranked in the 78th percentile nationally.

e Latino and SED students continued to show strong gains in math.

e English Learners made progress, but growth was lower than their peers.

e SPED students again showed below-average growth compared to other groups.
Equity Highlights

e Most student groups are growing at or above expected levels.

e Growth gaps remain for SPED students and some English Learners, especially in math.
Instructional Implications

e Continue effective core instruction in reading and math.

e Increase targeted interventions for SPED students.

e Strengthen academic language support for English Learners, particularly in math.
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Evidence 2 Summary: State-Verified NWEA MAP Growth Data

1. Description of the Evidence

This evidence uses NWEA MAP Growth assessments, which are approved under AB 1505 as
verified local assessment data. LAS students met or exceeded annual growth expectations in
both ELA and Mathematics in 2025 and 2026. Grade 8 cohorts demonstrated particularly strong
growth, with many student groups performing in the 90th to 99th national percentiles.

2. Why This Evidence Matters

AB 1505 specifically permits verified local assessment data as evidence in charter renewal
decisions. Growth data provide an additional measure of student learning beyond state
assessments and are especially valuable in demonstrating year-to-year academic progress.

3. Charter Renewal Argument

The NWEA results provide independent confirmation that LAS students are making exceptional
academic growth. Reading growth ranked in the 93rd percentile nationally and math growth
ranked in the 99th percentile nationally for Grade 8 students. These outcomes demonstrate
that students are not only achieving but are accelerating academically, providing strong
evidence that the school's educational model is highly effective.

Renewal Performance: Evidence 3

Renewal Performance: Evidence 3
Overall Performance:
UPWARD TRAJECTORY for ALL LAS Cohorts in ELA and Math: Percentage of Students
Who Met or Exceeded Standards on SBAC CAASPP

SBAC CAASPP Data- LAS Brostrom Graphs: Cohort Historical Achievement Trajectory

LAS Brostrom Graphs: In memory of Pete Brostrom, a LAS parent, who envisioned a better way
to show the upward trajectory of academic achievement within the context of a dual language
education (5-7 years for biliteracy).
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The graphs below illustrate, for example, how both FY2024 and FY2025 Gr8 Cohorts show an
upward trajectory achievement in ELA and Math.

For ELA:

1. FY2024 Gr8 Cohort started in Gr5 at 28% and ended at 62% in Gr8. (Jump of 34
percentile points)

2. FY2025 Gr8 Cohort started in Gr5 at 29% and ended at 52% in Gr8. (Jump of 23
percentile points)

Cohort Trends by Grade and and Graduation Year: Cohorts 2024-2030
LAS ELA SBAC % Standard Met and Exceeded v101325
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Cohort Trend per Grade Level
(1) Short Dash=Current Students; (2) Solid=Graduate Cohorts; (3] NA:C19=Not Avaifable Due to Covid19; (4) English State Testing Begins in Gr3;
(5) English Literacy (Reading and Writing) at LAS Begins in Spring of Gr3; (6) English Math Instruction at LAS Begins in Gr5
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For Math:

1. FY2024 Gr8 Cohort started in Gr5 at 14% and ended at 55% in Gr8. (Jump of 41
percentile points)

2. FY2025 Gr8 Cohort started in Gr5 at 12% and ended at 42% in Gr8. (Jump of 30
percentile points)

Cohort Trends by Grade and Graduation Year: Cohorts 2024-2030
LAS MATH SBAC % Standard Met and Exceeded v101325
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Cohort Trend per Grade Level
(1) Short Dash=Current Students; {2) Solid=Graduate Cohorts; (3) NA:C19=Not Available Due to Covid19; (4) English State Testing Begins in Gr3;
(5) English Literacy (Reading and Writing) at LAS Begins in Spring of Gr3; (6) English Math Instruction at LAS Begins in Gr5

Evidence 3 Summary: Longitudinal Cohort Achievement Trajectories

1. Description of the Evidence

This evidence uses LAS cohort trajectory graphs ("Brostrom Graphs") to track student
achievement over multiple years using SBAC/CAASPP results. The graphs show consistent
upward trends in ELA and Mathematics achievement as students progress through the dual-
language program.
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2. Why This Evidence Matters

Dual-language programs often require several years before the full academic benefits become
evident. Longitudinal cohort analyses provide a more accurate picture of educational
effectiveness than single-year snapshots.

3. Charter Renewal Argument

The data show that LAS students experience increasing achievement over time as they advance
through the biliteracy pathway. The consistent upward trajectory supports the argument that

the dual-language model is working as intended and that students realize stronger outcomes as
they move through the program. This demonstrates sustained effectiveness rather than

isolated success.

LAS COMPREHENSIVE APPROACH TO MEASURING SUCCESS THROUGH
ADDITIONAL METRICS: EVIDENCE 4 TO EVIDENCE 7

Evidence Title Evidence of Success Data Source
Evidence 4: LAS outperformed California in key student groups on | California
Dashboard ELA, Math, ELPI, Chronic Absenteeism, and Dashboard (2024—
Performance & | Suspension indicators. SCUSD's Charter Oversight 2025); SCUSD
Authorizer Report found that the Educational Program, Equitable | Annual Charter
Review Services, Governance, and Financial Operations all School Oversight

Meet Standard and concluded LAS is on track for Report (June
streamlined Middle-Tier renewal. 2026)
Evidence 5: LAS ranked 1st or 2nd compared to California and CAASPP/SBAC
Comparative SCUSD in percentage of students meeting/exceeding | Results (2024—
CAASPP standards. Grade 8 students consistently 2025); State,
Achievement outperformed district peers and were competitive SCUSD, and LAS
Results with state averages, demonstrating strong cumulative | Comparative
outcomes from the dual-language program. Achievement
Analysis
Evidence 6: English Learners, RFEP students, Latino students, and | CAASPP/SBAC
Strong Student | Socioeconomically Disadvantaged students frequently | Subgroup Analysis
Subgroup outperformed district and state peers. LAS (2024-2025);
Performance demonstrated strong equity outcomes and success in | State, SCUSD, and
closing achievement gaps. regional
comparison
schools
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Evidence 7:
Local
Indicators,
Climate &
Community
Engagement

LAS consistently met all Dashboard Local Indicators
and achieved over 90% satisfaction and participation
rates. Parent recommendation rates reached 98%,
student satisfaction exceeded 92%, and staff
recommendation rates reached 97-100%, reflecting
strong community confidence and school climate.

California
Dashboard Local
Indicators; LAS
Community
Engagement
Surveys (2025 and
2026)

Renewal Performance: Evidence 4

Renewal Performance: Evidence 4

Overall Performance:

Oversight Report June 4, 2026

2025: ABOVE the CA State based on Difference From Standards (DFS) for ELA, Mathematics,
and English Learner Progress Indicator (ELPI) Performance and
OUTPERFORMS CA State in Rate for Chronic Absenteeism and Suspension

Sacramento City Unified School District (SCUSD): Charter Authorizing District
At a Glance Renewal Performance Analysis — Excerpt from SCUSD Annual Charter School

AT A GLANCE

Performance Area

Performance Level

Notes or Required Actions

Performance Tier

On Track for Renewal

state in this area for all student groups.

The Charter School is on track for a middle-tier renewal based on 2025
and 2024 Dashboard data. All student groups increased performance in
English Language Arts. Four of five student groups maintained or
increased performance in Math. The Charter School has an exemplary
English Learner Performance Indicator and a very low suspension rate.
While chronic absenteeism remains a challenge, they outperform the

Education Program

Meets Standard

program.

including shared leadership.

2) Collaboration structures

Several key factors likely account for the Charter’s success in its academic

1) Stability (students and staff) and the conditions that create it -
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3) Data Literate and Informed Decision Making
4) Universal access to first instruction

5) Language-Dense environment

6) Robust MTSS process

Equitable Service Meets Standard

Tiered Support Systems are a key element of the Charter School’s ability
to provide equitable access to all students.

Governance Meets Standard

Board members demonstrated a strong understanding of the school, its
goals, and governance procedures.

Financial Meets Standard

The District has no financial health concerns.

Pending submission of a reasonably comprehensive renewal petition, the
Next Steps Charter School is on track for a streamlined Middle-Tier renewal in the
2026-27 School year.

Statewide Academic Performance Metric Comparison

Performance is based on the current year's status (average) and performance color on the CA
Dashboard. Status is the ‘statewide average’ for academic Measures. An average is much more
precise than a color. Distance from Standard: how far, on average, students are from the lowest
possible score to meet the standard.

Measure 1b: Most Current English Language Arts Performance

oD Distance from Standard . Status Comparison
and Performance Color (Above, At, Below)
All Students -19.3 -8.1 BELOW
English Learners -45.5 -59.9 ABOVE
Long-Term EL -55.3 -104.5 ABOVE
Disabilities -116.1 -89.4 BELOW
SE Disadvantaged -32.4 -35.3 ABOVE
Hispanic -23.2 -33.7 ABOVE

42



Measure 1c: Most Current Mathematics Performance

T Points from Standard and - Status Comparison
Performance Color (Above, At, Below)
All Students -31 -42.4 ABOVE
English Learners -53.4 -86.1 ABOVE
Long-Term ELs -99.3 -158.9 ABOVE
Disabilities -131 -120.7 BELOW
SE Disadvantaged -46.3 -72.9 ABOVE
Hispanic -34.4 -73.6 ABOVE

Measure 1d: Most Current English Learner Progress (ELPI) Performance

Percent Progressing and Status Comparison

Group Performance Level State Data (Above, At, Below)
English Learner 51.4% 46.4% ABOVE
Long-Term EL 57.1% 49.1% ABOVE

2. Engagement and Climate Performance Indicators

Additional CA Dashboard metrics provide context for a school's successful implementation of
the approved educational program. The school's data isn't compared to the states’, and it
should show evidence of continuous improvement based on performance color year to year.
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Measure 2a: K-8 Chronic Absenteeism

Percent Chronically Absent
Group State Rate
and Performance Color

All Students 11% 17.1%
English Learners 15.1% 18.1%
Long-Term English Learners 19.1% 22.5%
Students with Disabilities 19.5% 24.9%
SE Disadvantaged 12.4% 21.7%
Hispanic 11.4% 20.1%

Measure 2c: Suspension Rates

Group Percent Suspended S,
and Performance Color

All Students 0.8% 2.9%
English Learners 1.1% 3.2%
Long-Term English Learners 4.3% 1%
Students with Disabilities 1.3% 5%

SE Disadvantaged 1.1% 3.6%
Hispanic 0.8% 3%

Evidence 4 Summary: California Dashboard Performance and Authorizer Oversight Review

1. Description of the Evidence

This evidence combines California Dashboard performance indicators with Sacramento City
Unified School District's (SCUSD) 2026 Charter Oversight Report. The report concludes that LAS
is "on track for a middle-tier renewal" and finds that the school's Educational Program,
Equitable Services, Governance, and Financial Operations all meet standards. Dashboard data
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show that LAS outperforms California in several key student groups in ELA, Mathematics, ELPI,
chronic absenteeism, and suspension rates.

2. Why This Evidence Matters

The California Dashboard is the state's primary accountability system and is specifically
referenced in charter renewal law. An independent evaluation from the authorizing district
carries significant weight because it reflects both academic and operational performance.

3. Charter Renewal Argument

Although LAS falls within the Middle Performance category under state criteria, it is clearly not
a low-performing school. The authorizer's own review concludes that LAS meets standards in
educational programming, equity, governance, and finance and is eligible for a streamlined
middle-tier renewal. This demonstrates organizational effectiveness, fiscal stability, and
successful implementation of the approved educational program.

Renewal Performance: Evidence 5

Renewal Performance: Evidence 5

Overall Performance:
2024 and 2025: HIGHER (1t Place/2™ Place) than the CA State and SCUSD

Based on CAASPP Percentage of Students Who Met and/or Exceeded Standards
This statement is also true for Gr8 Comparison

Historically speaking, LAS Gr8 students have consistently outperformed or have

been comparable to both the State and the District on the CAASPP English Language Arts
(“ELA”) and Math assessments. Each year, a higher percentage of LAS Gr8 students met or
exceeded standards compared to State and District peers, demonstrating the strength of our
instructional program and our students’ ability to thrive within a Dual Language Education
framework.
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FY24 Percentage of Students at Met/Exceeded: LAS State SBAC Comparative Performance
(CA State, Sac City District and LAS) v101024

1) FY24 LAS, State, and Sacramento City Unified School District (SCUSD): Aggregate Gr3-Gr8

ELA

MATH

LAS

41

34

SCUSD

39

29

State

47

36

Notation

LAS is Highest

LAS is 2nd Highest

DLE School (Gr8 Data)

3) FY24 LAS, State, and Sacramento City Unified School District (SCUSD)

End of Stage 1

End of Stage 2

End of Stage 3

End of Stage 1

End of Stage 2

End of Stage 3

6r3-8 6r3 Grd | G5 Grb 67 68 (r3-8 Aggregate 63 Grd | G5 Grb a7
Aggregate o Gr8
LASELA |41 21 (6 F4F & &) 6 [ASMath = 34 BB BN (RNEH
State | 47| 43 |[M| 4T b6 47| b State 3 b 14113 % U] 3R
SCUSD 139 3 13%)39 | M) R SusD | 29 ¥ (¥ 00N (N U

FY25 Percentage of Students at Met/Exceeded: LAS State SBAC Comparative Performance

1) FY25 LAS, State, and Sacramento City Unified School District (SCUSD): Aggregate Gr3-Gr8

(CA State, Sac City District and LAS) v100925

ELA

MATH

LAS 41 38
SCUSD 41 31
State 49 37

Notation

LAS is Highest

LAS is 2nd Highest

DLE School (Gr8 Data)
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3) FY25 LAS, State, and Sacramento City Unified School Disric (SCUSD)

Endof Stage 1 Endof Stage 2 nd of Stage 3 End of Stage 1 End ofStage 2 fnd ofStage 3
638 Aggregate o Grd @5 (4] (1] Gl's 63 Aggregte 63 Grd 6 (0] 67 GI'8

WEA 4 5 s a [ W R | sk 0 n [Telel e

Sate | 4| 4 [ B B [N B Sate | 3| & | Q%N (%) U
0 R R A SUD |3t 9 BB R ()

Evidence 5 Summary: Comparative CAASPP Achievement Results

1. Description of the Evidence

This evidence compares LAS CAASPP proficiency rates to California and SCUSD. Across both
2024 and 2025, LAS ranked first or second among comparison groups in ELA and Mathematics
and consistently outperformed SCUSD while remaining competitive with state averages. Grade
8 students demonstrated especially strong performance.

2. Why This Evidence Matters

CAASPP is California's official statewide assessment and remains one of the most recognized
measures of student achievement. Comparative performance helps place school outcomes in
context.

3. Charter Renewal Argument

LAS demonstrates that students are performing at levels comparable to or exceeding both
district and state peers. The consistently strong Grade 8 outcomes are particularly important
because they reflect the cumulative impact of the school's dual-language instructional model
over multiple years. These results validate the effectiveness of the educational program.
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Renewal Performance: Evidence 6

Renewal Performance: Evidence 6
Overall Performance:
2024 and 2025: Subgroups - HIGHER (1%t Place/2" Place) than the CA State and SCUSD

Based on CAASPP Percentage of Students Who Met and/or Exceeded Standards
This statement is also true for Gr8 Comparison

Notation

LAS is 2nd Highest
DLE School (Gr8 Data)

Based on CAASPP 2024

7) Y24 LAS, State, and SCUSD: Subgroups Gr3-Gr8 Aggregate

Gr3-8 | Economically | English |Reclassified| Latino | SPED | English Only Gr3-8 Aggregate | Economically | English | Reclassifie|  Latino SPED | English Only

Aggregate| Disadvantaged|Learners|  Fluent Disadvantaged |Learners| d Fluent

(ELs) | English (ELs) | English

Proficient Proficient

(RFEPS) (RFEPS)
usen |4 B fmlleT 7 e Juswan | u [Tsme s o [T
State | 47| 37 (10 58 | 37 |16 %2 State 36 5 10039 4 13 L
SCUD |39 29 |06l 31 |14 & SCUSD 29 0 (94 n 12 3
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9) FY24 LAS, State, SCUSD, Surrounding MS and Surrounding DLE Program: Subgroups for Gr8 Only

Gr8Only |Gr8Only| Gr80Only | Gr80nly |Gr8Only| Gr8 Only Gr3Only |Gr8Only| Gr8Only | Gr8Only (Gr8Only|  Gr8Only
Gr8Only | Economically | English |Reclassified|  Latino SPED | English Only Gr8 Only Economically | English | Reclassifie Latino SPED | English Only
Disad | Fluent Disadvantaged |Learners| d Fluent
(ELs) | English (ELs) | English
Proficient Proficient
(RFEPs) (RFEPs)
State 46 | 36 7] 51 3% [12] 51 State R 2 41 3 20 7 36
SCUSD | 38 | 27 3153 28 Ly) SCUsD 2 15 3135 16 5 26
WillCWood| 30 | 29 2| 60 20 29 Will C Wood 20 2 4| 47 10 4 13
Miwok (Sutter 68 | 49 | 10| 59 | 53 | 15| 72 Miwok (Sutter] 47 8 | 5] 4 B |13 M
Cal Middle | 39 | 26 71 % 28 2 4 Cal Middle 27 15 51 35 18 4 29
Edison | 31| 28 |na| 45| 48 | 0| 22 Edison 3 30 |na| 50 48 |9 28
Based on CAASPP: 2025
7) FY25 LAS, State, and SCUSD: Subgroups Gr3-6r8 Aggregate
Gr38Aggresate|  Economically | English | Reclassified | Latino | SPED | EngiishOnly Gr3-8Aggregate)  Economically | English | Reclssified | Latino | SPED | EngishOnly
Disadvantaged | Leamers ~(Fluent English Disadvantaged [Learrs ELs)| Fluent Englich
(Els) | Proficent Profcient
(ReEpy [Reepy)
USEA | 4 | B 1w wwh| B8 (wlals sfe
Mate | 49 B o060 N9 73R Mate | 3 U a w34
Susp | 4 e I B R VR Susp 3t 0 4] B (U %
9) FY25 LAS, State, SCUSD, Surrounding MS and Surrounding DLE Program: Subgroups for Gr8 Only
Gr8Only | Gr8 | Gr8 |Gr80nly | Gr8 | Gr8 Only Gr8Only | Gr8 | Gr8 |Gr8Only | Gr8 |GrdOnly
Only | Only Only Only | Only Only
Gr8 Only Economically English | Reclassified Latino SPED |  English Only Gr8 Only Economically English | Reclassified Latino SPED | English Only
Disadvantaged | Learners |Fluent English isad d L (ELs) | Fluent English
(ELs) Proficient Proficient
(RFEPs) (RFEPs)
useA | [Ts0 ] 7 (e | e 8 s | [wwan | @ % | o [ s W 0w
State 48 3 5 53 ¥ | B 53 State 34 J&; 5 3% 2 |8 B
SCUSD 40 29 4 56 RN 02 SCUSD 26 17 3 38 B |8 3
Will CWood| 28 2 1 74 18 2 26 Will CWood| 22 pal 1 60 1 2 20
Miwok 70 49 1] e % |25 73 Miwok 51 k)i 7 46 B || 4
(Sutter) (Sutter)
Cal Middle | 42 28 0 56 B 6 A Cal Middle | 31 18 5 1Y) 2 (1)
Edison R i 0 36 B 19 8 Edison 2 2 0 36 R 401
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Evidence 6 Summary: Strong Performance of Student Subgroups

1. Description of the Evidence

This evidence examines subgroup performance on CAASPP, including English Learners,
Reclassified Fluent English Proficient (RFEP) students, Latino students, socioeconomically
disadvantaged students, and Grade 8 cohorts. LAS subgroup performance frequently ranks
above both state and district averages.

2. Why This Evidence Matters

California's accountability system places significant emphasis on equity and closing
achievement gaps. Strong subgroup outcomes demonstrate whether a school is effectively
serving students who have traditionally faced educational barriers.

3. Charter Renewal Argument

LAS produces exceptional outcomes for English Learners, RFEP students, Latino students, and
economically disadvantaged students. Rather than merely matching statewide performance,
many LAS subgroups outperform both district and state averages. This is compelling evidence
that the school is advancing educational equity and fulfilling its mission to serve diverse
learners effectively.

Renewal Performance: Evidence 7

Renewal Performance: Evidence 7

Overall Performance:
CONSISTENTLY at over 90% Satisfaction Rate on Key Questions
CONSISTENTLY at over 90% Participation Rate

LAS End of Year Community Engagement Survey Results for 2025 and 2026
(Survey Monkey Data)

Local Indicators as reflected on the Dashboards

Over the past several years, LAS has met all required Local Indicators on the Dashboard,
reflecting the Charter School’s commitment to continuous improvement and accountability.
These indicators, which include areas such as parent engagement, school climate, and
implementation of state academic standards, demonstrate that LAS has established strong
systems and practices in alignment with state expectations. By consistently meeting these
measures, LAS shows its dedication not only to student achievement, but also to fostering a
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supportive school culture, engaging families as partners, and ensuring that high-quality
instruction is delivered across classrooms.

Climate & Engagement: 2025

e 92% of students like their school; 99% value learning Spanish (2025 survey)
e 98% of parents would recommend LAS (2025 survey)
e 97% of staff would recommend LAS (2025 survey)

Climate & Engagement: 2026

e 96% of students like their school; 98% value learning Spanish (2026 survey)
e 98% of parents would recommend LAS (2026 survey)

e 100% of staff would recommend LAS (2026 survey)

Evidence 7 Summary: Local Indicators, Climate, and Community Engagement

1. Description of the Evidence

This evidence includes Dashboard Local Indicators and community survey data. LAS has
consistently met all required Local Indicators and reports over 90% satisfaction and
participation rates among students, families, and staff. Parent recommendation rates reached
98%, while staff recommendation rates reached 97% to 100%.

2. Why This Evidence Matters

Charter renewal is not based solely on test scores. State accountability systems recognize the
importance of parent engagement, school climate, governance, implementation of state
standards, and stakeholder satisfaction as indicators of school quality and sustainability.

3. Charter Renewal Argument

LAS demonstrates overwhelming stakeholder support and a positive school culture. High
participation rates strengthen the credibility of survey results, while extremely high satisfaction
rates indicate strong confidence from families, students, and staff. Combined with successful
Local Indicator performance, these results demonstrate that LAS provides a safe, engaging, and
effective learning environment that warrants continued operation.
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Rationale for a Five-Year Renewal of LAS: Part 2

Collectively, these seven evidence areas demonstrate that LAS is a successful and improving
charter school that delivers strong academic growth, produces positive outcomes for
historically underserved students, maintains sound governance and fiscal health, and enjoys
overwhelming support from students, families, and staff. These findings support the school's
eligibility for charter renewal despite its Middle Performance classification under the state
renewal framework.

Moreover, in the context of charter petition review, the Language Academy of Sacramento also
operates under the premise that Sacramento Unified School District:

1. Supports the value and uniqueness of LAS's pedagogical design; and,

2. Understands the reason why some achievement measurements under the California
Accountability Model and School Dashboard and standardized testing system are only
logical and comparable in the middle school grade levels; and,

3. Recognizes LAS's contributions in fulfilling SCUSD’s goal of success for educating the
whole child by providing parents and pupils with expanded choices in the types of
educational opportunities that are available within the public school system. LAS's
educational program provides SCUSD high schools with a pool of middle school students
within SCUSD who are ready to thrive and to enroll in an Advanced Placement foreign
language course as freshmen in high school. LAS's success is aligned with SCUSD’s goal
of preparing every student for college and career milestones and for responsible global
citizenship in the 215t century. It directly advances the SCUSD principle of “ensuring that
every student has an equal opportunity to graduate with the greatest number of
postsecondary choices from the widest array of options.”

SCUSD’s success as a charter authorizing agency in esprit de corps with LAS, is reflected in the
results of family surveys, as families for over two decades conclude with over 95% confidence
that “Yes, they would recommend the LAS to others.”

Evidenced by its achievements in over two decades of charter school existence, LAS has
contributed to the legislative goals as written, and if given the opportunity, will proceed in
advancing the esprit de corps of the Charter School Act of 1992.

ELEMENT 1: THE EDUCATIONAL PROGRAM

Governing Law: A description of the educational program of the school, designed among other
things to identify those whom the school is attempting to educate, what it means to be an
“educated person” in the 21% century, and how learning best occurs. The goals identified in that
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program shall include the objective of enabling pupils to become self-motivated, competent,
and lifelong learners.

-California Education Code Section 47605(b)(5)(A)(i)

Governing Law: A description, for the charter schools, of annual goals, for all pupils and for
each subgroup of pupils identified pursuant to Section 52052, to be achieved in the state
priorities, as described in subdivision (d) of Section 52060, that apply for the grade levels served,
or the nature of the program operated, by the charter school and specific annual actions to
achieve those goals. A charter petition may identify additional school priorities, the goals for the
school priorities, and the specific annual actions to achieve those goals.

-California Education Code Section 47605(b)(5)(A)(ii)

Population to be Served by the School

LAS intends to offer an exemplary two-way immersion bilingual educational program for
Transitional Kindergarten through eighth grade students, particularly English learners and those
from historically underserved populations.

On February 19, 2004, the SCUSD School Board unanimously voted to approve the original
charter petition for the Language Academy of Sacramento (LAS). Today the school operates as
an independent directly funded charter that is also a California non-profit 501(c)(3) public
benefit corporation. Since the charter school’s opening in 2004, LAS enroliment has grown from
228 students to 636 students for the 2026 school year.

For 2026, LAS demographic data constitutes 77% Unduplicated, 67% Low-Income, 39% English
Learners and 9% qualifying for Special Education services. About 93% of the students are Latino,
1% Black/African Americans, 4% White, 2% Asian, and 1% Two or more races. Additionally,
there is 1 (0.2%) Foster youth and a total of 6 (1%) Homeless students.

Cognizant of the evolving demand for students to be prepared for a global economy, the LAS is
dedicated to providing students and families in the Sacramento region with the option to learn
to read, write, and speak proficiently in English and in Spanish —a major language in California
as well as in international commerce and economics.

Number of Students and Grades Served

Grades Number of Students
TK 40
K 66
Grl 66
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Gr2 66
Gr3 66
Gr4 67
Gr5 67
Gré 68
Gr7 65
Gr8 65
Total (Estimated based on FY25-26) 636

Enrollment Demographics Over Time

Student Group FY22 FY23 FY24 FY25 FY26
Unduplicated 77% 80% 80% 80% 77%
Socioeconomically 72% 74% 71% 66% 67%
Disadvantaged

English Learners 45% 48% 43% 40% 39%
Students with 12% 9% 10% 10% 9%
Disabilities

African American 2% 2% 1% 1% 1%
Asian 1% 1% 1% 2% 2%
Hispanic or Latino 94% 93% 94% 92% 93%
White 3% 3% 4% 4% 4%
Two or More Races 0% 1% 1% 1% 1%
Total 614 616 616 615 637

Enrollment at LAS is open to all students within the SCUSD boundaries as well as all students
who are interested in attending regardless of residence within the State of California. Reflecting
on the diversity of culture, language, ethnicity, and ability found in Sacramento, LAS actively
recruits students of varying backgrounds and is inclusive of students with a wide range of
abilities, including those with special education needs and those who are ELs.

The LAS Graduate: An Educated Person in the 21st Century

It is the Charter School’s objective to enable students to become self-motivated, competent,
and lifelong learners.
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Language Academy of Sacramento students are being prepared to become educated and active
participants in the 215 century. It is imperative that LAS students understand how to learn
independently and that they have enduring, essential, and transferable foundational skills. In
other words, the LAS Graduate will be able to:

e Apply critical thinking skills to solve problems in diverse settings

e Communicate effectively (oral, written, collaborative, and interpersonal) in multilingual
and multicultural settings

e Demonstrate academic motivation and intellectual independence
e Use new technologies to develop creative solutions in a complex and global society
® Advocate empathetically for themselves and peers using socioemotional skills

At the core of LAS's educational experience is college and career readiness. Understanding that
the demographic composition of LAS reflects groups that are traditionally underprepared for
college, and that its TK-8 program is a crucial pipeline in improving college freshmen readiness
for rigorous higher education coursework. LAS supports the clear balance of intellectual
knowledge, creative and personal ability, and broader understanding of the world as the basis
for a solid 21st century education. The Charter School’s curriculum supports this balance
through its detailed alignment with Common Core State Standards (“CCSS”), Next Generation
Science Standards (“NGSS”), the History-Social Science Framework, the English Language
Development Standards (“ELD”), and additional State Content Standards (collectively, “State
Standards”), as well as an engaging social emotional learning program that includes art, music,
and physical education courses that provide for well-balanced student development.

For several years, LAS has defined the picture of the LAS Graduate in relation to a college and
career readiness template. Upon finishing grade 8, the LAS Graduate will possess the
cornerstone skills of a 21st century-educated person who is able to negotiate with the world
with an internalized, cross-cultural compass and with not one, but two languages.

Program Description

The Language Academy of Sacramento serves a rare and important role in the educational
offering for students in the Sacramento region. Research on two-way immersion (TWI)
programs indicates that the full academic and linguistic benefits often emerge in the upper
elementary to middle school years, particularly around grades six and seven, as students reach
critical thresholds of bilingual proficiency and biliteracy development (Collier & Thomas, 2017;
Lindholm-Leary, 2011; Steele et al., 2017; Umansky & Reardon, 2014; Valentino & Reardon,
2015).

Since formal instruction in English literacy typically begins in the third grade, two-way students
often may show delayed performance compared to their peers on standardized tests in English
in the primary and intermediate grades. As students move into middle school, the gap
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decreases and, eventually, the achievement of two-way students surpasses that of students in
English-only programs. By the seventh, and eighth grades, students begin to outscore their
counterparts in English-only programs on standardized tests in English. It is precisely for this
reason that the LAS school design extends through the eighth grade. The figure below
illustrates the expected biliteracy progression for LAS students, as well as showing an upward
trajectory of Grades 7 & 8 students scoring at Standard Met or Standard Exceeded in state
standardized assessments.

LAS Biliteracy Grade Span Progression

STAGE 3

STAGE 2

STAGE 1
\T) Full
: Biliteracy
Emerging (Grades 7-8)
Biliteracy
(Grades 4-6, Baseline
English Achievement
(Grades TK-3) Data at Grade 5)

Overall, by the end of Grade 8, LAS achievement scores have been comparable or higher than
the District and nearby public schools serving similar grades.

LAS academic plans are detailed in the Local Control and Accountability Plan (LCAP). LAS has
clearly delineated internal and external accountability goals for all its subgroups. Plans address
student academic achievement in Spanish and English, as developmentally appropriate within
the context of a two-way immersion bilingual program. Moreover, LAS will continue its
commitment to research-based program planning and continuous improvement by using state
assessment and accountability data—including the California Assessment of Student
Performance and Progress (CAASPP) and the English Language Proficiency Assessments for
California (ELPAC)—to evaluate program effectiveness, guide instructional decision-making, and
support equitable outcomes for multilingual learners within the immersion bilingual program.
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LAS continues to strengthen its dual language bilingual education program through the
implementation of translanguaging pedagogies that intentionally leverage students’ full
linguistic repertoires to support bilingualism, biliteracy, academic achievement, and cross-
linguistic transfer. A translanguaging approach conceptualizes bilinguals’ language practices as
an integrated and flexible repertoire through which learners construct meaning, exercise
agency, and strategically regulate language use in response to sociocultural contexts.
Contemporary research further frames translanguaging as a dynamic, socially situated process
that enhances learning, fosters identity development, and promotes more equitable
participation in educational settings (Cenoz & Gorter, 2015; Creese & Blackledge

Achievement in English

The Language Academy of Sacramento has demonstrated that by the comparative end of Grade
8, student performance is at least equal to the academic performance of nearby public schools,
and it exceeds that of the district in certain subgroups.

LAS Cohort Trends

Cohort Trends by Grade and and Graduation Year: Cohorts 2024-2030
LAS ELA SBAC % Standard Met and Exceeded v101325
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Cohort Trends by Grade and Graduation Year: Cohorts 2024-2030
LAS MATH SBAC % Standard Met and Exceeded v101325
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Unique Educational Program Context in Understanding Achievement

Research in dual language education and second language acquisition consistently finds that
the development of cognitive academic language proficiency (CALP) typically requires
approximately five to seven years, as learners build the complex linguistic, cognitive, and
academic skills necessary for full participation in grade-level instruction (Collier & Thomas,
2017; Cummins, 2021; Genesee et al., 2006; Goldenberg, 2013; Howard et al., 2018). With
biliteracy in about seven years as an end goal, LAS strategically monitors student achievement
at critical grade spans. LAS's biliteracy grade span progression is divided into three stages: Stage
1: Emerging Biliteracy, Stage 2: Expanding Biliteracy, and Stage 3: Full Biliteracy. Because of its
90- 10 dual language immersion model, LAS students in Stage 1 and early Stage 2 receive
instruction primarily in Spanish. Concurrently, academic assessments at these levels are
predominantly conducted in Spanish.

By the end of Stage 2, many students make the linguistic and academic transfer as expected in
dual language bilingual education programs. Therefore, it is most appropriate for LAS to utilize
the end of Grade 5 English standardized assessment data as the baseline for individual student
growth analysis.

By Grades 7 and 8 in Stage 3, LAS students’ English proficiency in various subject matters is at
least comparable, if not higher than, students in non-dual language immersion schools.
Simultaneously, these same LAS middle school students will have acquired Spanish language
proficiency comparable to that of a college student enrolled in an advanced level language
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class. After reaching full biliteracy, the LAS Graduate enters the high school pipeline better
prepared to travel the bridge to college and career milestones.

LAS Biliteracy Grade Span Progression

STAGE 3

STAGE 2

STAGE 1 :
: Full
: Biliteracy
Emerging (Grades 7-8)
Biliteracy
(Grades 4-6, Baseline
English Achievement
(Grades TK-3) Data at Grade 5)
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LAS: A DUAL LANGUAGE IMMERSION PROGRAM
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FY25 SBAC Scores: Aggregate (Gr3-Gr8 Comhined)

Notation

LAS is 2nd Highest
DLE School (End Of Stage 3: Gr8 Da]

ELA MATH |

LAS 41
SCUSD 11 31
State 49 37

Aggregate scores do NOT tell our story...

FY25 SBAC by Grade Levels: English Language Arts

End of End of End of
Stage Stage Stage
1 2 3 This is where we outperform!
Gr3-8 Gr3 Gr4 Gr5 Gré Gr7 Gr8 I
Aggregat ~
e
LAS ELA 41 25 18 41
State 19 a4 16 19 48 50 438
SCUsSD 11 37 39 39 a4 14 a0
Pacific (K-Gré Only) 14 23 15 10 8
Oak Ridge (K-Gr6 Only) 18 14 22 14 25
Will € Wood (Gr7&80nly| 27 26 28
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FY25 SBAC by Grade Levels: Mathematics

End of End of End of
Stage Stage Stage
1 2 3
Gr3-8 Gr3 Grd Gr5 Gré Gr7 Gr8
Aggregat
e Vo
LAS 38 55 | 20 | 21 [ 39 | a8 || 42
State 37 16 437 36 37 36 34
SCUSD 31 39 35 28 36 32 26
Pacific (K-Gr6 Only) 9 21 10 2 4
Oak Ridge (K-Gr6 Only) 14 15 24 3 17
Will C Wood (Gr7&80nly] 20 18 22

This is where we outperform!

The Language Academy of Sacramento key charter goals highlighted below are in alignment
with the State educational priorities as featured in the CA Dashboard and the Local Control

Accountability Plan (LCAP) reporting.

Note that the highlighted LAS academic performance goals below represent the End of Stage 3

Gr8 expectations per LAS Biliteracy Grade Span Progression.

LAS Key Charter Goals

LAS Goals and Metrics

(v2026 Charter Renewal)

LAS Mission (M)
Alignment:

M1: Biliteracy

M2: Confidence/Life
Skills

M3:
Leadership/Critical
Thinking

CA State
Priority:

SP1-SP8

CA Dashboard
Indicators:

1) Academic
Performance
(AP)

2) Academic
Engagement (AE)

3) Conditions
and Climate (CC)

LAS Goal 1: ACADEMIC PERFORMANCE (AP)

Description: High Achievement in Language Arts: English (ELA) and Spanish (SLA)
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External Accountability:

Goal 1 (Metric 1.0: AP 1.1 and AP 1.2) SBAC % of
students who meet ELA standards

By End of Stage 3 Gr8, the cohort will show an upward
trajectory from Gr5 SBAC ELA baseline

Goal 1 (Metric 1.0: AP 1.3) End of Stage 3 (7-8) SBAC
ELA- Maintain performance data to be comparable/
competitive trajectory with the state, district, and
neighboring schools

Internal Accountability:

Goal 1 (Metric 4.0: AP 4.1, AP 4.2 and AP 4.3) NWEA
MAP Growth- By End of Stage 3 Gr8, the Gr8 cohort
will show a MAP Growth CGI Equivalent of meeting
one year growth (CGI: Zero or higher)

Goal 1 (Metric 6.0: AP 6.1) MAP Fluency Spanish
Reading; By the end of Gr5, 90% of students will be
proficient in Spanish reading fluency.

M1

SP 1, 2, 4,
7 and 8

AP

LAS Goal 1: ACADEMIC PERFORMANCE (AP)

Description: High Achievement in Mathematics

External Accountability:

Goal 1 (Metric 2.0: AP 2.1 and AP 2.2) SBAC % of
students who meet Math standards-By End of Stage 3
Gr8, the cohort will show an upward trajectory from
Gr5 SBAC Math baseline

Goal 1 (Metric 2.0: AP 2.3) End of Stage 3 (7-8) SBAC
Math- Maintain performance data to be comparable/
competitive trajectory with the state, district, and
neighboring schools

Internal Accountability:

Goal 1 (Metric AP 5.0: AP 5.1, AP 5.2 and AP 5.3) LAS
Benchmark NWEA MAP Math- By End of Stage 3 GrS,
the Gr8 cohort will show a MAP Growth CGI

M1

SP 1, 2,4,
7 and 8

AP
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Equivalent of meeting one year growth (CGI: Zero or
higher)

LAS Goal 2: ACADEMIC ENGAGEMENT (AE)

Description: Low Chronic Absenteeism

Goal 2 (Metric 7.0: AE 7.1 and AE 7.2) Attendance rate
of 95% or above

M2

SP5

AE

Goal 2 (Metric 8.0: AE 8.1 and AE 8.2) Chronic
Absenteeism rate of 3% or less or decreasing
trajectory each year; Subgroups- Within 2% margin
from the school rate

M2

SP5

AE

LAS Goal 3: CONDITIONS AND CLIMATE (CC)

Description: Low Suspension Rate

Goal 3 (Metric 9.0: CC 9.1 and CC 9.2) Suspension rate
lower than 2% Subgroups- Within 2% margin from the
school rate

M2

SP6

CC

LAS Goal 1: ACADEMIC PERFORMANCE (AP)

Description: Upward trajectory of EL Progress

External Accountability:

Goal 1 (Metric 5.0: AP 5.1) Cohort reclassification rate
of 65% or higher by the End of Stage 3 (Gr8).

Internal Accountability:

Goal 1 (Metric 5.0: AP 5.2) LAS Reading Benchmark
NWEA MAP- By End of Stage 3 Gr8, the Gr8 cohort
will show a MAP Growth CGI Equivalent of meeting
one year growth (CGI: Zero or higher)

M1

SP2

AP

LAS Goal 3: CONDITIONS AND CLIMATE (CC)

Description: High Satisfaction Data from Climate Survey

Goal 3 (Metric 10.0: CC 10.2) Student Annual Survey
Data:

M3

SP1,3,and 6

63




90% or higher of students will agree with the cC
statement, “I like my school.”

Goal 3 (Metric 10.0: CC 10.2) Family Annual Survey
Data:

90% or higher of families will agree with the
statement, “/ would recommend the school to
others.”

Goal 3 (Metric 10.0: CC 10.2) Staff Annual Survey
Data:

90% or higher of staff will agree with the statement,
“l would recommend the school to others.”

LAS Program Framework: Based on Understanding by Design (UbD)

LAS aspires to create learning experiences with laser focus and depth, a goal aligned with the
Common Core State Standards. Research on standards-based instruction and curriculum design
suggests that the breadth of required academic standards often exceeds the available
instructional time, with estimates indicating that effectively teaching all standards with depth
would require substantially more time than a single school year allows—sometimes nearly
double the available instructional days (Marzano, 2010; Au, 2011; Berliner, 2011; Polikoff et al.,
2011; Schmidt & Prawat, 2006). Given the impracticality of this scenario, it is crucial for LAS to
identify the skills and content critical for students to acquire annually and then provide in-depth
instruction that is designed in order for students to acquire enduring conceptual understanding.

To prepare students for the demands of the 21st century, curriculum and instruction must
prioritize enduring understandings, transferable skills, and authentic application of knowledge.
Grounded in the framework of Understanding by Design (UbD), Wiggins and McTighe advocate
for a backward design approach in which educators begin with desired learning outcomes and
intentionally align instruction and assessment to support deep understanding and transfer of
learning (Wiggins & McTighe, 2005). This approach aligns with contemporary educational
research emphasizing critical thinking, problem solving, and application of knowledge in
meaningful contexts (Darling-Hammond et al., 2020; Pellegrino & Hilton, 2012).

In other words, the UbD approach to planning units and lessons begins with defining desired
outcomes and standards, followed by deciding on the evidence needed to illustrate
understanding and transfer, and finally, planning the learning activities necessary to achieve the
desired end in mind. The basic premise in UbD is that merely “telling” cannot lead to
understanding; instead, understanding occurs when students apply or transfer knowledge and
skills to real-life situations, thus learning by doing. The UbD framework provides the basis for
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the charter school’s curriculum design.
Two-Way Spanish-English Bilingual Program Structure at LAS

LAS continues to align curriculum, instruction, and assessment to the California Common Core
State Standards (CCSS) to support students’ development of enduring understandings,
academic language, critical thinking, and transferable skills for college, career, and multilingual
civic engagement. Research on dual language program implementation emphasizes that
effective schools rely on collaborative leadership and shared responsibility among staff to
ensure alignment with research-based frameworks—such as the Guiding Principles for Dual
Language Education—as well as compliance with state and federal policies (Howard et al.,
2018; Dorner & Lee, 2020; Grapin, 2024).

In alignment with the LAS Learning Principles, the school utilizes state-adopted curricula for
core subject matter, and English Language Development (ELD) is provided for English learners
who have not yet been reclassified as Fully English Proficient. In addition to mastering essential
state content standards, teachers foster a passion for social justice and encourage students to
develop cross-cultural competencies.

Complexity is embedded in the design of the LAS two-way Spanish-English bilingual educational
program. The infrastructure of the program supports frequent programmatic analysis,
instructional planning and articulation. At the classroom level, teachers meet weekly to plan
instruction and review assessment data. Teachers also meet in primary, intermediate, and
middle school cohorts to vertically and horizontally articulate curricula and assessments across
grade levels. Grounded in the lesson study model, teachers engage in structured, collaborative
inquiry cycles that involve jointly planning, observing, and refining instruction, providing
opportunities for cross-grade collaboration and shared professional learning during common
planning time (Stepanek et al., 2007; Follmer et al., 2024; Lewis et al., 2006).

Peer observations have also been incorporated into the LAS structure in order to provide all
teachers with an opportunity to observe effective instructional practices in and out of the
school. This process also allows teachers to be observed and receive feedback from peers,
mentors, literacy coaches, and administration.

A linguistically balanced classroom - for the purpose of language learning and language sharing,
is an important component in a two-way bilingual program structure. Research on two-way
immersion (TWI) programs indicates that optimal outcomes are associated with a balanced
integration of students from both partner language groups, typically with approximately equal
numbers of native speakers of each language to support reciprocal language learning and
bilingual development (Lindholm-Leary & Genesee, 2014; Lindholm-Leary, 2020; Howard et al.,
2018). Students work together in groups as they engage in academically rigorous instruction.
They interpret, translate, and learn from one another, expanding and improving both their
language proficiency and academic skills.
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A variety of models exist within the two-way program structure. LAS follows the 90/10 model,
in which a majority of the school curriculum is taught in Spanish in the primary grades. Students
in kindergarten and first grade receive ninety percent of their daily instruction in Spanish and
ten percent in English. Each year, the percentage of instruction in English increases, while the
percentage of instructional time in Spanish begins to decrease. By fifth grade, students receive
fifty percent of their daily instruction in Spanish and fifty percent in English.

Two-Way Immersion 90/10 Model: Percentages of Daily Instruction

Grade Level Percentfage of I.nstruction Percent?ge of !nstruction
in Spanish in English
Transitional Kinder 95% 5%
Kindergarten — First 90% 10%
Second 80% 20%
Third 70% 30%
Fourth 60% 40%
Fifth 50% 50%
Middle School 30-40% 60-70%

*Middle school language of instruction varies per subject

Research in second language acquisition and dual language education indicates that while
conversational language proficiency can develop within a few years, full academic language
proficiency typically requires five to seven years—or longer—depending on factors such as prior
schooling, language exposure, and program quality (Hakuta, 2011; Genesee et al., 2006; Collier
& Thomas, 2017; Steele et al., 2017). For this reason, the Language Academy educational
program includes kindergarten through eighth grade. In accordance with the change of the
eligible birthdate for kindergarten enrollment from December 1 to September 1, LAS initiated a
transitional kindergarten program. Extending the program from transitional kindergarten
through middle school permits the development of a ten-year, clearly articulated two-way
immersion program that gives students the time they need to become fully proficient in both
languages.

Generally speaking, students from high socioeconomic status backgrounds often have
opportunities to learn academic content through enriched school experiences. In an immersion
program, they are taught in more than one language; hence, providing them with a challenge
that fully engages them in school. This preparation allows them to be successful in college and
postgraduate studies. Students from under-resourced backgrounds deserve no less and will
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achieve at the same high level if they are offered similar opportunities. It is in the spirit of LAS's
mission to address this socio-economic disparity and close the achievement gap.

Curriculum Description

Using the Common Core State Standards (CCSS) as the omniscient backdrop, teachers at the
Language Academy of Sacramento utilize standards-based, state-adopted curricula for core
instruction and supplemental materials to ensure students develop academic habits of mind
and acquire life skills that are enduring, essential, and transferable. These high-quality curricula
promote and encourage the development of bilingual, biliterate, and multicultural
competencies for all students. In addition, LAS staff has developed a process for the
development and enhancement of high quality curricula specifically designed for the two-way
Spanish-English bilingual program. This structured process includes both vertical and horizontal
teacher articulation within and across grade levels. During articulation, staff members clearly
delineate learning expectations and curricular alignment. Moreover, LAS teachers are skilled at
integrating their knowledge of subject matter standards, including English Language
Development Standards, with core curricula and document their work in a yearly backwards
plan.

Aligned with the Standards for Mathematical Practice and the Common Core State Standards,
effective mathematics instruction emphasizes rigor through a balanced approach that
integrates conceptual understanding, procedural fluency, and the application of knowledge to
real-world problem solving (Common Core State Standards Initiative, 2010; Boaler, 2016; Rittle-
Johnson et al., 2016).

Subject core ideas are taught integrated, and in synchronicity, with scientific and engineering
practices and cross-cutting concepts. Throughout the grades, social science, history and
language arts in Spanish and English are interwoven.

Curriculum List — State Adopted and Supplemental Materials

Mathematics

Grade Level State Adopted Curriculum

TK-5 Eureka Math/Engage New York
Bridges Math (Exploratory Pilot) - TK-3

Bridges Math (Pilot) - 4th/5th

6-8 College Preparatory Mathematics Educational Program
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Supplementary Materials

Learning Paths, Zern Math

English Language Arts

Grade Level

State Adopted Curriculum

3-5 Heinemann Teacher’s College Reading and Writing Project’s
(TCRWP) Units of Study Curriculum
6-8 Heinemann Teacher’s College Reading and Writing Project’s

(TCRWP) Units of Study Curriculum, CSU Expository Reading
and Writing Curriculum (ERWC)

Supplementary Materials

Newsela, RAZ Kids http://www.readinga-z.com, CommonlLit

Spanish Language Arts

Grade Level

State Adopted Curriculum

TK-5

Estrellitas, Heinemann Teacher’s College Reading and Writing

Project’s (TCRWP) Units of Study Curriculum, Heggerty (TK-
1st), WestEd/SCOE: Joyful Literacy (K/1st), Hola Books
(K/1st), Handwriting Without Tears: El poder de la imprenta
(2nd)

Heinemann Teacher’s College Reading and Writing Project’s
(TCRWP) Units of Study Curriculum,

Supplementary Materials

Newsela, RAZ Kids http://www.readinga-z.com, Epic,
Commonlit
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History/Social Science

Grade Level

State Adopted Curriculum

TK-3 Integrated Thematic Learning of Social Studies and
Spanish/English Language Arts Read Alouds: Various Titles

4-5 Impact/Impacto (Exploration for Pilot)

6-8 McDougall Littell, Harcourt Brace, UCD/Berkeley/Irvine:

History Blueprint

Supplementary Materials

Science

Grade Level

State Adopted Curriculum

TK Integrated Thematic Learning of Social Studies and
Spanish/English Language Arts Read Alouds: Various Titles

K-5 Amplify Science

6-8 Accelerate Learning: CA Integrated Model. STEM Scopes

Supplementary Materials

Curriculum for Socio-Emotional Learning

The LAS mission states the expectation that students develop confidence, life skills and
leadership in order to fully participate as a global citizen and agent of change. In recent years,
LAS has galvanized as a learning community and integrated school resources and systems to
address socio-emotional learning. The following is the curriculum being implemented school-
wide to ensure both a climate of safety and culture of holistic success for all students.




Second Step

Second Step is a social-emotional learning program that teaches students skills to help
themselves learn, including how to focus their attention, listen carefully, and use self-talk to
stay on task. Students learn about empathy, how to identify and understand their own and
others’ feelings, how to take another’s perspective, and how to show compassion. Students
learn specific skills for emotional management, including calming down during strong feelings,
such as anxiety or anger. In addition, students learn a process for solving problems with others
in positive ways. The Language Academy of Sacramento began schoolwide (transitional-
Kindergarten to eighth grade) implementation of the Second Step curriculum in the 2017-2018
school year, and it is currently in its eighth year of implementation. The Language Academy also
began to incorporate the Bullying Prevention Unit in 2018-2019. This unit teaches students in
grades kindergarten to fifth grade how to recognize, report, and refuse bullying. Emphasis is
placed on this topic school-wide in October each year.

The following are some of the concepts and skills explored through the program in grades TK-5,
but may vary depending on grade level:

Skills for Learning

Empathy

Managing Emotions

Problem Solving

Learning to listen
Focusing attention
Following directions
Staying on task
Being assertive

Using self-talk

Identifying feelings
Feeling confident

Respecting different
preferences

Showing compassion
Predicting feelings

Making friends

Managing frustration

Calming down strong
feelings

Handling waiting
Managing anger
Managing worry

Managing hurt
feelings

Solving problems
Inviting to play
Fair ways to play

Handling name-
calling

Taking responsibility

Responding to
playground exclusion

Dealing with negative
peer pressure

The following are some of the concepts and skills explored through the program in grades 6-8,
but may vary depending on grade level:

Mindsets and Goals

Values and
Friendships

Thoughts, Emotions
and Decisions

Serious Peer
Conflicts

Starting middle school

Values and decisions

What are emotions?

Perspectives
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Growing your brain
Making mistakes
Learning strategies
Setting goals

If-then plans

Social values
What’s a friend?
Positive relationships

Making friends

Handling emotions
Responding to anger
Unhelpful thoughts
Handling rejection

Calming down

Assumptions

Recognizing and
avoiding serious
conflicts

Making amends

Taking responsibility

Gender and sexual
harassment

Restorative Justice Practices and Classroom Circles

Building community and establishing strong relationships is of essence at LAS. Through the
incorporation of Restorative Justice Practices, such as community circles and/or more private
problem solving sessions, students and staff work towards preventing conflict, building strong,
positive relationships, repairing the harm and making things right. Restorative Justice Practices
transform difficult behaviors or incidents that might otherwise result in punishment to learning
opportunities that have a positive outcome for everyone.

Cyber Civics

Fully aware of the tremendous impact of digital technology exposure and its effect on the
mental health of young adolescents today, LAS implements a Cyber Civics program starting in
fifth grade and throughout the middle school years. Cyber Civics began in a Waldorf classroom
and was originally designed to address the question, “How to teach kids to use digital
technologies ethically, thoughtfully, and wisely.” LAS teachers access easy-to-teach lessons via
online portal on topics of 1) Digital Citizenship, 2) Information Literacy, and 3) Media Literacy
for Positive Participation. Students learn how to responsibly navigate the perils, prospects, and
possibilities, of the 21st century digital world.

Instructional Approaches - How Learning Best Occurs
LAS Learning Principles

Guided by the American Council on the Teaching of Foreign Languages (ACTFL), language
instruction has shifted over the past two decades from a focus on discrete grammar and
teacher-directed practices to a proficiency-oriented, learner-centered approach that
emphasizes communication, cultural competence, and real-world application. The World-
Readiness Standards for Learning Languages highlight this shift by prioritizing the three modes
of communication—interpersonal, interpretive, and presentational—along with meaningful
engagement in authentic tasks, integration of culture, and performance-based assessment
(ACTFL, 2015; National Standards Collaborative Board, 2015; Shrum & Glisan, 2016).
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ACTFL: Language Instruction: Past and Present

The following comparison illustrates how language instruction has evolved from traditional,

teacher-centered models to contemporary, student-centered and proficiency-based practices

aligned with ACTFL standards.

In the Past

Today

Students learned about the language
(grammar)

Students learn to use the language

Teacher-centered class

Learner-centered with teacher as

facilitator/collaborator

Focused on isolated skills (listening,

speaking, reading, and writing)

Focus on the three modes: interpersonal,

interpretive, and presentational

Coverage of a textbook

Backward design focusing on the end goal

Using the textbook as the curriculum

Use of thematic units and authentic

resources

Emphasis on teacher as presenter/lecturer

Emphasis on learner as “doer” and

“creator”

Isolated cultural “factoids”

Emphasis on the relationship among the

perspectives, practices, and products of the
culture

IH

Use of technology as a “cool too

Integrating technology into instruction to

enhance learning

Only teaching language

Using language as the vehicle to teach
academic content
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Same instruction for all students Differentiating instruction to meet

individual needs

Synthetic situations from textbook Personalized real world tasks

Confining language learning to the Seeking opportunities for learners to use
classroom language beyond the classroom

Testing to find out what students don’t Assessing to find out what students can
know do

Only the teacher knows criteria for grading | Students know and understand criteria on how
they will be assessed by reviewing the task
rubric

Students “turn in” work only for the Learners create to “share and publish” to

teacher
audiences more than just the teacher

The LAS immersion bilingual program design is grounded in proficiency-based instruction
aligned with the ACTFL World-Readiness Standards for Learning Languages and ACTFL's
updated proficiency and performance frameworks, along with backward design principles from
Wiggins and McTighe’s Understanding by Design. Together, these frameworks emphasize
planning instruction from desired performance outcomes, integrating authentic
communication, and aligning assessment with real-world language use (ACTFL, 2015; ACTFL,
2024; National Standards Collaborative Board, 2015; Wiggins & McTighe, 2005).

Furthermore, the LAS academic program incorporates the World-Readiness Standards for
Learning Languages, formerly known as the national standards for Foreign Language Learning in
the 21t Century. Guided by the National Standards for Language Learning, developed
collaboratively by ACTFL and partner organizations—language learning goals are organized
around the Five C's: Communication, Cultures, Connections, Comparisons, and Communities.
These goal areas provide a national framework for guiding instruction and assessing learners’
progress in developing communicative competence across languages, including English and
Spanish (ACTFL, 2015; National Standards Collaborative Board, 2015; National Council for the
Social Studies & ACTFL, 1996).
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A two-way language immersion program not only contributes to the career and college
readiness of LAS students but also helps develop them as individuals. Language learners take on
a new and more invigorating view of the world. LAS students gain multicultural and multilingual
perspectives that expand and deepen their awareness of cross-cultural contexts and
relationships. Students learn about their own culture, the values and customs of other cultures,
and, inevitably, develop high levels of cross-cultural competency.

Five Key Modes of Communicative Competence

Communication:

The ability to convey and receive messages based on the three modes of communication;
interpersonal, or two- way interaction with someone else, interpretive, the ability to
understand and interpret a one-way aural or written text, and presentational, the ability to
present information in either written or oral format.

Cultures:

As the teachings of language and culture are inextricably intertwined, students learn to
understand the culture of the people who speak the target language through learning about
the products and practices of the culture and how those relate to the perspective of the people
of that culture.

Connections:

Students are able to access knowledge in other disciplines through the target language and to
reinforce concepts already learned in these disciplines in the language classroom.

Comparisons:

As students learn a new language and culture, they develop insight into their own language and
culture, thus providing them with a deeper understanding of how language works and how
cultures reflect the perspectives, practices, and products of the people who speak that
language.

Communities:

Language learning becomes even more purposeful for students when they see the application
beyond the classroom. With today’s communication technologies, language classrooms can
bring the world to the students, as teachers provide opportunities for students to use the
language beyond the confines of their classroom walls.

Guided by the mindset of defining what are essential, enduring, and transferable intellectual
and sociological experiences, LAS professional staff masterfully design and facilitate effective
instruction. The Language Academy of Sacramento believes high academic achievement is
accomplished through a focus on academic rigor and through a program that builds
competence and confidence across cultures and languages. Students are provided with a
creative, enriching environment in which to foster a passion for learning. A critical component
of the LAS instructional approach is the consistent implementation of research-based
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instructional methods and strategies which are recognized as best practices for effective dual
language immersion education.

LAS students engage in a rigorous curriculum derived from essential California Common Core
State Standards (CCSS). Students at the Language Academy receive systematic, explicit, direct
instruction driven by the CCSS. Teachers have received training in the area of CCSS
implementation and best practices to help students achieve in these areas. Curriculum
implementation and teaching strategies are designed to provide universal access for all
students, and student engagement is monitored in order to ensure active participation in
classroom lessons and activities. The instructional sequence commonly referred to as “I Do, We
Do, You Do” is grounded in the Gradual Release of Responsibility (GRR) model, which structures
learning through a progression of teacher modeling, guided practice, collaborative work, and
independent application to support student mastery of skills and concepts (Pearson &
Gallagher, 1983; Duke & Pearson, 2002; Fisher & Frey, 2014; Hattie, 2009).

In order to facilitate comprehension, teachers build background knowledge, scaffold instruction
to ensure access to the curriculum for all language learners, and frontload language frames and
structures to support communication and academic development in the target language.
Teachers model and encourage student use of academic language in Spanish and English.
Whenever possible, instruction incorporates students’ experiences and ideas in order to be
responsive to their cultural and linguistic backgrounds. Students work in cooperative groups in
order to construct and share new knowledge while capitalizing on language learning and
practicing with their peers.

The Language Academy of Sacramento aims to foster a strong sense of leadership and bilingual
communicative skills in students to help each other and contribute to the community. One
example of how students assume this responsibility is by participating in the Mentoring and
Cross Age Tutoring elective class offered to middle school students. Each semester, middle
school students are assigned to various primary classrooms. Students support instruction by
serving as role models, mentor small groups academically, and help students one-on-one.
Moreover, middle school students have the opportunity to experience the integration of
writing for particular contexts — e.g. for Leadership in Action, Art, Study Skills, Speech and
Debate, or College & Career Preparation electives. These are ways in which LAS students are
encouraged to develop leadership and bilingual communicative skills that are useful in the
classroom, school, and community.

Literacy Instruction in English

The LAS educational program aligns curriculum, instruction, and assessment with the California
Common Core State Standards (CA CCSS), the California English Language Development (ELD)
Standards, and the California ELA/ELD Framework to support English learners in developing
academic language, biliteracy, critical thinking, and college and career readiness. English
learners receive instruction in comprehension, vocabulary development, and the grammatical
structures of the English language. In all grades, students are placed in appropriate designated
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groupings for an English Language Development (ELD) period in order to ensure targeted
instruction at the individual level. This serves to lower the affective filter while developing the
necessary English skills to achieve academic success. Through both designated and integrated
ELD, all students expand their knowledge and understanding of both formal and informal
language registers as well as forms and functions of the English language. Students study
expository and narrative texts and receive academic vocabulary instruction. Transitional
strategies that link Spanish and English literacy are taught explicitly. Instruction is designed to
meet the linguistic and academic needs of both native English speakers and native Spanish
speakers. Over the past four years, LAS staff members have engaged in ongoing professional
learning through the school’s ELD Task Force focused on implementing the principles of the
California English Learner Roadmap. This work has emphasized integrated and designated ELD,
asset-based and culturally sustaining practices, and coherent instructional approaches designed
to support multilingual learners’ academic achievement, language development, and biliteracy
(California Department of Education, 2017).

Literacy Instruction in Spanish

The foundation for instruction in Spanish Language Arts is the California Common Core State
Standards in Spanish Language Arts and Literacy in History/Social Studies, Science, and
Technical Subjects. This document incorporates Spanish grammar and phonics. In the LAS two-
way Spanish immersion program, all students are taught to comprehend, read, and write in
Spanish before receiving formal literacy instruction in English. The San Diego County Office of
Education, in collaboration with the California Department of Education and the Council of
Chief State School Officers, contributed to the development of the Common Core en Espaiiol
project, which provides a linguistically adapted version of the California Common Core State
Standards to support biliteracy instruction and cross-grade articulation in dual language
programs. This framework supports students in developing academic Spanish proficiency,
including control of formal and informal registers and discipline-specific language across
content areas (California Department of Education, 2010; CCSSO & CDE, 2014; SDCOE, 2025).

Students study informational and fictional texts and receive academic vocabulary instruction.
Students connect established skills in Spanish to developing literacy skills in English. Instruction
is designed to meet the linguistic and academic needs of both native English speakers and
native Spanish speakers. In recent years, Spanish language experts have also assisted with
professional development as a way to ensure that students are prepared to enter high school
and university Advanced Placement classes. At the national level, LAS has collaborated with the
Center for Applied linguistics (CAL) and World Class Instructional Design and Assessment
(WIDA) organizations in order to assist in the development of a more effective Spanish
Language assessment tool.

Literacy Instruction

The LAS literacy instructional model reflects current research-based practices in structured
literacy, disciplinary literacy, and integrated multilingual language development aligned with
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California state standards and frameworks. In grades K—1, literacy instruction is grounded in a
systematic approach to phonemic awareness and phonics that supports foundational reading
skills, integrated with comprehension instruction within a joyful and culturally responsive
literacy framework that promotes student engagement, identity affirmation, and early literacy
development (California Department of Education, 2014; National Reading Panel, 2000; Gay,
2018).

In the intermediate grades, literacy instruction is intentionally integrated across content areas,
particularly social science and history, in alignment with the California Common Core State
Standards and the California English Language Arts/English Language Development Framework.
This disciplinary literacy approach supports students in applying reading, writing, and academic
language skills in authentic contexts while deepening conceptual understanding of content
(California Department of Education, 2014; Shanahan & Shanahan, 2008).

In middle school, teachers implement the Expository Reading and Writing Curriculum (ERWC),
developed by the California State University system, to design rigorous English and Spanish
language arts units focused on analytical reading, evidence-based argumentation, and
academic writing. This framework supports college and career readiness through sustained
engagement with complex texts and structured academic discourse (California State University,
2013). Additionally, teachers have collaboratively developed a vertically aligned scope and
sequence for grammar and morphology instruction to strengthen students’ metalinguistic
awareness and support cross-linguistic transfer across English and Spanish, reinforcing
biliteracy development and academic language proficiency (Kieffer & Lesaux, 2012; August &
Shanahan, 2006).

Across all grade levels, instruction is guided by California’s standards and frameworks,
emphasizing integrated language development, equity of access, and culturally and linguistically
sustaining practices for multilingual learners (California Department of Education, 2017).

Identifying and Responding to Needs of All Pupils
Support for Students Who Are English Language Learners

Primary language instruction is a critical component of the Language Academy's pedagogical
instructional design. Instruction in the primary language allows English learners to learn grade-
level content in their native language as they acquire academic English language skills. Research
on two-way immersion (dual language) programs consistently demonstrates positive outcomes
in second language acquisition, including strong bilingual and biliteracy development for both
English learners and native English speakers over time. Longitudinal studies indicate that
students in well-implemented dual language programs often reach or exceed the academic
performance of peers in monolingual programs by the upper elementary and middle school
grades, while also developing advanced proficiency in both languages (Collier & Thomas, 2017;
Genesee et al., 2006; Howard et al., 2004; Lindholm-Leary & Genesee, 2014; Lindholm-Leary,
2011).
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Families of LAS students elect to enroll their children at the charter school, fully aware of the
school's unique pedagogical design. By making the choice to be in a dual language bilingual
education program, families waive their participation in more traditional options such as
Structured English immersion, English language mainstream, etc.

In addition to quality instruction within a two-way Spanish-English bilingual program context,
the Language Academy implements a variety of strategies designed to meet the needs of
English Learners. LAS will continue to meet all applicable legal requirements for English
Learners (“EL”), including long-term English Learners (“LTEL”) or ELs at risk of becoming long-
term English Learners (“AR -LTEL”) as it pertains to annual notification to parents, student
identification, placement, ELD and core content instruction, teacher qualifications and training,
reclassification to fluent English proficient status, monitoring and evaluating program
effectiveness and state testing requirements.

Identifying English Learners

Home Language Survey

Upon the student’s enrollment into the school, families complete a home language survey
(HLS).

Home Language Survey questions:
1. What language did your child first learn to speak?
2. What language does YOUR CHILD use the most at home?
3. What language do you use most frequently to speak to your child?
4. What is the language most often spoken by adults in the home?
LAS staff reviews the results of the HLS to determine a student status either as follows:

1) English Only (EO) if the answers to the four questions on the HLS are “English.” The
student will be categorized as English Only; or,

2) To Be Determined (TBD) if the answers to any of the first three questions on the HLS
indicate a language other than English, or a combination of English and another
language. From this data, the student will be assessed to measure his/her level of
English proficiency.

Parents hold the right to amend their response to the HLS at any time. However, if the student
has already been administered the Initial ELPAC, any changes to the HLS will not affect the
student’s official language classification. If the parent amends the HLS prior to Initial ELPAC
administration, LAS will honor the changes made.

For students who transfer from other schools, LAS staff will contact the previous school for
student records as well as check the student language status on CALPADS. Upon analysis of the
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combined data sources, LAS staff will follow the state protocol in notifying parents and setting
up students for appropriate state assessments.

State Assessment

Initial ELPAC: Students with a “TBD” determination after HLS review are assessed on their
English language proficiency level with the Initial English Language Proficiency Assessment for
California (ELPAC). The initial ELPAC is used for students who have not yet taken the ELPAC and
who have not yet been classified as an English Learner.

Administration of the initial ELPAC occurs within 30 calendar days at the beginning of the school
year, or within two weeks of the student’s enrollment. The initial ELPAC is scored by the school
site. Based on the students’ overall initial performance, they may be classified as:

1. An English Learner (EL) - the student must be annually assessed with the summative
ELPAC until the student meets the eligibility criteria for reclassification and is
Reclassified to Fluent English Proficient (RFEP); or,

2. An Initially Fluent English Proficient (IFEP)

Proper notification of overall performance results to families is completed in writing within the
30 days of enrollment window.

Summative ELPAC: All students with “EL” designation take the summative ELPAC every spring
between February and May until they are reclassified as English proficient. The Summative
ELPAC is used to assess EL students’ progress towards mastery of the English language, as well
as to fulfill the Every Student Succeeds Act (ESSA) federal requirement.

ELPAC assessment includes all four language domains: Listening, Speaking, Reading, and
Writing. Overall scaled scores fall within levels one through four. These four ELPAC
performance levels are aligned with the 20142 California Framework. EL students are leveled in
three ways per the following Proficiency Level Descriptors (PLDs): 1) Emerging, 2) Expanding,
and 3) Bridging.

As published in the ELD Standards Publication from the California Department of Education
(CDE), the Proficiency Level Descriptors (PLDs) below provide an overview of the stages of
English language development through which English learners (ELs) are expected to progress as
they gain increasing proficiency in English as a new language. The descriptors provide teachers
a guide in curriculum planning and instructional delivery for ELs during designated and
integrated English language development.

Emerging: Students at this level typically progress very quickly, learning to use English for
immediate needs as well as beginning to understand and use academic vocabulary and other
features of academic language.
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Expanding: Students at this level are challenged to increase their English skills in more contexts
and learn a greater variety of vocabulary and linguistic structures, applying their growing
language skills in more sophisticated ways that are appropriate to their age and grade level.

Bridging: Students at this level continue to learn and apply a range of high-level English
language skills in a wide variety of contexts, including comprehension and production of highly
technical texts. The “bridge” alluded to is the transition to full engagement in grade-level
academic tasks and activities in a variety of content areas without the need for specialized ELD
instruction. However, ELs at all levels of English language proficiency fully participate in grade-
level tasks in all content areas with varying degrees of scaffolding in order to develop both
content knowledge and English.

ELD Instruction Design

The LAS dual language bilingual education program is strongly aligned with the California
English Language Development (ELD) Standards, which emphasize integrated and designated
instruction that supports English learners in developing both communicative and academic
language through meaningful use of language in content learning contexts. These standards
prioritize collaboration, critical thinking, and language development across disciplines,
supporting students’ acquisition of English for both academic and communicative purposes
within a dual language framework (California Department of Education, 2012; California
Department of Education, 2014; Gibbons, 2015; Goldenberg, 2013). Instruction is designed to
build on students’ primary language and background knowledge and is contextualized within
the dual immersion bilingual education design with the ultimate goal of all LAS students
reaching biliteracy and academic proficiency in two languages: Spanish and English.

LAS provides both Integrated and Designated ELD as part of its English Leaner program.
Integrated ELD refers to class time where teachers use the 2012 ELD Standards in synchronicity
with the focal subject matter standards: Common Core State Standards for ELA/Literacy and
Mathematics or CA Next Generation Science Standards (NGSS). During Integrated ELD, English
learners participate in the full standards-based curriculum with appropriate language support.
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Models for ELD in the Content Classroom

DESIGNATED ELD INTEGRATED ELD

ELD (English Language Development) Content

Teach new content

‘g Teach new language

Recycle, review, and practice familiar
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e language
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- Use ELD standards to guide instruction Use content standards to guide instruction
— * Forms and functions * Literacy, Science, Social Studies, Math
« Differentiated instruction according to * “Sheltered strategies” used to make
proficiency levels of ELL students content accessible
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Integrated & Designated ELD
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:: <— Integrated ELD —»> @

Math Social Studies
Integrated Integrated
ELD ELD

Language Arts <€— Integrated ELD —> Science

\/

* Integrated ELD: Language development embedded in content instruction
Designated ELD: Dedicated time for explicit language instruction

In contrast, designated ELD is a protected, set time during the school day when teachers use
the 2012 ELD Standards as the focus standards for instruction. During designated ELD, teachers
provide targeted language instruction based on each student’s English language profile, which
includes components such as ELPAC data, classroom assessments, benchmark assessments, and
student work samples. Instruction supports students in developing listening, speaking, reading
and writing skills and is intentionally connected to the language students need to access grade-
level academic content.

LAS has provided training and support in the following instructional strategies:

e Constructive Conversations: Provides structured strategies for developing academic
language through purposeful student discourse. This framework supports teachers in
intentionally embedding academic language functions and forms into Integrated and
Designated ELD instruction to strengthen students’ oral language, reasoning, and
academic communication skills (Zwiers, 2008; Zwiers & Crawford, 2011; Zwiers, O’Hara,
& Pritchard, 2014).
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® Graphic Organizers: A visual tool helps learners organize thoughts, simplify complex
concepts, and improve comprehension.

e Development of Academic Vocabulary: Use of Bringing Words to Life: Robust Vocabulary
Instruction to select practical strategies for introducing and reinforcing academic
vocabulary to boost reading comprehension.

® (lose Reading: Multiple readings of the same text to understand its deeper meaning,
structure, and language. It focuses on how an author conveys meaning through word
choice, imagery, and syntax, rather than just what the text says, providing concrete
evidence to support interpretations.

e Sentence Frames: A “fill-in-the-blank” tool that provides a structured pattern for
students to construct sentences, write, or speak. They help learners, especially ELs,
organize ideas, practice academic vocabulary, and master grammatical structures.

e C(Collaborative Retell: With a partner, small group, or the whole class, students retell
stories read aloud or independently in sequence.

In addition, the LAS Curriculum Design Team created an ad hoc committee (ELD Task Force) for
the express purpose of strengthening the school’s English Learner program and deepening
teachers’ understanding of effective assessment and instructional practices for English
Learners. Specific areas of focus have included English Learner characteristics, analyzing student
language data, and identifying instructional approaches that help English Learners overcome
language barriers. Over the past several years, the ELD Task Force has provided professional
development connected to the California English Learner Roadmap as follows:

® Year 1 Principle 1: Assets-Oriented and Needs Responsive Schools
e Year 2 Principle 2: Intellectual Quality of Instruction and Meaningful Access

e Year 3 Principle 3: System Conditions that Support Effectiveness

Monitoring and Evaluating Program Effectiveness

LAS teachers and key instructional staff receive annual, external achievement data delineating
EL students’ status and recent performance in state assessments. In addition, internal
benchmark results (e.g. NWEA MAP Fluency and MAP Growth) are reviewed. Teachers analyze
their EL student needs and plan grouping and instruction accordingly. This achievement data is
also utilized to monitor the growth of EL students and determine whether or not there is
significant variation in their academic achievement compared to their English-only peers.

The LAS community understands that during Stage 3, the goal is for students who entered the
program in kindergarten to achieve English proficiency and, when appropriate, be reclassified
as Fluent English Proficient (RFEP). Research on long-term English learner development
indicates that reclassification outcomes are strongly influenced by sustained, high-quality
instructional programs and time in well-implemented dual language settings (Umansky &

83



Reardon, 2014; Callahan, 2013; Saunders & O’Brien, 2006). At LAS, internal longitudinal data
show that approximately 71% of students are reclassified as RFEP by the end of Grade 8 over
the past three years.

Using CDE guidance, LAS will conduct ongoing data analysis and program review for students
identified as Long-term English Learners and students who are At-Risk of becoming Long-Term
English Learners (AR-LTELS). LAS will also continue to monitor students through the lens of a
dual language instructional approach, as well as to educate the public on second language
acquisition within a dual language model.

The following graph shows the two ways LAS monitors English Learners at all proficiency levels,
including Long-Term English Learners, with the ultimate goal of reclassification by the end of
Stage 3: Grade 8.

The left side of the bar graph reflects the developmental nature of biliteracy in a dual-
immersion educational program. In the early grades, the number of English Learners is highest
while the number of reclassified students remains low. This is expected, as students are
developing strong foundational literacy skills, oral language, and academic vocabulary in their
primary language, Spanish. By the end of Stage 1, Grade 3, cross-language transfer emerges.
The number of students reclassified gradually increases as students build a stronger bridge
between Spanish and English during Stage 2 (grades 4 to 6). The strongest growth occurs in
Stage 3 (grades 7 and 8), with an emphasis on achieving a high reclassification rate by the end
of Grade 8. This pattern is consistent with research on English Learners and biliteracy
development, specifically, academic proficiency in English typically takes 5 to 7 years to
develop.

The right side of the bar graph compares Data Quest reclassification data with LAS Student
Information System (SIS) data over the past five years. To truly monitor EL progress through the
3 Stages of biliteracy, LAS SIS RFEP data includes students at the end of Stage 3, graduating
grade 8 students, who qualify for reclassification under the LAS reclassification policy.
Expectably, Data Quest shows a lower reclassification rate since it does not include graduating
grade 8 students, which is not compatible with the stages of biliteracy in dual immersion
bilingual programs like LAS.
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FY25 LAS English Learner (EL) Progress to Reclassification:
# of EL (Yellow), # of RFEP (Blue) and %of Cohort RFEP (1) Dark Green=Data Quest; (2) Light Green=LAS SIS
LAS Goal FY25- 65% of Gr8 Cohort RFEP by EOY per LAS SIS Data v101325
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LAS Redesignation Process and Reclassification Criteria

LAS English Learner (EL) Student Reclassification policies and procedures are based on the four
criteria set forth in the State Board of Education’s Reclassification Guidelines (Education Code
313b). The following criteria reflect LAS reclassification procedures per CDE’s guidance. The
procedure utilizes multiple criteria in determining whether to classify a student as proficient in
English including, but not limited to, all of the following:

Reclassification Criteria

Students will be Reclassified as Fluent English Proficient (RFEP), when the following four criteria
have been met:

1) Assessment of English Language Proficiency
2) Comparison of Performance of Basic Skills
3) Teacher Evaluation

4) Parent Opinion and Consultation

All English learners’ progress will be analyzed at least once annually. Those recommended for
reclassification will be reviewed by a team of Curriculum Design Team (CDT) members or
designees.

Criterion 1 Assessment of English Language Proficiency (ELPAC)

e Grades K-8 students may be considered for reclassification if they an overall ELPAC
summative proficiency level of 4
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Criterion 2 Comparison of Performance of Basic Skills

® Grades K-3 students may considered for reclassification if they:

O pass the LAS Literacy Skills Assessment (ELSA) derived from Developmental Reading
Assessment (DRA)

® Grades 4-8 students may be considered for reclassification of they:

O Option 1: have RIT scores that meets the Reading Student Achievement Norms on
ELA MAP Growth

O Option 2: have a scaled score that meets the Grade Level Academic Criterion
Midpoint Score for CAASPP in English Language Arts (ELA)

Current Grade when CAASPP ELA Grade when Spring | Grade when Fall
Grade CAASPP test Midpoint Scale MAP was RIT MAP was RIT

Level was Score of administered administered

administered Standard Nearly
Met and
Standard Met
4 3 2400+ 3 194 4 195
5 4 2445+ 4 202 5 204
6 5 2472+ 5 208 6 209
7 6 2494+ 6 212 7 212
8 7 2516+ 7 215 8 216
High 8 2527+ 8 218 9 216
School 9

Criterion 3 Teacher Evaluation

Grade K-8 teachers review student academic performance utilizing:

e Teacher recommends reclassification based on classroom observations, validating the
student’s range of performance in basic skills, including oral English language proficiency
and fluency (i.e., comparable to native English speakers)

e Teacher recommends reclassification based on evidence such as, but not limited to:

o Grades K-3: Excellent or Satisfactory mark in English Language Development
(ELD) OR Level 3 or above on OPTEL Grades K-3(only evaluate Listening/Speaking)
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o Grades 4-5: End of year Report card grade of 3 (Consistently Meets Standards) or
higher in the majority of English Language Arts Standards OR Level 3 or above on
OPTEL Grades-4-8 (evaluate all domains)

o Grades 6-8: End of year Report card grade of C (Meeting Standard) or higher in
English Language Arts OR Level 3 or above on OPTEL Grades 4-8 (evaluate all
domains)

* Note that incurred deficits in motivation and academic success unrelated to English language
proficiency do not preclude a student from reclassification.

Criterion 4 Parent Opinion and Consultation

® Provide notice to parents and guardians of their right to participate in the
reclassification process and encourage them to do so.

e Provide an opportunity for a face-to-face meeting with parent or guardian to discuss
recommendation.

Reclassification

e The students who meet the above four criteria will be Reclassified as Fluent English
Proficient (RFEP).

e Parents/guardians will be notified of the reclassification status of their student.
e School records will be updated.

e Reclassified students will be monitored for four years by the CDT members or
designee(s) and the students’ homeroom teacher at least once per year after
reclassification to ensure they are making adequate academic progress. Students will be
provided with interventions as needed.

English Learners with Individualized Education Plans

Research on English learners with disabilities highlights the importance of linguistically
responsive special education practices, including strategic use of students’ primary language to
support access to instruction, assessment validity, and conceptual understanding. Studies
emphasize that effective identification and instruction for dually identified students (ELs with
learning disabilities) require attention to both language development and disability-related
needs within culturally and linguistically sustaining frameworks (Abedi, 2001; Artiles & Ortiz,
2002; Genesee et al., 2006; Klingner & Harry, 2006; Thompson, 2017). LAS is committed to
working with the El Dorado County Charter SELPA to ensure that each student's special
education needs are being met as outlined in their Individualized Education Program/Plan (IEP)
and in accordance with applicable laws and SELPA policies and practices regarding students
with exceptional needs.
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EL Students with Disabilities

English learner students with disabilities who take the ELPAC will have access to the universal
tools, designated supports, and accommodations stipulated in their IEPs and agreed to by the
IEP team (including parents/guardians), as updated annually by CDE.

Students with exceptionalities who are unable to meet the reclassification criteria as a result of
their disability may be recommended by the IEP Team for reclassification based on alternative
criteria. English learners with identified disabilities can be reclassified at an IEP meeting that
includes a person with a Bilingual/Cross-cultural Language and Academic Development
(B/CLAD) credential or Specially Designed Academic Instruction in English (SDAIE) training. If
deemed appropriate by the IEP Team, English Learners may be assessed with an alternate
assessment to the ELPAC to determine English proficiency levels. When the IEP team
determines that an EL student with an IEP under such circumstances would benefit from EL
reclassification, an alternative reclassification process may be implemented. The alternative
reclassification process consists of a thorough student file review and considers standardized
assessment data. Through this alternative reclassification process, the IEP team completes the
LAS Alternative Reclassification Form for Multilingual Learners in Special Education (K-8) which
consists of:

A. Gathering basic student information
B. Reclassification Criteria (1-4):

Criterion 1: Assessment of English Language Proficiency

e ELPAC minimum score of 4 or Alternate ELPAC minimum score of 3

Criterion 2: Basic Skills Relative to English Proficient Students (4 possible options):

e Option 1: The student performed within the average to below average range in language
arts (reading/writing) on the Woodcock Johnson (WJ) in English.

e Option 2: The student’s language abilities (speaking/listening) in English (WJ) and
Spanish (Bateria) are comparable, demonstrating processing deficits that impact
language acquisition overall.

e Option 3: The student’s language arts (reading/writing) and oral language
(speaking/listening) are commensurate with his/her cognitive ability related to a
disability such as autism, intellectual disability, traumatic brain injury etc.

e Option 4: The student got a score of 3 or 4 on the California Alternate Assessment (CAA)
in English Language Arts.

Criterion 3: Teacher Evaluation (2 possible options):

e Option 1: Teacher evidence, such as, but not limited to:
K-3:
o ELD Classroom EVIDENCE: Excellent or Satisfactory progress mark in English
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Language Development
o OPTEL Grades K-3: Level 3 or Above with accommodations as stipulated in the
IEP (Evaluation of Listening/Speaking Domains).

o Report Card 4-5: Previous grade level end of year report card mark of 3
(Consistently Meets Standards) or higher in the majority of English Language Arts
Standards.

o Report Card 6-8: Previous grade level end of year report card mark of C (Meeting
Standard) or higher in English Language Arts.

o OPTEL Grades 4-8: Level 3 or Above with accommodations as stipulated in the
IEP (Evaluation of all domains).

e Option 2: Progress on |IEP goals related to English Language Arts:

All Grade Levels:

e Goals met
e Goals not met

Criterion 4: Parent Consultation

C. Reclassification Team Decision

Through this process, the IEP team determines if the primary reason why the student does not
meet reclassification criteria is due to the disability or limited English proficiency. This
individualized reclassification protocol may be appropriate for a relatively small number of
students.

Support for Students Achieving Above Grade Level

Embedded in the two-way language immersion program design is the challenge to learn about
the world and communicate in two distinct languages. All LAS students experience a high level
of biliterate communicative experience and challenge on a daily basis. Moreover, LAS personnel
implement state adopted curricula and teacher-generated lessons, based on student interest
and need in order to provide differentiated instruction for all students. Aligned with the
components of the Gifted and Talented Educational Program Standards, a myriad of
instructional strategies is embedded in the classrooms that foster enrichment and accelerated
learning for identified students. Student interests and levels of proficiency guide the selection
of content and instructional strategies for academic enrichment. Curricula may include creative
writing, poetry, project-based exhibits, research-based position papers, academic competitions,
and identifying community-based problems and possible solutions.

Overall, through their academic enrichment experiences, LAS students are provided with
opportunities to showcase their bilingual, biliterate and academic skills in the school and the
community.
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Support for Students Achieving Below Grade Level

The ultimate goal of the Language Academy is to provide a rigorous and enriching educational
program that prepares students to perform at or above grade level on a variety of assessment
measures, including standardized achievement tests, curriculum-embedded assessments, and
alternative assessments.

Students who are not obtaining desired academic achievement levels or who demonstrate
behavior or social-emotional needs will be supported through a Multi-Tiered System of
Support, which incorporates various means to address areas of concern and develop skills
needed to meet grade level benchmarks.

MTSS (Multi-Tiered System of Support)

The LAS Multi-Tiered System of Support (MTSS) is a systematic, UndthIUSn%rellq
continuous improvement structure where data-based problem-

solving and decision-making is practiced addressing the academic,

behavioral and socio-emotional needs of students. Students who ATT'"H:EH ,f by
do not reach assessment benchmarks require strategically Aner..m Sopessional %-Wh
differentiated intervention. Establishing an effective intervention — S e
system for students who are not meeting benchmarks is a critical - f@ i
component of the LAS educational program. Interventions are 258 [fr e BT QS

designed around a three-tiered approach. All three components of
the intervention program address specific academic needs as
identified by assessment data.

The MTSS process begins with high-quality instruction and universal assessment of all children
in the general education classroom. Through this system of support and intervention practice,
the classroom teacher identifies the academic and/or behavioral concern/s and implements
research-based interventions that may become increasingly intensive depending on the level of
concern and the student's response to the intervention. The classroom teacher will inform
parents of the concern/s, implement interventions, collect data, and monitor student progress.
When additional guidance and support is necessary, the teacher will consult with the
Intervention Progress Team (IPT), composed of general education teachers, literacy coach,
education specialists, school psychologist, school counselor, Special Education Coordinator and
other specialists as needed to gain new perspectives on the student’s needs and gather
additional intervention strategies. The IPT team meets with each grade level cohort twice per
school year to discuss group/cohort and individual student concerns. The IPT may suggest
further interventions or refer the case to the Student Success Team (SST), which usually
consists of parents/guardians, teachers, school support personnel and an administrator to
further examine the student’s academic, behavioral and socio-emotional concerns. LAS
implements this MTSS model in an effort to meet all student needs within the regular
instructional setting.

The MTSS Coordinator facilitates the process throughout the school year by providing
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teacher support, assessment protocols, and documentation tools. Teachers follow the tiered
levels of intervention and proceed through a series of processes and documentation. The
tiers are described as follows:

MTSS Tier 1 includes all students in the general education classroom. Teachers complete
a series of assessments following a mandated timeline. Assessment results are entered
into Grade Level Literacy spreadsheets, a color-coded spreadsheet used to collect
individual student assessment data. These spreadsheets are analyzed and updated on a
continuous basis throughout the school year as assessments are completed. Teachers
complete MTSS Grouping Worksheets as grade level cohorts to identify students with
academic, behavioral, or attendance concerns. At the Tier 1 level, teachers conduct
meetings with parents to discuss concerns and strategize early intervention
accommodations and supports. After a period of 6-8 weeks, the student will either
remain in MTSS Tier 1, with their progress continuing to be monitored with regularly
scheduled follow-up meetings, or it may be determined to refer the student to MTSS
Tier 2.

MTSS Tier 2 level interventions include more intense support in one or more areas or
through intervention programs. Teachers document student progress and continue to
communicate with parents. If the desired results are not seen, a student may be
referred to the Intervention Progress Team (IPT) composed of general education
teachers, education specialists, literacy, school psychologist, school counselor, special
education coordinator and other specialists as needed. The IPT team analyzes grade
level cohort MTSS Grouping Worksheets to recommend additional next steps, such as
additional interventions/strategies for support or SST referrals.

MTSS Tier 3 level interventions include reading intervention. A good example of this is
LAS’s Reading Intervention Program options. Over the past several years, for Spanish,
Heggerty Phonemic Awareness, Estrellita, and Benchmark Decodables have been
utilized. For English, LAS has adopted Systematic Instruction in Phoneme Awareness,
Phonics, and Sight Words (“SIPPS”) and Read Naturally as our primary reading
intervention programs. Based on areas of need identified by curriculum-based
assessments and diagnostics, students are placed in a reading intervention program.
Each of the reading programs address various literacy skills, such as reading fluency,
comprehension, phonemic awareness, vocabulary, and phonics. MTSS Tier 3 is the point
at which a student receives the most intense, robust, long-term academic and/or
behavior support for exceptionalities specified in their IEP or 504 Accommodation Plan.

Interventions

Interventionists at the Language Academy of Sacramento implement a structured, data-driven
reading intervention system grounded in a multi-tiered system of support (MTSS), data-based
decision making, and dynamic grouping based on response to instruction (Center on Multi-
Tiered System of Supports, n.d.; Fuchs & Fuchs, 2006). This system is organized across four
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instructional cycles throughout the academic year to ensure that student needs are
continuously identified, monitored, and addressed through systematic progress monitoring and
instructional adjustment (Stecker, Fuchs, & Fuchs, 2008). Interventions are offered at all MTSS
tiers depending on the focus of each intervention cycle.

At the beginning of each year, all K-8 students are assessed using universal screeners and
benchmark assessments. Based on these data, the literacy coach and intervention leads identify
students for Cycle 1 intervention services, prioritizing learners who are on the cusp of
proficiency and who, with targeted support, can make accelerated progress toward the next
instructional level.

In Cycle 2, teachers receive updated, data-informed lists of students who demonstrate similar
near-proficiency needs. This allows for collaborative selection of students who would benefit
from short-term, targeted intervention designed to close specific skill gaps. Cycles 1 and 2
primarily serve students requiring strategic, preventive support to maintain academic progress
within Tier 2 of the MTSS framework (Fuchs & Fuchs, 2006).

Cycles 3 and 4 are reserved for students with the most significant and persistent reading needs,
including those requiring intensive intervention to address foundational gaps in decoding,
fluency, and comprehension. These students receive Tier 3-level support within the MTSS
framework and may also be invited to participate in summer school programming when
available through funding as an additional layer of intervention.

The intervention program is staffed by interventionists who support students in grades K-8.
Instruction in K—2 emphasizes foundational literacy skills, including phonemic awareness,
phonics, and decoding, as well as foundational mathematics skills such as number sense,
fluency, and mathematical reasoning. Instruction in grades 3—8 focuses on reading
comprehension, vocabulary development, disciplinary literacy strategies, and higher-level
mathematical thinking, including problem solving, conceptual understanding, and procedural
fluency. This structure reflects research indicating that proficient reading development and
effective mathematics intervention require the integration of foundational skills, conceptual
understanding, and language comprehension processes (Duke & Cartwright, 2021; Gersten et
al., 2009; National Mathematics Advisory Panel, 2008; National Reading Panel, 2000;
Scarborough, 2001).

Progress monitoring occurs through pre- and post-assessments within each intervention cycle.
Data is analyzed by the literacy coach, or math leads to evaluating student growth, refine
instructional groupings, and guide dynamic instructional adjustments based on student
response to instruction (Stecker et al., 2008). Students may exit intervention services once
proficiency benchmarks are met, reinforcing a flexible, mastery-based system of support.

Additionally, LAS continues to offer a voluntary summer pre-kindergarten, as well as a pre-
transitional kindergarten program for incoming students to support early literacy and math
skills development with an emphasis on school readiness.

92



Student Success Team

If a student continues to struggle after robust, research-based interventions have been
implemented consistently and with fidelity, a Student Success Team (“SST”) meeting may be
recommended. The SST is a general education function where a school-site team, typically
consisting of the student’s parents/guardians, teachers, education specialist, school
psychologist, school administrator, and other key participants, collaborate in developing a plan
to support students in areas of concern. Participants of the SST can also include counselors,
nurses, doctors, social workers, law enforcement or others who can provide information about
the student’s strengths, concerns, and strategies that have been implemented in the past. An
SST referral or request may be made by a parent, teacher, administrator, or the Intervention
Progress Team (IPT) when the student has not responded to previous interventions or when
there are urgent concerns. The SST’s purpose is to identify areas of concern that are interfering
with the student’s success in the areas of academics, socio-emotional/behavior, attendance, or
health. The SST reviews the concern(s), plans strategies, organizes resources, and develops a
plan of action to address student needs. The SST may recommend accommodations to the
student’s program or request intervention support from specialized staff. The team aims to
develop a plan that meets the needs of the student in the general education setting. When
more significant concerns exist and there is a suspected disability, the team will refer the
student for a 504 accommodation plan or special education evaluation.

Three-Tiered Intervention Approach

Multi-Tiered System of Supports at LAS

Behavior/Socio-Emotional

Both

Academic

Setting Limits

Clear behavior expectations
with consistent follow through

Manchas Jaguares, weekly
incentives

Classroom Rewards Systems

Positive Behavior Intervention
System (PBIS)/School Rules

Program Structures

Community Building

After School Program

Collaboration/check
in/observations

Parent communication

Conferences/Progress
Reports

Brain Breaks

Staff Self-Assessment Goal
Setting

Executive Function such as
organizational skills

90/10 Bilingual Program
Common Core Math

Civic Action

Smarter Balanced Assessment
Common Planning Time (CPT)
Constructive Conversations
Benchmark Assessments
Bilingual Academic Program

*Co-teaching
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Teacher Buddy System
Classroom Meetings

Drop-in Lunch Consultation
(Counselor)

Counselor Classroom
Presentations

Parent/Teacher/Self-
Counseling Referrals

Calm Down Boxes

Classroom Counseling Corners
Responsive Classroom

Second Step

Cyber Civics

Professional Development

Horizontal/Vertical
Articulation

Parent Teacher Conferences
Health Insurance Outreach
Common Planning Time (CPT)

Family Nights (Reading, Math,
Health, Games, Cultural)

Provide psycho-educational
resource materials to
teachers

Culturally Responsive
Teaching & Learning (CRTL
Strategies Recall,
Organization/Planning,
Prioritizing/Goal-setting,
Eval/Critical Thinking Skills,
Self-Management (ROPES)

Extensive scaffolding of skill
development

Peer Observations
Parent Volunteer Hours
*Readers Workshop
Writers Workshop

Expository Reading/Writing
Course: MS (ERWC)

Developmental Reading
Assessment (DRA)/Evaluacion
del Desarrollo de Lectura (EDL)

*Leveled Reading Text
Progress Reports

Parent Grade Level
Representatives

*Lesson Study/Instructional
Rounds

Increased length in
instructional day

Vision/Hearing/Dental
Screenings (Specific grade
levels)

*School-wide literacy campaign
(Reading Rewards)

Systematic Instruction of
Phonemic Awareness & Phonics
(SIPPS) Curriculum

Community Partnerships (CSU
Sacramento, UC Davis)

Closer monitoring of homework
completion

Differentiated homework

Longer assignments chunked
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with frequent checks.

Assessments using multiple
modalities

SDAIE/Sheltered Instruction
Observation Protocol (SIOP)
methodology for ELs

Tier 2 Targeted Interventions 10-15%

Behavior/Socio-Emotional

Both

Academic

Manchas Jaguares
Spotlight Student

Consistent expectations for
delivery of work on time

Behavior Plan/Reward System
Group Counseling
Office Referral

Classroom Counseling
Presentations

Club Colibri

Club Q

IPT Referrals

MTSS/IPT Meetings
SST

Parent Education
Parent Communication

Parent Association Monthly
Meetings

Push-in Support

Peer Tutoring
Mentoring/Cross-Age
Tutoring (MCAT)

Study Skills

Reading/Math Leveled group
After-School Tutoring
*Co-teaching

Small Group Instruction

Classroom Interventions
Reading Intervention Team

Attendance Recognition
Assemblies

Targeted Instruction

Implementing research- based
strategies

Targeted referrals:
Vision/Hearing

*Student Attendance Review
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Board

Study hall attendance

Behavior/Socio-Emotional Both Academic
Push-in/Pull-out Supports Parent Communication Specialized Academic
Instruction
Strategic Intervention SST/Family Meetings
Speech and Language Therapy
Individual Counseling 504 Accommodation Plans
Occupational Therapy
Group Counseling IEP
Adaptive P.E
Educationally Related Mental SPED Team Meetings
Health Services (ERMHS) After-school Tutoring
SPED Consultants
Restorative Justice _ _ *Student Attendance Review
SPED Bimonthly Meetings Board (SARB)

Conflict Resolution Meetings

Intensive extended-day Targeted Curriculum designed

ACCESS/Mental Health sessions to accelerate students
Referrals MTSS/IPT Meetings
Outreach to outside *Home Visits

professional agencies for

* .
intervention support Parent Education

Functional Behavior
Assessments (FBA)

Behavior Intervention Plans
(BIP)

Crisis Prevention Intervention
(CPI) Training

Suicide Risk Assessment

Section 504 of the Rehabilitation Act

LAS shall be solely responsible for its compliance with Section 504 and the ADA. All facilities of
the Charter School shall be accessible for all students with disabilities in accordance with the
ADA.

Section 504 is the responsibility of the general education program and administration. The
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LAS 504 Coordinator will be the primary 504 coordinator on the LAS campus. 504 plans are
developed by a school-based 504 team.

LAS recognizes its legal responsibility to ensure that no qualified person with a disability shall,
on the basis of disability, be excluded from participation, be denied the benefits of, or
otherwise be subjected to discrimination under any program of the charter school. A student
who has a physical or mental impairment that substantially limits one or more major life
activities, has a record of such an impairment, or is regarded as having such an impairment, is
eligible for protections under Section 504.

A 504 team will be assembled by the 504 Coordinator and shall include the parent/guardian,
the student (when appropriate) and other qualified persons knowledgeable about the student,
the meaning of the evaluation data, placement options, and accommodations. The 504 team
will review the student's existing records, including academic, social and behavioral records,
and will be responsible for making a determination as to whether an evaluation for 504 services
is appropriate. If the student has already been evaluated under the Individual with Disabilities
in Education Act (IDEA) but found ineligible for special education instruction or related services
under the IDEA, those evaluations may be used to help determine eligibility under Section 504.
The student evaluation shall be carried out by the 504 team who will evaluate the nature of the
student's disability and the impact upon the student's education. This evaluation will include
consideration of any behaviors that interfere with regular participation in the educational
program and/or activities. The 504 team may also consider the following information in its
evaluation:

e Tests and other evaluation materials are validated for the specific purpose for which
they are used and are administered by trained personnel

e Tests and other evaluation materials include those tailored to assess specific areas of
educational need, and not merely those which are designed to provide a single general
intelligence quotient

® Test are selected and administered to ensure that when a test is administered to a
student with impaired sensory, manual or speaking skills, the test results accurately
reflect the student's aptitude or achievement level, or whatever factor the test purports
to measure, rather than reflecting the student's impaired sensory, manual or speaking
skills

The final determination of whether the student will be identified as a person with a disability is
made by the 504 team in writing. Notice is given to the parent or guardian in their primary
language along with procedural safeguards. During the evaluation, if the 504 team obtains
information indicating possible eligibility for special education per the IDEA, a referral for
assessment under the IDEA will be made by the 504 team.

If the 504 team determines that the student has a disability under Section 504, the 504 team
shall be responsible for determining what, if any, accommodations or services are needed to
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ensure that the student receives a Free and Appropriate Public Education (FAPE). In developing
the 504 Plan, the 504 team shall consider all relevant information utilized during the evaluation
of the student, drawing upon a variety of sources, including, but not limited to, assessments
conducted by LAS staff. The 504 Plan shall describe the Section 504 disability and any program
accommodations, modifications or services that may be necessary.

All 504 team participants, including parents, guardians, teachers, substitutes, tutors, and any
other significant participant in the student's education, must have a copy of each student's 504
Plan. The 504 Coordinator and/or Executive Director will ensure that teachers include 504 Plans
with lesson plans for short-term substitutes and that s/he review the 504 Plan with a long-term
substitute. A copy of the 504 Plan shall be maintained in the student's file. All student 504 Plans
will be reviewed at least once per year to determine if accommodations remain appropriate, to
discuss modifications to the plan, and to document continued eligibility.

Support for Students with Disabilities

The Language Academy of Sacramento (LAS) is committed to offering a high quality education
to all students, including those identified with exceptionalities. LAS will provide students with
disabilities a Free and Appropriate Public Education (“FAPE”) within the Least Restrictive
Environment (“LRE”). In an effort to meet these individualized needs, LAS will comply with all
regulatory special education requirements of the Individuals with Disabilities Education
Improvement Act (“IDEA”), Section 504 of the Rehabilitation Act of 1973, Title Il of the
Americans with Disabilities Act, and any other civil rights enforced by the U.S. Department of
Education Office of Civil Rights (“OCR”). LAS will not discriminate against any student based on
his or her disabilities and will provide a high quality, research-based education with a structured
curriculum to all students.

Special Education Program Description

The special education program at LAS will be led by the Special Education Coordinator who will
be directly responsible for ensuring that LAS is in compliance with all applicable special
education laws and requirements. Experienced and certified special education teachers will be
employed to ensure that the unique needs and learning styles of all students are met.
Whenever possible, students will be educated within the general education classroom, unless
the nature of the disability requires a student’s removal. When it is critical to the student’s
academic progress, LAS may utilize pull-out services to aid the student’s academic success.
Education Specialists will coordinate the direct instruction and inclusion of Special Education
students. Classroom teachers will be informed of their responsibilities for particular students,
trained and guided by the SPED Coordinator, education specialists and/or the Executive
Director of the school on how to successfully meet those responsibilities, and will implement
any accommodations and modifications in the general education classes in accordance with the
students’ Individualized Education Plan (“IEP”). Tutoring, counseling, physical, occupational,
health, behavior, speech and language therapy, and other related services will be provided
either by LAS certified staff or specially contracted professionals for students with
exceptionalities.
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The Charter School pledges full compliance with the IDEA, SELPA policies and practices, and
Education Code provisions regarding special education. All teachers and special education
providers (employees and contractors) shall hold appropriate credentials and/or licenses.

As of this renewal submission, LAS currently has 50 students with IEPs. The students are eligible
for services in the following disability areas:

e 210 Intellectual Disability

® 240 Speech/Language Impairment
e 280 Other Health Impairment

® 290 Specific Learning Disability

e 320 Autism
Child Find

LAS's intent is to participate in a comprehensive "child find” system to identify students who
have or may have exceptional needs. The charter anticipates that these systems will include
various policies and practices, including, but not limited to the following:

e Post-matriculation intake practices that identify students with exceptional needs to help
ensure that the school is aware of all students who have identified special needs;

e Develop relations with all feeder local education agencies to request and obtain
cumulative files and other documents in a timely fashion;

e Staff development and training to ensure an understanding of tools and techniques
used to identify students who may have exceptional needs;

o Review of student assessment data, including but not limited to, state-mandated
testing, to identify students who fall below expectations in their academic progress and
are in need of additional support or services;

e Collection of comprehensive data on enrollment forms;
e Any and all requirements of SELPA and DISTRICT (as applicable) policies and procedures.

LAS will notify each school district about students newly enrolled at LAS and ensure that LAS
receives any active IEP's for students who used to attend its schools in a timely manner. LAS will
notify the new district when a student with an IEP leaves the Charter School. These processes
will occur by mailing notices to each district's special education director, requesting electronic
records in the Special Education Information System (SEIS), and/or via phone calls for follow up
as necessary.
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Special Education Services

The Charter School will provide a free and appropriate education in the least restrictive
environment to each student eligible under IDEA. This will be done in accordance with the IDEA,
Education Code requirements, and applicable policies, procedures, and forms of the El Dorado
County Charter SELPA. Sacramento City Unified shall have no responsibility for the oversight or
provision of Special Education instruction or related service to the students enrolled in and
attending the Charter School.

Staffing

The charter school will be responsible for the hiring, training, and employment of site staff
necessary to provide special education services through direct hire or contracted through
agencies. The Charter School shall ensure that all special education staff hired or contracted by
the Charter School are qualified pursuant to SELPA policies and legal requirements.

LAS is currently served by:
e Special Education Teachers
e Speech and Language Therapist
e Speech Language Pathology Assistant (“SLPA”)
® School Psychologist
e School Counselors
o Occupational Therapist
e Special Education Instructional Assistants
e School Nurse
o Board Certified Behavior Analyst

e Augmentative and Alternative Communication Specialist

Identification and Referral

The Charter School will implement SELPA policies and procedures to ensure timely
identification and referral of students who have or may have a suspected disability. If pre-
referral strategies through LAS’ MTSS process and/or Student Success Team are unsuccessful,
the student is not progressing academically, and classroom teachers, or parents/ guardians
believe a disability may exist, the student will be referred for individual evaluation and
determination of eligibility for special education programs and services.

Referrals may be made by any LAS certificated employee or parents/guardians. Referrals will (1)
state the reasons for the referral and include any test results, records or reports upon which
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the referral is based; (2) describe any attempts to remediate the student’s performance prior to
the referral, including any supplementary aids or support services provided for this purpose;
and (3) describe the extent of parental contact or involvement prior to the referral. A copy of
such referral along with the procedural safeguards notice will be given to the student’s parents.

The LAS Special Education Coordinator will convene a Student Success Team meeting with the
student’s parents/guardians, general education teacher, education specialist, school
psychologist and other specialists as needed to discuss the option of appropriate testing to
determine the child’s special education eligibility.

If parents/guardians are in agreement, the assigned case manager (either education specialist
or speech therapist) will secure written parental consent to conduct all testing. LAS will then
proceed with all evaluations agreed to. Once the tests have been conducted and the results are
received, an eligibility meeting will be reconvened with the parents/guardians, the Special
Education Coordinator, general education teacher, case manager, and other appropriate
faculty. At that time, a decision will be made as to the student’s eligibility for special education
services. If the student is eligible for special education services, an IEP for that student will be
developed. All IEPs will be evaluated and revised as needed at least annually and students will
be reevaluated for continued special education eligibility purposes at least every three years.

Assessments

The Charter School’s special education team will determine what assessments, if any, are
necessary and arrange for the administration of such assessments for referred or eligible
students in accordance with applicable law. The Charter School shall obtain parent/guardian
consent to assess students.

IEP Meetings

The Charter School shall arrange and notify team members of necessary IEP meetings. The IEP
team membership shall be in compliance with state and federal law. The Charter School shall
be responsible for having the following individuals in attendance at the IEP meetings: the
student’s parent/guardian, a designated school administrator, the case manager, the general
education teacher, the student if appropriate, and other related special education service
providers.

IEP Development

The Charter School understands that any decision regarding eligibility, goals, objectives,
program services, placement, and exiting from special education is the decision of the IEP team.
Special Education Program services and placement shall be provided to all eligible Charter
School students in accordance with the policies, procedures and requirements of the SELPA and
State and Federal law.
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IEP Implementation

The Charter School shall be responsible for all school site implementation of the IEP. Parents
shall be provided with reports on student progress at the frequency indicated in the student’s
IEP.

Interim and Initial Placements of New Charter School Students

The Charter School shall comply with Education Code Section 56325 with regard to students
with individualized educational plans and transferring into the Charter School within the
academic school year. The Charter School shall provide a free and appropriate education
including with services comparable to those described in the previously agreed upon and signed
IEP, in consultation with the parent, for a period not to exceed thirty (30) days, by which time
the Charter School shall adopt the previously agreed upon and signed IEP or shall develop,
adopt, and implement a new IEP that is consistent with federal and state law.

Non-Public Placement/Non-Public Agencies

The Charter School shall be solely responsible for selecting, contracting with, and overseeing all
non-public schools and non-public agencies used to serve special education students

Non-Discrimination

It is understood and agreed that all children have access to Language Academy of Sacramento,
and no student shall be denied admission or counseled out of the Charter School regardless of
the nature, extent or severity of the disability or due to the students’ request for, or actual
need, for special education services.

Parent/Guardian Concerns and Complaints

The Charter School maintains policies for responding to parental concerns or complaints related
to special education services. The Charter school shall receive concerns raised by
parents/guardians regarding related services and rights. The designated representative will
investigate as necessary, respond to, and address the parent/guardian concern or complaint.

Due Process Hearing

The Charter School may initiate a due process hearing or request mediation with respect to a
student enrolled in the Charter School if it determines whether such action is legally necessary
or advisable. In the event that the parent/guardian files for a due process hearing, or request
for mediation, the Charter School shall defend the case.

SELPA Representation

The Charter School shall represent itself at SELPA meetings.
Funding

The Charter School is subject to the allocation plan of the El Dorado County Charter SELPA.
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Accommodation Strategies to Ensure Effective Teaching and Learning of Students with Exceptionalities

1.

10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

Have students with learning disabilities underline key words or directions on activity
sheets

Pace instruction carefully to ensure clarity

Always ask questions in a clarifying manner, then have the students with learning
disabilities describe his or her understanding of the questions

Spend more time on building background for the reading selections and creating a
mental scheme for the organization of the text

Reduce course load for student with learning disabilities

Review relevant material, preview the material to be presented, present the new
material, then summarize the material just presented

Provide clear copies of lesson notes and overhead presentations as needed
Read aloud material that is written on the whiteboard and/or on the projector
Offer to read written material aloud, when needed

Ask questions in a way that helps the student gain confidence

Consider alternate activities that are more accommodating for the student but meet the
same objectives

Keep oral instructions logical and concise. Reinforce them with a brief cue words

Clearly label equipment, tools, and materials. Color code for enhanced visual
recognition

Repeat or restate complicated directions

Eliminate classroom distractions such as excessive noise, flickering lights, etc.
Outline material to be covered during each class period

Establish the clarity of understanding that the student has about class assignments
Give assignments both in written and oral form

Have practice exercises available for lessons, and pre-teach material

Provide and teach memory associations (mnemonic strategies)

Talk distinctly and at a rate that the students with a learning disability can follow
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22.

23.

24.

25.

26.

27.

28.

29.

30.

31.

32.

33.

34.

35.

36.

37.

38.

Technical content should be presented in small, incremental steps
Use plenty of examples, oral or otherwise

Use straight forward instruction with step by step unambiguous terms
Write legibly, use large type; do not clutter the whiteboard

Use props to make narrative situations more vivid and clear

Multiple or frequent breaks throughout instruction and independent work to support
focus, regulation, and task completion

Movement breaks as needed to support attention, self-regulation, and engagement in
learning activities

Extended time to complete assignments, classwork, assessments, and other academic
tasks

Access to Text-to-Speech technology to support reading comprehension and access to
written material

Access to Speech-to-Text technology to support written expression and completion of
written assignments

Access to a multiplication table to support accuracy and independence during math
tasks

Access to a 100’s number table to support number sense, counting, and mathematical
problem-solving

Option to complete assignments and assessments in a separate setting when needed to
minimize distractions and support concentration

Access to fidgets as needed to support focus, sensory regulation, and engagement
during instruction

Masking, including the removal or reduction of distracting stimuli, to support focus,
sensory regulation, and participation in learning activities

Pre-writing discussions to support organization of ideas, vocabulary development, and
written expression

Access to assistive technology tools and supports to increase access to instruction and
promote academic success
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39. Consistent access to district provided Augmentative/Alternative (AAC) System
throughout all parts of the school day and at home, in order to access curriculum and
social opportunities

40. Access to a scribe to support written responses during assignments, classwork, and
assessments when needed

41. The student will have access to Google Translate to support understanding of academic
content and communication across languages.

42. Translations in English and Spanish to support comprehension of instruction,
assignments, and academic vocabulary

43. Sentence starters and sentence frames to support organization of ideas and written
expression

44, Calculation devices, such as a calculator, to support mathematical computation and
problem-solving

45. Access to teacher notes during quizzes and assessments to support recall of
information, organization, and understanding of key concepts

Alignment with Core Educational Program, Evidence of High Expectations for Students with
Exceptionalities

LAS includes all students with special needs in the general education program to the greatest
extent possible. Special education students utilize the same core curricula and take the same
assessments as their general education peers unless otherwise indicated in the student’s IEP.

Special education staff participate in content team meetings and regular weekly collaboration
with general education teachers. This ensures they have a deep understanding of the core
curricula and grade-level standards to make the applicable modifications and accommodations
according to the student’s IEP.

SELPA Membership

The Language Academy of Sacramento has a partnership with the El Dorado County Office of
Education Charter SELPA as an independent Local Education Agency (LEA) to ensure that a free
and appropriate education is provided to all students with exceptional needs.

LAS shall assume full responsibility for the provision of special education and related services to
eligible students as an LEA member of the El Dorado County Office of Education (EDCOE)
Charter SELPA. As such, State and Federal funding shall be allocated directly to LAS per
allocation plan of the EDCOE Charter SELPA. LAS will assume responsibility for the general
education contribution which may be necessary, the provision of special education services to
identified students, and shall meet the annual Maintenance of Effort Requirement.
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As required of LEA members within the EDCOE Charter SELPA, The Charter School provides the
following assurances:

Free Appropriate Public Education (FAPE)-The Charter School will assure that a free
appropriate public education shall be provided to all enrolled students, including
children with disabilities who have been suspended or expelled from school.

Child Find-The Charter School will assure that all students with disabilities are identified.

Full Educational Opportunity-The Charter School will assure that all students with
disabilities have access to the full range of programs available to non-disabled students.

Least Restrictive Environment (LRE)-The Charter School will assure that students with
disabilities are educated with students who are not disabled to the maximum extent
appropriate. This will be addressed through the use of supplementary aids, supports and
services in the general education environment.

Individualized Education Program (IEP)-The Charter School will assure that an
Individualized Education Plan is developed, reviewed and revised for each child who is
eligible.

Assessments-The Charter School will assure that an IEP review shall be conducted on an
annual basis at a minimum. In addition, a reassessment shall be conducted at least once
every three years, and more often if conditions warrant or if requested by the student’s
parents or teacher to determine continued eligibility and needs.

Confidentiality and Procedural Safeguards-The Charter School will assure that the
confidentiality of identifiable data shall be protected at collection, storage, disclosure
and destruction. In addition, students and their parents shall be provided with
safeguards through the identification, evaluation and placement process and provisions
for a Free Appropriate Public Education.

Personnel Standards-The Charter School will assure that good faith efforts will be made
to attract, recruit and hire appropriately trained and credentialed personnel to provide
special education services to eligible children with disabilities.

State Assessments-The Charter School will assure that students with disabilities are
included in State assessment programs with appropriate accommodations and
modifications when necessary and appropriate.

LAS shall comply with all requirements of the Federal Individuals with Disabilities in Education
Improvement Act IDEA), State laws and the EDCOE Charter SELPA Local Plan, and perform all
corrective actions deemed necessary by the Charter SELPA and/or CDE. LAS will work
collaboratively with the assigned Program Specialist who will provide coaching support to the
Charter School’s special education team to ensure that all requirements of IDEA are met, and
each child is well served.
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The LAS SPED team will develop a professional development plan based on the needs of the
team to provide ongoing learning opportunities and support to special education staff and build
the capacity of the site team in meeting compliance with state and federal statutes as well as
reporting requirements. Professional development will be provided regarding best practices
that support the specialized learning needs of students with disabilities in the least restrictive
environment. Examples of professional development that may be included in the plan include,
but are not limited to:

e Annual training to general education staff at the Charter School’s summer professional
development

e Participation in the SELPA Professional Learning Network monthly meetings

e Participation in SELPA professional learning opportunities in the areas of behavior;
inclusive environments; mental health; positive school climate; special education
fundamentals; and specific disabilities such as autism and dyslexia

e Participation of paraeducators, Education Specialists and School Psychologists in role-
specific trainings through the SELPA

LAS agrees to promptly respond to all SELPA inquiries, to comply with reasonable SELPA
directives, and to allow the SELPA access to LAS students, staff, facilities, equipment and
records as required or imposed by law.

School Days and Instructional Minutes

FY 2025 FY 2026
First School Day 09/09/24 08/26/25
Last School Day 06/17/25 06/11/26
Instructional Days 175 175
Instructional Minutes — K (36,000) 43,950 43,950
Instructional Minutes — Gr1- Gr3 (50,400) 54,450 54,450
Instructional Minutes — Gr4- Gr8 (54,000) 56,420 56,420

Learning Time

The LAS school calendar and instructional day have been adjusted to provide extended
educational opportunities above and beyond those required by the state of California in order
to meet the goals of the charter.
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Extended educational opportunities at LAS Jaguar Academy include both extra academic
support in core subjects and enrichment clubs. LAS Jaguar Academy is funded by the Expanded
Learning Opportunity Program and After School Education and Safety (ASES) grants. Through
these grants, LAS has been able to provide a highly engaging after school program that serves
approximately 450 students, Monday- Friday until 6PM. The program balances access to arts
and music with homework support, math, and language arts instruction. In addition, students
have the opportunity to participate in weekly after-school enrichment classes sponsored by the
Language Academy and collaborating with community partners. Enrichment classes have
included Folklorico Dance, Health and Fitness classes (e.g. Soccer, Flag Football, Tennis,
Basketball), Arts and Crafts, Theatre, Classical Ballet, Violin, Robotics, and Guitar. Moreover,
LAS sponsors Jaguar Camps during intersessions and school breaks where students participate
in STEM, sports, Science-themed units, Legos and robotics. Given the high quality and variety of
in-school and after-school opportunities outlined above, it is evident that all aspects of the LAS
program structure work together to achieve the goals of additive bilingualism, biliteracy, and
cross-cultural competence while meeting grade-level academic expectations.

Technology and Materials for Students

LAS has a robust inventory of technology equipment available to students. Students in
Kindergarten through 1st grade have a 1:1 iPad ratio, while students in grades 2 through 8 have
a 1:1 Chromebook ratio. In addition, families may check out devices for home use when needed
to support access beyond the school day.

In addition to student devices, classrooms are equipped with instructional technology to
enhance teaching and learning. TK through grade 3 classrooms have ViewBoards, while grades
4 through 8 classrooms have projectors. All classrooms also have document cameras that
teachers and students use to share written work, model learning, and present to an audience.

LAS uses Infinite Campus as the school’s student information system and as the data system of
record for all student achievement data.

Our school also ensures students with disabilities have access to adaptive technology in
compliance with IEPs and 504 Plans. The Special Education department works collaboratively
with staff and families to provide individualized supports on a case-by-case basis, including
tools such as AAC devices for communication and other assistive technologies as needed.

Our school is committed to providing technology resources that align with the instructional
program, support student learning, and meet state assessment requirements. Technology is
integrated into instruction through the use of Clever, which organizes student access to online
learning resources such as reading and math programs, as well as assessment platforms
including MAP Growth and MAP Fluency. Computers are also used for state and local
assessments across grade levels, with implementation adjusted to be developmentally
appropriate. For example, students in grade 3 begin learning keyboarding skills and how to
navigate online resources, while students in grade 5 begin creating multimedia presentations to
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strengthen communication and presentation skills that continue through grade 8 across
content areas.

Even prior to the Common Core State Standards (CCSS) inception, LAS began building its
infrastructure for technology. Currently, LAS uses technology as a tool for research,
communication (including translation), and production of presentation materials. Teachers and
administrators work together to continuously evaluate technology use and ensure students
receive resources that are developmentally appropriate and aligned to instructional goals in an
evolving digital world. This work is done through professional learning, collaboration, and
ongoing reflection on instructional practices. Staff members are also studying the California
Common Core technology and digital literacy standards to better understand how technology
skills can be meaningfully integrated into classroom instruction across grade levels. In addition,
teachers and administrators are engaging in professional learning focused on the effective and
responsible use of Artificial Intelligence (Al) in schools, including evaluating the potential
benefits, limitations, ethical considerations, and impact on student learning. Building and
maintaining a strong technology infrastructure that supports teaching, learning, and
assessment remains a priority for our school.

LAS Annual Goals

LAS is a TK-8 Two Way Spanish Immersion public school that offers a challenging curriculum
emphasizing Academic Achievement, Bilingualism and Biliteracy, and a Collaborative home
and school relationship. Key components of the LAS academic program include instruction in
English and Spanish in all grade levels, smaller class size, an extended school day and year, and
community partnerships to enrich the curriculum. Currently in its 22nd year, LAS has become
the area’s only TK-8 dual immersion educational program. It has seen continuous academic
growth and supports college and career readiness.

LAS LCAP

Alignment to California Dashboard & State Priorities

LAS Goal California Dashboard Area State Priorities Alignment

Goall Academic Performance (AP) 1,2,4,7,8 v

Goal 2 Academic Engagement (AE) 5 v

Goal3 Conditions & Climate (CC) 1,3,6 v
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Goal 1: Academic Performance End of Stage 3 Biliteracy: Gr8 Cohort

Priority Area Measure FY25 Result Target Data Source Status
. 52% Upward Met
BAC (All D
ELA Achievement Grade 8 SBAC (All) Met/Exceeded Trajectory ataquest Goal
) Grade 8 SBAC vs 52% /48% / Meet or Met
D
ELA Achievement District/State 38% Exceed ataquest Goal
Math 42% Upward Met
All Dat t
Achievement Grade 8 SBAC (All) Met/Exceeded Trajectory ataques Goal
Math Grade 8 SBAC vs 38% /37% / Meet or Met
. . Dataquest
Achievement District/State 31% Exceed Goal
ificati Dat t
ELL Achievement Reclassification 75% 565% a.a.ques , Met
Rate: Infinite Campus Goal
Met
ELA Growth MAP CGl: 3.64 CGl=0 MAP Growth Goal
oa
Met
Math Growth MAP CGlI: 291 CGl=0 MAP Growth Goal
oa
Internal
>90% b
MAP.FIue'ncy >90% Proficient 92% % by Assessment Met
Spanish Literacy EOS:Gr5 Data Goal

Academic Performance Subgroup Snapshot

Subgroup ELA SBAC Math SBAC ELA MAP CGI Math MAP CGlI

Latinx 49% 41% 0.68 2.78
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Subgroup ELA SBAC Math SBAC ELA MAP CGI Math MAP CGlI

EL 7% 0% -1.07 3.83
RFEP 68% 53% 1.80 2.17
SPED 8% 17% -2.07 3.12
LI 50% 35% 0.40 2.69

Sources: Dataquest (SBAC), MAP Growth Reports.'

Goal 2: Academic Engagement: All Students

Measure FY25 Result Target Data Source Status
Attendance 95% >95% Infinite Campus, Dataquest Met Goal
Chronic Absenteeism 11% <3% Infinite Campus, Dataquest Not Met

Engagement Subgroup Snapshot

Subgroup Attendance Chronic Absenteeism

Latinx 95% 11.4%
EL 94% 15.1%
RFEP 96% N/A

LTEL 94% 19.1%
SPED 94% 19.5%
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Subgroup Attendance Chronic Absenteeism

LI 95%

12.4%

Source: Infinite Campus, Dataquest.

Goal 3: Conditions & Climate: All Students

Measure

Suspension Rate

Family Survey
Participation

Student Satisfaction

Family Satisfaction

Staff Satisfaction

Board Election
Participation

Teachers on
Permit/Waiver

Curriculum Access

FY25 Result

0.8%

96%

92%

98%

97%

Appointed
Member

100%

Target

<2%

290%

290%

290%

290%

85%
Participation

100%

Data Source

Infinite Campus,
Dataquest

SurveyMonkey

SurveyMonkey

SurveyMonkey

SurveyMonkey

Local Data

SARC

Local Indicator Report

Status

Met
Goal

Met
Goal

Met
Goal

Met
Goal

Met
Goal

N/A

Met
Goal

Met
Goal
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Measure FY25 Result Target Data Source Status

Local Indicator Report, Met

Facility Rating Good Good SARC Goal

Climate Subgroup Snapshot

Subgroup Suspension Rate

Latinx 0.8%

EL 1.1%
RFEP NA

LTEL 4.3%
SPED 1.3%
LI 1.1%

Source: Infinite Campus, DataQuest.

Highlights

ELA performance exceeds district and state averages
Math performance exceeds district and state averages
ELL reclassification exceeds target (75%)

Attendance meets goal (95%)

Family participation and satisfaction exceed targets

Zero teachers on permits or waivers

Chronic absenteeism remains the primary area of concern

NoukswnNeE
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Data Source Key

Source Description

Dataquest California Department of Education assessment and accountability data
Infinite Campus Student information system

MAP Growth NWEA growth assessment data

SurveyMonkey Educational Partner Survey results

Local Data School-collected governance and participation records

SARC School Accountability Report Card

Local Indicator Report California Dashboard Local Indicators

ELEMENT 2: MEASURABLE STUDENT OUTCOMES

Governing Law: The measurable pupil outcomes identified for use by the charter school. “Pupil
outcomes,” for purposes of this part, means the extent to which all pupils of the charter school
demonstrate that they have attained the skills, knowledge, and attitudes specified as goals in
the charter school’s educational program. Pupil outcomes shall include outcomes that address
increases in pupil academic achievement both schoolwide and for all pupil subgroups served by
the charter school, as that term is defined in subdivision (a) of Section 52052. The pupil
outcomes shall align with the state priorities, as described in subdivision (d) of Section 52060,
that apply for the grade levels served by the charter school.

- Education Code Section 47605(c)(5)(B).
Statement: LAS Goals, Actions, and Measurable Outcomes to Achieve the Eight State Priorities

Pursuant to Education Code Sections 47605(c)(5)(A)(ii) and 47605(c)(5)(B), a reasonably
comprehensive description of the Charter School’s annual goals, actions and measurable
outcomes, both schoolwide and for each subgroup of pupils, in and aligned with the Eight State
Priorities as described in Education Code Section 52060(d), can be found in the Charter School’s
LCAP. Each of these goals addresses the unique needs of all students attending the Charter
School, including the numerically significant student subgroups. The metrics associated with
these goals help the Charter School to ensure that these specific subgroups are making
satisfactory progress and are provided with necessary additional supports made possible by
additional funds from the Local Control Funding Formula.

LAS will meet all State Standards and conduct the student assessments as required by Education
Code Section 60605 and any other statewide standards authorized in statute or pupil
assessments applicable to pupils in non-charter public schools, in accordance with Education
Code Section 47605(d)(1). LAS will comply with applicable federal assessment and accountability
requirements of the Every Student Succeeds Act.
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Statement: Local Control and Accountability Plan

The current LCAP is on file with the District and is also available on our website
(https://www.lasac.info/) and is attached as Appendix 3. The Charter School shall annually
update and develop the LCAP in accordance with Education Code Section 47606.5 and shall use
the LCAP template adopted by the State Board of Education. The Charter School reserves the
right to establish additional and/or amend school-specific goals and corresponding assessments
throughout the duration of the charter term through the annual LCAP update. The Charter
School shall submit the LCAP to the District and County Superintendent of Schools annually on or
before July 1, as required by Education Code Section 47604.33. The Charter School shall also
present a report on the annual update to the LCAP and the local control funding formula budget
overview for parents on or before February 28 of each year as part of a nonconsent item at a
regularly scheduled Board meeting.

The LCAP and any revisions necessary to implement the LCAP shall not be considered a material
revision to the charter and shall be maintained by the Charter School at the school site.

Context of LAS Dual Language Education (DLE) Program and LCAP Goals

Research on two-way immersion (dual language) programs indicates that the strongest
academic and bilingual outcomes typically emerge in the upper elementary and middle school
grades, after students have had sustained exposure to high-quality instruction in both
languages over time. Longitudinal studies show that students in well-implemented dual
language programs often demonstrate equal or higher English academic achievement
compared to peers in English-only programs in later grades, particularly when programs are
maintained for five to seven years or more (Collier & Thomas, 2017; Steele et al., 2017,
Genesee et al., 2006; Lindholm-Leary & Genesee, 2014).

As students move into middle school, the gap decreases and, eventually, the achievement of
two-way students surpasses that of students in English-only programs. Indeed, teachers in the
two-way Spanish immersion program at LAS have found that, in the primary grades,
standardized tests in Spanish have greater validity in reflecting students’ knowledge and skills
than standardized tests in English. By the sixth, seventh, and eighth grades, however, students
begin to outscore their counterparts in English-only programs on standardized tests in English.
It is precisely for this reason that the LAS school design extends through the eighth grade. The
figure below illustrates the expected biliteracy progression for LAS students and demonstrates
an upward trajectory for Grades 7 & 8 students scoring at Standard Met or Standard Exceeded
in state standardized assessments
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LAS Biliteracy Grade Span Progression

STAGE 3

STAGE 2

STAGE1
Ot Full
: Biliteracy
En.lerglng (Grades 7-8)
Biliteracy
(Grades 4-6; Baseline
English Achievement
(Grades TK-3) Data at Grade 5)

Schoolwide Performance Goals to be Achieved Over a Given Period of Time:

Upward Trajectory Concept

The Language Academy of Sacramento key charter goals highlighted below are in alignment
with the State educational priorities as featured in the CA Dashboard and the Local Control
Accountability Plan (LCAP) reporting.

Note that the highlighted LAS academic performance goals below represent the End of Stage 3
Gr8 expectations per LAS Biliteracy Grade Span Progression

Student Outcomes and Actions Aligned with the Eight State Priorities

LAS Key Charter Goals

LAS Goals and Metrics LAS Mission (M) CA State
Alighment: Priority:
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(v2026 Charter Renewal)

M1: Biliteracy

M2: Confidence/Life
Skills

M3:
Leadership/Critical
Thinking

SP1-SP8

CA Dashboard
Indicators:

1) Academic
Performance
(AP)

2) Academic
Engagement (AE)

3) Conditions
and Climate (CC)

LAS Goal 1: ACADEMIC PERFORMANCE (AP)

Description: High Achievement in Language Arts: English (ELA) and Spanish (SLA)

External Accountability:

Goal 1 (Metric 1.0: AP 1.1 and AP 1.2) SBAC % of
students who meet ELA standards

By End of Stage 3 Gr8, the cohort will show an upward

trajectory from Gr5 SBAC ELA baseline

Goal 1 (Metric 1.0: AP 1.3) End of Stage 3 (7-8) SBAC

ELA- Maintain performance data to be comparable/
competitive trajectory with the state, district, and
neighboring schools

Internal Accountability:

Goal 1 (Metric 4.0: AP 4.1, AP 4.2 and AP 4.3) NWEA
MAP Growth- By End of Stage 3 Gr8, the Gr8 cohort
will show a MAP Growth CGI Equivalent of meeting

one year growth (CGI: Zero or higher)

Goal 1 (Metric 6.0: AP 6.1) MAP Fluency Spanish
Reading; By the end of Gr5, 90% of students will be
proficient in Spanish reading fluency.

M1

SP 1, 2, 4,
7 and 8

AP

LAS Goal 1: ACADEMIC PERFORMANCE (AP)

Description: High Achievement in Mathematics
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External Accountability:

Goal 1 (Metric 2.0: AP 2.1 and AP 2.2) SBAC % of
students who meet Math standards-By End of Stage 3
Gr8, the cohort will show an upward trajectory from
Gr5 SBAC Math baseline

Goal 1 (Metric 2.0: AP 2.3) End of Stage 3 (7-8) SBAC
Math- Maintain performance data to be comparable/
competitive trajectory with the state, district, and
neighboring schools

Internal Accountability:

Goal 1 (Metric AP 5.0: AP 5.1, AP 5.2 and AP 5.3) LAS
Benchmark NWEA MAP Math- By End of Stage 3 Gr8,
the Gr8 cohort will show a MAP Growth CGI
Equivalent of meeting one year growth (CGl: Zero or
higher)

M1

SP 1, 2, 4,
7 and 8

AP

LAS Goal 2: ACADEMIC ENGAGEMENT (AE)

Description: Low Chronic Absenteeism

Goal 2 (Metric 7.0: AE 7.1 and AE 7.2) Attendance rate
of 95% or above

M2

SP5

AE

Goal 2 (Metric 8.0: AE 8.1 and AE 8.2) Chronic
Absenteeism rate of 3% or less or decreasing
trajectory each year; Subgroups- Within 2% margin
from the school rate

M2

SP5

AE

LAS Goal 3: CONDITIONS AND CLIMATE (CC)

Description: Low Suspension Rate

Goal 3 (Metric 9.0: CC 9.1 and CC 9.2) Suspension rate
lower than 2% Subgroups- Within 2% margin from the
school rate

M2

SP6

CcC

LAS Goal 1: ACADEMIC PERFORMANCE (AP)

Description: Upward trajectory of EL Progress

External Accountability:

M1

SP2
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Goal 1 (Metric 5.0: AP 5.1) Cohort reclassification rate AP
of 65% or higher by the End of Stage 3 (Gr8).

Internal Accountability:

Goal 1 (Metric 5.0: AP 5.2) LAS Reading Benchmark
NWEA MAP- By End of Stage 3 Gr8, the Gr8 cohort
will show a MAP Growth CGI Equivalent of meeting
one year growth (CGI: Zero or higher)

LAS Goal 3: CONDITIONS AND CLIMATE (CC)

Description: High Satisfaction Data from Climate Survey

Goal 3 (Metric 10.0: CC 10.2) Student Annual Survey M3 SP1,3,and 6
Data:

CcC
90% or higher of students will agree with the
statement, “I like my school.”

Goal 3 (Metric 10.0: CC 10.2) Family Annual Survey
Data:

90% or higher of families will agree with the
statement, “/ would recommend the school to
others.”

Goal 3 (Metric 10.0: CC 10.2) Staff Annual Survey
Data:

90% or higher of staff will agree with the statement,
“l would recommend the school to others.”

ELEMENT 3: METHODS OF MEASURING STUDENT
PROGRESS

Governing Law: The method by which pupil progress in meeting those pupil outcomes is to be
measured. To the extent practicable, the method for measuring pupil outcomes for state
priorities shall be consistent with the way information is reported on a school accountability
report card.

- Education Code Section 47605(c)(5)(C).
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Within the annual LCAP, LAS aligns its assessments to the Eight State Priorities and
demonstrates multiple measures for each subject area. LAS affirms that to the extent

practicable, its methods for measuring pupil outcomes for the eight State Priorities shall be

consistent with the way information is reported on a School Accountability Report Card as
required by Education Code Section 47605(c)(5)(C).

Students attending LAS are also assessed in each of the core academic skill areas by a range of
valid and reliable methods, including, but not limited to, criterion referenced tests and
assessments, homework, teacher observation, student project presentations, oral reports and
standardized tests. LAS uses mandated standardized student assessments as required by

Education Code Section 47605(d)(1).

Student performance data is reviewed annually by LAS and disaggregated by student

subgroups.

Each LAS student is assessed consistently throughout the school year. The results of each
assessment are used to identify the progress of each student, to identify students needing
additional support, and to inform and improve instruction.

LAS Assessments for Standards and Skills that LAS Seeks to Measure

The proposed methods used to measure pupil progress towards appropriate grade-level

student outcomes include:

Quantitative Assessments

Qualitative Assessments

Statewide standardized assessments
SBAC CAASPP

ELPAC

PFT

NWEA MAP Growth

Reading (English)

Reading (Spanish)

Math (Spanish K-Gr4; English Gr5-Gr8)
MAP Fluency

Amira

On-Demand Post Unit Writing Prompts
Portfolios to analyze student progress over time
Performance-based assessments

Standards-based teacher-generated protocol for
observation

Journals

Formal classroom presentations of projects and
reports

Self-assessments — reflections on long-term and
short-term learning
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All Required State and Federal Assessments

e CAASPP and California Science Test (“CAST”): LAS participates in the state-mandated
CAASPP and CAST assessments as specified in Education Code Section 60605, and any
other state-required assessments as applicable to charter schools. Additionally, those
students with the most significant cognitive disabilities are assessed using the California
Alternate Assessment (“CAA”).

o ELPAC: As stated above, English Learners are assessed annually using the English
Language Proficiency Assessments for California.

o Physical Education Assessment: Students in grades 5 and 7 are assessed using the
California Physical Fitness Test (“PFT”).

LAS Schoolwide Assessments

The LAS academic program is standards-based and data-driven. Multiple data sources, including
the Common Core State Standards, form the basis of the school’s instruction. Performance
assessments will be evaluated using common benchmarks and rubrics; both will be analyzed
regularly to help drive the school’s educational program. Both teachers and students will use
the rubric to score the work and make improvements. The rubrics will be used to inform
students and parents about the standards for student work. The expectation is that both
computer-adaptive quantitative and qualitative rubric-based assessments used throughout the
year will show growth over time.

LAS Assessments for Reading Standards

LAS Instructional Reading Benchmark Assessments: LAS uses a portfolio of reading assessments,
specific to the target language of literacy for the particular grade level. In the TK-2 primary
grades, reading assessments are conducted in Spanish. By Grade 3, student reading
assessments begin in two languages: Spanish and English.

o NWEA MAP Fluency and MAP Growth Guidelines: Teachers are responsible for
administering reading assessments at least three times per year and for maintaining an
ongoing record of instructional reading level progress for instructional purposes. It is
expected that anecdotal notes and progress monitoring data will be used to monitor
student growth throughout the school year. To the extent possible, teachers are to
report independent reading levels for both Oral Reading Fluency and Comprehension.
Education Specialists are to collaborate with classroom teachers on possible
accommodations and modifications for students receiving specialized academic
instruction in reading per their IEP.

® Amira Reading Screener (Grades K-2): Beginning with the 2025-26 school year,
California requires all local educational agencies to annually screen students in
kindergarten through second grade for risk of reading difficulties, including dyslexia,
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using tools approved by the state's Reading Difficulties Risk Screener Selection Panel.
The panel approved four screening instruments on December 16, 2024, with Amira
(published by Amira Learning) being one of them.

Amira Learning was the only screener unanimously approved by the nine-member panel
and serves students in kindergarten through second grade in both English and Spanish.
The screener captures key early reading skills — including how smoothly a student
reads, knowledge of letter names and sounds, recognition of common words, and
vocabulary — by listening to students read aloud. Its purpose is to identify early signs of
reading challenges so teachers can intervene quickly with the right support. A recent
University of Houston study found that Amira is able to effectively identify 98% of
students at risk for dyslexia.

At LAS, Amira will be administered once per year, following Trimester 2, to ensure that
students have received sufficient literacy instruction in the classroom prior to screening.
Administering the screener at this point in the year allows results to more accurately
reflect each student's developing reading skills and provides teachers with meaningful
data to inform instruction and interventions for the remainder of the year.

NWEA Reading Fluency (Grades K-5): MAP Reading Fluency is an adaptive universal
screening and progress monitoring assessment for early reading skills that can gather
data on oral reading fluency, literal comprehension, and foundational reading skills for
an entire class in approximately 20 minutes, and screens for reading difficulties.
Students in grades K-5 are assessed at least three times per year (fall, winter, and
spring) as a benchmark in both Spanish and English. Teachers also have the ability to
retest students before progress reports and report cards as needed. MAP Reading
Fluency has received the highest rating of "convincing evidence" in nearly all
classification accuracy categories from the National Center of Intensive Intervention
(NCII), validating its reliability and accuracy as a screener.

The assessment is structured around an adaptive pathway:

O Sentence Reading Fluency (SRF): All students begin with a Sentence Reading
Fluency measure, a two-minute timed task in which students read simple
sentences and identify matching pictures, assessing automaticity and fluency. To
advance to the Oral Reading assessment, students must answer 15 or more
sentences correctly with at least 75% accuracy. Students in grade 4 and above
automatically proceed to Oral Reading.

O Oral Reading Pathway: Students who meet the SRF threshold read three
passages aloud, each followed by a short comprehension quiz. The difficulty of
the first passage is based on grade level and time of year, with subsequent
passages adapting up or down based on performance. Scores include oral
reading rate, accuracy, and literal comprehension.

O Foundational Skills Pathway: Students who do not meet the SRF threshold are
directed to the foundational skills pathway, which includes timed sub-
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assessments in phonological awareness, phonics and word recognition, and
language comprehension (picture vocabulary and listening comprehension).

o NWEA MAP Growth (Grades K-8): MAP Growth is a computer-adaptive
assessment that measures academic growth and achievement in reading, serving
both English and Spanish speaking students. Teachers in grades K-8 administer
MAP Growth three times per year (fall, winter, and spring). Students in K-2 are
assessed in Spanish, and beginning in 3rd grade, students are assessed in both
Spanish and English.

MAP Growth uses the RIT (Rasch Unit) scale to report scores. Because it is an
equal-interval scale, a given number of RIT points represents roughly the same
amount of learning regardless of where a student falls on the scale, making it
possible to track individual growth meaningfully across grade levels and years.
Each student's report includes their RIT score, national percentile rank, and
growth relative to projected growth — allowing teachers, coaches, and
administrators to evaluate not just where a student is performing, but how much
they are growing compared to peers nationwide. MAP Growth reading RIT scores
can also be converted to estimated Lexile scores in English, which teachers can
use to select appropriately leveled reading materials for individual students. RIT
growth across an entire school year can be compared to projected growth from
the beginning of the year to evaluate whether a student progressed as expected.
No score should be treated as absolute or used in isolation — MAP Growth data
is one of multiple data points used alongside classroom performance, anecdotal
notes, and ongoing progress monitoring to form a complete picture of student
achievement.

LAS Assessment for Writing Standards

In the primary grades, LAS writing assessments focus on developing written literacy in Spanish.
Beginning in Grade K, LAS students take On-Demand Writing Prompts three times a year, in
Spanish and/or English. Staff use established rubrics with a focus on structure, development,
and conventions, based on the state standards and then calibrate in teams to score writing per
a given grade level. Teachers from Grades 6-8 have received training in the Expository Reading
and Writing Course (ERWC) and implement the instructional design of the program in English
and Spanish.

Teachers at LAS may use the framework of Writer's Workshop to develop their own units in
conjunction with the California State Standards. History and science serve as the primary
vehicles for writing instruction, creating a natural connection between content area learning
and literacy. As students engage with narrative texts, they write narratives; as they read and
explore informational texts, they produce informational writing — and so on across genres and
text types. This integrated approach allows teachers to design meaningful, standards-aligned
writing instruction while providing students with the time and structure needed to practice and
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develop their skills as writers across the content areas. Example of On-Demand Writing
Prompts Assessment Data Date Submission:

e Window One: November
e Window Two: March

e Window Three: May
LAS Assessment for Math Standards

LAS teachers administer the NWEA MAP Math benchmark three times a year: fall, winter, and
spring. The NWEA MAP Math benchmark provides teachers with overall RIT scores and
essential insights into students' understanding of math standards and areas for growth. At the
end of each testing window, teachers analyze student data to inform instruction, plan small
group support, and monitor growth. In addition, all 3rd - 8th grade students use Khan Academy
Learning Paths for personalized math practice.

Plan for Collecting, Analyzing and Reporting Data on Pupil Achievement
to School Staff, Site Governance, Students, and Parents

Data for Continuous Improvement

The data assessment cycle at LAS reflects an organized, intentional, and differentiated process
for each teacher and grade-span level. During grade-level team and school leadership meetings,
staff engage in professional dialogue about aspects of the data assessment cycle that need
improvement.

LAS staff collect and analyze student achievement data regularly and provide it to staff, parents,
guardians, and the District.

Academic Conferences serve as a forum for staff to monitor the progress of each and every
child in the program. This system allows teachers to examine both qualitative and quantitative
data to gauge student progress and guide instruction. At each Academic Conference, teachers
review individualized student goals for academic achievement, examine current student data,
reflect on student progress, determine new goals for student achievement, and plan instruction
accordingly.
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Assessment data is shared with students’ families on a regular basis. During Parent Teacher
Conferences, teachers review and discuss academic progress. Parents are made aware of their
child’s progress and that of the school. During Parent Association meetings, families receive
training on how to read and interpret results from standardized exams.

Assessment results are also shared with students themselves. Teachers work with students to
analyze academic strengths and identify areas for improvement. Based on assessment data,
students and teachers work together to set short-term and long-term goals and monitor
academic progress toward these goals.

LAS uses the State Board approved standardized tests to assist in identifying the academic
strengths and weaknesses of students. Additionally, LAS administers a standardized exam in
Spanish and the California Physical Fitness test to inform the school program. Every summer,
LAS has staff meetings to analyze data comprehensively. A school-wide plan for professional
development is based on this data.

LAS uses many internal assessments to inform daily instruction. The internal assessments are
based on the adopted curriculum. These LAS academic assessments provide important
benchmarks to monitor a student’s progress towards reaching the state standards.

After every administration of benchmark exams, student data is analyzed at several levels —
classroom, grade level, and school-wide. Through weekly common planning time (CPT) and
bimonthly horizontal and vertical articulation meetings, teachers review the most recent
assessment data and make instructional plans and decisions accordingly. These meetings are
coordinated with the literacy coach, educational specialists, and other members of the MTSS
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team. If any student is not making sufficient progress toward the benchmark targets, teachers,
parents or administrators may begin recommendation for MTSS intervention programs and/or
a Student Study Team meeting.

Student Report Cards

LAS provides formal documentation of the student’s progress three times each year through
standards-based reports cards which are sent home at the end of each trimester (November,
March, and June). While parents are most familiar with the traditional “A-B-C-D” report card,
LAS’s grade report has been carefully designed to give parents and students a progressive
account of the student’s academic mastery for specific grade level standards in relation to the
DLE curricular program and the State Standards over the course of the school year.

LAS uses a standards-based report card format which aligns with CAASPP testing, making it
user-friendly for parents. Progress towards standard mastery scores is represented through the
following grade designations: 4- Exceeding Standard, 3- Standard Met, 2-Standard Nearly Met,
1- Standard Not Met, and NE- Not Evaluated.

While providing a clear account of the student’s progress, the LAS Middle School Programs, as a
bridge to high school, have retained use of traditional letter grades based on percentage scores
for assignments, research projects and tests.

Parent Communication

LAS identifies parents and teachers as two integral parts of the student’s academic success
team. As such, LAS encourages parents and teachers to stay in close communication regarding
each student’s progress toward subject mastery. In addition to informal discussions and
communications throughout the year, LAS offers two formal opportunities each school year for
parents and teachers to meet individually to discuss the child’s progress. These parent-teacher
conference periods are scheduled at specific intermittent periods: In the beginning of year, in
November after completion of the normalization period, to provide an overview of the goals
and objectives of the child’s academic plan for the year, and in March, to provide another
update on the child’s progress toward subject mastery before moving on to the next grade
level.

The administrative and teaching staff have spent countless hours and attention to providing a
thorough and multi-faceted system for individual student assessment. The hope is that parents
will feel well-informed on an on-going basis regarding their child’s academic progress and
success, rather than waiting for end-of-term grades.

LAS administers annual state testing assessments in accordance with Education Code Section
47605(d). The process and results of such state measurements are used as an indicator of a
child’s individual progress from year-to-year. These assessments help parents, teachers and the
student develop individual academic work plans.
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Educational Technology for Data, Learning, and Assessment

LAS intends to be a leader in collecting, analyzing, and acting on data to maximize student
learning. LAS has contracted with Infinite Campus as the school’s student information system
and as the data system of record for all student achievement data. Infinite Campus integrates
with Clever, a rostering platform that seamlessly connects with a wide range of educational
software tools that integrate and communicate with one another. Through these integrations,
such as MAP Growth, which shares assessment data with Khan Academy and Learning A-Z,
teachers can assign personalized reading and math activities aligned to each student's
individual learning level. In addition, Google Classroom serves as a central learning
management hub for many classes, supporting communication, organization, assignments, and
access to instructional resources.

Use and Plan for Reporting Data

LAS staff begin the process of disaggregation and analysis upon CDE’s release of the California
Assessment of Student Performance and Progress testing data. First, using individual student
data, staff determines, by campus, the percentage of students who, based on the CAASPP
reflecting the State Standards, are performing at the ‘Standard Met’ level or higher.

While LAS staff analyze overall campus results to improve the educational program, staff also
addresses interventions for those students scoring ‘Standard Not Met’ or ‘Standard Nearly
Met’. The delivery of services to some of those students is already being addressed through an
IEP or 504 Plan. For others, this data allows LAS staff to specify additional interventions to
ensure all students have the support they need to succeed.

LAS also uses MAP Growth diagnostics to measure student progress as a second point of
information. The diagnostic is given three times a year. It is a student growth measure and
provides LAS with information not just on whether a student is performing on grade level but
which standards they have mastered and which standards they need additional support on. The
MAP Growth diagnostic is nationally normed and helps us to understand how we are doing
relative to students across the country. The diagnostics are also highly predictive of
performance on the CAASPP.

Method for Measuring Pupil Outcomes for State Priorities is Consistent with the
way Information is Reported on SARC

LAS statewide testing will be administered independently from the District. LAS hereby grants
authority to the State of California to provide a copy of all test results to the District.

Test results for the prior year will be provided by LAS to the District via the school’s yearly
Annual Charter School’s Leader Report in the spring.

To the extent that it is meaningful and fair, LAS will show a method for measuring pupil
outcomes for state priorities that is consistent with the information reported on SARC.
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ELEMENT 4: GOVERNANCE STRUCTURE

Governing Law: “The governance structure of the charter school, including, but not limited to,
the process to be followed by the charter school to ensure parental involvement.” Education
Code Section 47605(c)(5)(D).

Non-Profit Public Benefit Corporation

The Language Academy of Sacramento (LAS) is a directly funded independent charter school
operated by a California nonprofit public benefit corporation, pursuant to California law.

LAS, which shall be governed in accordance with applicable California Corporations Code
Sections and its adopted bylaws which shall be consistent with the terms of this charter. As
provided for in the California Corporations Code, the Charter School shall be governed by its
Governing Board, whose members have a legal fiduciary responsibility for the well-being of the
Charter School. This nonprofit corporation will continue its existence notwithstanding any
withdrawal or change of charter status.

The Charter School will operate autonomously from the District, with the exception of the
supervisory oversight as required by statute and other contracted services as negotiated
between the District and the Charter School. Pursuant to Education Code Section 47604(d), the
District shall not be liable for the debts and obligations of the Charter School, operated by a
California non-profit public benefit corporation, or for claims arising from the performance of
acts, errors, or omissions by the Charter School as long as the District has complied with all
oversight responsibilities required by law.

LAS Bylaws

The method of board member election, terms and replacement are all addressed in detail in the
LAS Board adopted Bylaws. These Bylaws contain the following:

1. The means by which Board members are to be nominated, selected, and removed from
office;

2. The duration of each Board member's term of office;
3. The method by which Board meetings will be held;

4. The means by which parents, teachers, students, and other members of the community
may communicate with the Board; and

5. The procedure by which bylaws may be amended.

Please find attached the following organizational documentation:
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e Appendix 4.1 - Articles of Incorporation

e Appendix 4.2 - Bylaws for LAS Governing Board
Governing Board Structure: Composition and Qualifications

LAS is governed by the LAS Governing Board (“Board” or “Governing Board”) in accordance with
its adopted bylaws, which shall be consistent with the terms of this charter.

The Governing Board is composed of nine members, all of whom are elected by their peers. The
nine elected members consist of community members, parent representatives, and
teacher/staff representatives. The combination of teacher/staff, parent, and community
membership ensures that the voice of each group of stakeholders is taken into consideration.

The LAS Board consists of a broad cross-section of professionals with the skills necessary to
appropriately oversee the operation of the organization. These members may have, among
other valuable traits, experience in education, business, technology, facilities, leadership
development and organizational development.

Current LAS Governing Board

Pablo Bermudez is a Community Representative on the LAS Governing Board and is currently in
his first year on the board. He serves on the board due to his strong connection to California
educators since 2007. His career at the California State Teachers Retirement System (CalSTRS)
has allowed him to engage and understand the professional educator journey. His professional
experience interpreting laws and policies have been invaluable to his contributions on the LAS
Board.

Alex Dickson is a Parent Representative on the LAS Governing Board. She has been involved
with the Language Academy of Sacramento program since 2020. She recently completed the
CSUS Master’s program for Language and Literacy. This experience has strengthened her
perspective as an elementary school teacher in the Sacramento area. Her background in
education, combined with her experience as a parent, has helped her keep students at the
center of decision-making within the LAS community.

Elena Gardufio-Medina is a Parent Representative on the LAS Governing Board. She has been
involved with the LAS program since 2016. She is a Sacramento native and attended
Sacramento State, where she obtained her bachelor’s degree in psychology. Her professional
experience includes working for local non-profits, state government and a municipal not-for-
profit company. She brings to the Board not only the perspective of a parent, but also that of
someone deeply rooted in Sacramento who values the bilingual education LAS provides.

Antonio Gonzalez is a Community Representative on the LAS Governing Board. He worked for
LAS as a teacher for six years (2011-2017) and had two children attend LAS. He previously
served on the LAS board as a teacher representative. He then went abroad to continue working
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in the education sector in Berlin, Germany. The experience he has gained from the many years
of teaching and various education related positions have provided him with insights into the
needs of all members of the school community. His experience living abroad has given him a
unique perspective that he brings to the LAS Governing Board.

Ana Novoa is a Teacher Representative on the LAS Governing Board. Having started her
experience with LAS as a volunteer in 2012 and then later transitioning to a classroom teacher,
her contributions to the LAS community have been immeasurable. In addition to being a
teacher, she has served as a Math Lead since 2022. She has also served on the Bylaws and
Policy Committee. She currently serves as the Curriculum Design Team (CDT) chair where she
continues her work towards the growth and success of the Language Academy.

Miguel Pérez is a Teacher Representative on the LAS Governing Board and is currently in his
first year on the board. He has been a part of the LAS community since 2013 where he has
served as a fourth and fifth grade teacher. He obtained his bachelor's degree and teaching
credential from Sacramento State. In addition to teaching, he has served on the LAS Finance
Committee, Bylaws and Policy Committee, and ELD Task Force. His extensive experience
working closely with families and serving on multiple committees has given him a strong
understanding of the needs of students, parents, and educators.

Yesenia Ramirez-Huamani is a Community Representative on the LAS Governing Board who has
served since 2023. She currently works as a Sacramento County Program Planner where she
manages contracts related to rehousing services and sheltering. Yesenia has also worked as a
Social Worker, Human Services Specialist, and a Family Resource Center Coordinator. She
obtained her bachelor’s degree in Social Work from Sacramento State.

Denisse Rojas is a Parent Representative on the LAS Governing Board. She has been a part of
the school community since 2017. In her professional life, she has worked in education for
nearly 15 years and currently serves as a school counselor. Her work has centered on equity,
advocacy, student success, and her experience as a first generation immigrant and former
English learner has deepened that commitment. She obtained both her bachelor’s degree in
Psychology and master’s degree in Counseling from Sacramento State.

Adriana Yaiez Gutiérrez is a Staff Representative on the LAS Governing Board and a former LAS
parent. She previously served on the LAS Board from 2017-2020 and is currently in the last year
of her second term. Adriana has worked for LAS for 13 years and currently works as an
Administrative Assistant Ill, where she works closely with school leadership supporting back
office duties. In addition, she coordinates student athletics throughout the school year. Her
professional experience also includes working as a Tax Technician for the State of California and
Survey Worker with the Psychology Department at the University of California, Davis.
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Governing Board Member Recruitment

On an annual basis, board vacancies are shared with the larger school community.
Informational flyers, website announcements, emails, social media and verbal referrals support
the recruitment of high quality candidates.

Interested individuals are required to complete a formal application process, which includes
reviewing the Board Member job description and Code of Ethics providing information
regarding their qualifications and priorities for service on the LAS Governing Board.

Upon receipt of applications, candidates are introduced to the school community through
public forums, such as town hall meetings, where community members have the opportunity to
ask questions and engage with applicants. Following this process, members of the school
community participate in the formal election of Governing Board members.

Board Meetings, Trainings and Responsibilities

The Governing Board meets at least once a month (except during the summer) and in
accordance with the Brown Act and Education Code Section 47604.1(c) at the LAS school site.
The board meeting agendas are posted prior to the meeting. The Board receives training on
charter renewal, legal and financial matters, policy development and multiple other subjects.
Moreover, the Governing Board receives one or more annual training that includes their
responsibilities regarding the topics of Conflicts of Interest, the Brown Act, fiscal responsibility,
ethics (AB2158), mandated reporter (every two years), and governance.

To plan accordingly, the Governing Board maintains an annual calendar for the Board and for
Board Committees that describes the major work of the Board/Committee.

Appendix 4.21: Board Meeting Agendas
Board Committees

Each member of the Governing Board is expected to participate in board committees. The
following are the standing committees:

e Curriculum Design Team: The committee shall advise the Board on curriculum/textbook
adoption, changes to curriculum, curriculum implementation, professional development
needs, peer coaching and support, inclusion of paraprofessionals, language use,
academic goals, assessment, student performance benchmarks, and other curriculum
and instruction-related items requested by the Governing Board.

e Finance Committee: The committee shall develop the annual budget, identify budgetary
modifications during the school year, review and manage expenses, establish financial
needs and priorities, assure that procedures and controls are in place to maintain
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financial integrity, and make financial recommendations to the Governing Board.

e Facilities Committee: The committee shall have the responsibility to plan and oversee all
aspects of site development and maintenance, assess needs and establish priorities of
site work, determine costs, prepare recommendations to the Governing Board and
perform all other activities as may lawfully be delegated by the Governing Board.

e English Learner Advisory Committee (ELAC): The committee shall have the responsibility
to assist in the development of the school wide English Learner’s (ELs) needs, including
emphasis on regular attendance, advise school leadership in the development of school
plan, the development of policies addressing the needs of ELs, and prepare
recommendations to the Governing Board and perform all other activities as may
lawfully be delegated by the Governing Board.

In order to comply with the Education Code requirement regarding school sites with 21 or more
ELs, the Governing Board may create an existing school level advisory committee, or
subcommittee of such advisory committees, to fulfill the legal responsibilities of ELAC.

e Bylaws/Policy Committee: The committee shall review school bylaws and policies and
recommend to the board revisions, adoption, and/or withdrawals to comply with state
law and the school’s mission. The Committee shall also be responsible for overseeing
board and committee elections, including but not limited to, accepting candidate
applications, verifying candidate eligibility, recommending election timelines to the
board, and reporting election results to the Governing Board and school community.

Board Duties

The LAS Governing Board is fully responsible for the operation and fiscal affairs of the Charter
School, its compliance with applicable laws and regulations, and the execution of its mission.
The Board’s responsibilities include, but are not limited to:

o Negotiate and approve the Memorandum of Understanding, Special Education
Memorandum of Understanding and Facilities Use Agreement with SCUSD

e Hire and evaluate an Executive Director

o Develop, establish, implement, and maintain Governing Board policy and procedures
e Establish and maintain fiscally sound budget practices

e Evaluate the effectiveness of school programs

® Approve the academic calendar and operations schedule

e Oversee annual elections and appointments to the Governing Board to ensure proper
transition
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e Approval and monitoring of the general policies of the Charter School
e Approval and monitoring of the Charter School’s annual budget

e Receipt of funds for the operation of the Charter School in accordance with charter
school laws

e Solicitation and receipt of grants and donations consistent with the mission of the
Charter School

e Approving the Charter School’s personnel policies and monitoring the implementation
of these policies by the administrative designee and/or duly constituted committees;
and

e Financial audit oversight
e Approval of school calendar

o All matters related to Charter accountability including approval, amendment, or
revocation

e Borrow money and incur indebtedness on the corporation’s behalf and cause to be
executed and delivered for the corporation’s purposes

The Governing Board oversees all decisions pertaining to curriculum, finance, and the school’s
executive personnel. Additional board committees and stakeholder members provide
recommendations to the Governing Board.

In accordance with Education Code Section 47604(c), the District may appoint a representative
to sit on the Governing Board. If the District chooses to do so, the Charter School may appoint
an additional member to ensure the Board is maintained with an odd number of directors.

The Board delegates the management of the day-to-day operation of the business of LAS to the
Executive Director/Superintendent.

The Charter School Governing Board may initiate and carry out any program or activity that is
not in conflict with or inconsistent with any law and which is not in conflict with the purposes
for which charter schools are established.

All board decisions are made by a majority of the Governing Board then in office. Board
members are trained on conflicts of interests and understand recusal requirements, as well as
abstention expectations. When Board members participate in board meetings via
teleconference, they are required to follow the rules set forth in the Brown Act. All meetings of
the Charter School’s governing board shall be called, held, and conducted in accordance with
the terms and provisions of Education Code Section 47604.1 and the Brown Act, including, but
not limited to, those related to meeting access and recording, notice, agenda preparation,
posting, and reporting. Agendas for regular and special School Board meetings are posted 72

133



and 24 hours, respectively, in advance of such meetings at the School for public preview. The
Board agenda with supporting information for a regular School Board meeting is delivered to
Board members, whenever practicable, at least 72 hours prior to the meeting. For special Board
meetings, the agenda and supporting information is delivered at least 24 hours prior to the
meeting. Moreover, the Board's complete public agendas are provided to those persons or
parties who have requested to be placed upon the School's mailing list.

Board Delegation of Duties

The Board may execute any powers delegated by law to it and shall discharge any duty imposed
by law upon it and may delegate to an employee of the Charter School any of those duties. The
Board, however, retains ultimate responsibility over the performance of those powers or duties
so delegated. Such delegation will:

® Bein writing;
e Specify the entity designated;

® Describe in specific terms the authority of the Board being delegated, any conditions on
the delegated authority or its exercise and the beginning and ending dates of the
delegation; and

e Require an affirmative vote of a majority of Board members.

Organizational Chart
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Board Policies

The Governing Board has adopted a comprehensive set of policies that the Charter School
follows in daily operation. The policies are monitored annually for compliance with the law.
When a law changes or is added, the policies are amended as necessary or new policies are
adopted. A few policies are summarized as follows:

o Conflict of Interest Code and Policy: LAS has adopted a Conflict of Interest Code that is
compliant with the Political Reform Act and identifies the positions within LAS that are
required to complete the annual Form 700. LAS’ adopted Conflict of Interest Policy
complies with the California Corporations Code, Government Code sections 1090, et
seq. and 87100, et seq. LAS’ policy includes a clause addressing conflict of interest for
staff who serve on the Governing Board in accordance with Education Code section
47604.1(d). This clause indicates that staff members are required to abstain from voting
on, or influencing or attempting to influence another member of the governing board
regarding all matters uniquely affecting the staff member’s employment.

e Complaint Policy: LAS has adopted several complaint policies. It has an adopted Uniform
Complaint Procedure (“UCP”) that complies with the California Code of Regulations. It
has complaint processes in place to handle complaints that do not get processed
through the UCP, including complaints made by employees, Title IX grievance processes,
and other student/parent/guardian complaints. These complaint policies outline the
persons to whom the complaints are to be made, the timelines for investigating and
resolving complaints, appeal rights, if any, among other things.

e Conflict Resolution Policy: LAS has adopted a conflict resolution policy that emphasizes
resolving conflicts at the lowest level possible. Parents and Guardians are expected to
bring concerns to the classroom teacher or staff most directly involved using
appropriate communication (in-person, email, phone, or ParentSquare). If the issue is
not resolved, it is escalated to the school administration who reviews the matter from a
neutral perspective with consideration for school-wide needs and in alignment with the
school’s mission and vision, applicable laws and regulations. If necessary, school
administration will also take into account operational considerations such as cost, space,
staffing and potential liability. After these steps are followed, matters can be brought to
the Governing Board, which will consider the issues, may take action, decline to act,
affirm the administration’s decision, or direct further review by the Conflict Resolution
Committee.

e Policies and Internal Controls to Prevent Fraud, Embezzlement, and Conflict of Interest:
LAS has adopted comprehensive fiscal policies and internal controls designed to prevent
fraud, embezzlement, and conflicts of interest. These policies include clear segregation
of financial duties, documented approval and review processes, and regular oversight by
school leadership and the Governing Board. Board members and other designated
officials are required to complete and timely file Form 700 (Statements of Economic
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Interests) and to abstain from participating in discussions, decisions, or votes, or to
recuse themselves entirely, when a real or potential conflict of interest exists.

Stakeholder Involvement

LAS Organizational Chart
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The input of all educational partners is valued by the Board and School Leadership. As such,
educational partners are able to provide feedback on items that are on the agenda at Board
and committee meetings. Additionally, as previously described, a process exists for parents to
apply for both Board and Board Committee positions.

Additional feedback on items ranging from the annual LCAP and budget to policies and other
board items, is solicited from stakeholders throughout the year in the following ways:

e Parent Association Meetings: Throughout the year, the entire school community is
invited to participate in meetings where Governing Board updates are provided. These
meetings allow for community members to learn about Governing Board items,
including opportunities to provide feedback on these items that are then shared with
the board.

e Parent Council Meetings: Monthly meetings are held for PC members to learn about
Governing Board items, including opportunities to provide feedback on these items that
are then shared with the board.

e Staff Meetings: Monthly meetings are held that allow for staff to learn about Governing
Board items, including opportunities to provide feedback on these items that are then
shared with the board.
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® Annual surveys that are completed by students, families and staff allow for feedback to
be provided on a variety of topics that include: school’s mission, governance, school
climate, educational quality, as well as other topics.

Announcements about these opportunities are shared via the school’s public calendar, the
monthly newsletter, through messages shared on the school’s communication platform, as well
as with announcements added to the school’s website.

Parent Involvement

Home and School Partnership

Parent participation is the key to the success of the Language Academy of Sacramento. In fact,
the school was created in large part because of the support, time, and talent that parents
provided. While volunteering is encouraged, it is not a condition of admission and/or continued
enrollment at LAS. This information is stated clearly in the Student & Family Handbook which is
distributed at the start of each school year and is readily available on the LAS website.

Parent Rights

Parents/Legal Guardians of pupils enrolled at LAS have the right to work together in a mutually
supportive and respectful partnership to help their student succeed. Parents/Guardians are
subject to certain conditions and notifications and have the right to:

® Observe the classroom(s) in which their child is enrolled or will be enrolled (requires
that they check in at the front office)

e Meet with their student’s teacher(s), counselor, and/or administrator

e Be notified if their child is absent from school without permission

® Receive the results of their student’s performance on standardized and statewide tests
o Receive information on the performance of the school

e Have a school environment for their child that is safe and supportive of learning.

e Examine the curriculum materials of the class(es) in which their child is enrolled

e Be informed of their student’s progress in school and of the appropriate school
personnel whom they should contact if problems arise with their student

® Have access to the school records of their child and to question anything that they feel
is inaccurate, misleading or is a violation of the student’s privacy rights and to receive a
response from the school

e Receive information concerning the academic performance standards, proficiencies, and
skills their child is expected to accomplish
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e Beinformed in advance about school rules, attendance policies, dress codes, and
procedures for visiting the school

e Receive information about academic testing, psychological testing or counseling services
the school does involving their child and to deny permission to give the test

e Participate as a member of a school-wide committee, governing board, or parent
organization in accordance with any rules and regulations governing membership in
these groups

At LAS, the home languages of our students and families are considered whenever
communication takes place. For this reason, any information ranging from daily school
communications to Governing Board documents, are provided in all languages represented by
15% or more of enrolled students (Education Code Section 48985).

Committees Available to Parents

Participation in Advisory Councils

A parent or guardian has the right to participate as a member of various Board
Committees, including English Language Advisory Committee, Finance Committee,
Facilities Committee, Curriculum and Design Team Committee; Parent Council; School
Site Council or the LAS Governing Board in accordance with the rules governing parent
or guardian memberships in those organizations.

English Learners Advisory Committee (ELAC)

The Language Academy of Sacramento, in conjunction with other parent and school
advisory councils, annually convenes the English Learners Advisory Committee (ELAC).
The ELAC serves as the advisory body on the development of English Learner curriculum,
progress, training of teachers, and attendance policies. The school works with the
parents of English Learners and English speaking students to develop and adopt policies
and strategies.

Parent Organizations

Parent Council

Parent Council (PC) is an elected body representing LAS parents. The organization is
responsible for involving parents in the activities of the school for the purpose of
strengthening the LAS community. Parent Council is composed of 14 elected parents: 4
Executive Officers — President, Vice President, Secretary and Treasurer and 10 Grade
Level Representatives (TK-8). A language balance is sought within the Parent Council,
but all parents are encouraged to participate. Elections are held annually in April. PC
members hold monthly open meetings to discuss PC business and goals, plan for school
events/activities, and provide input into school documents when necessary.
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Parent Association

All parents and guardians of LAS students are members of the Parent Association. The
primary purpose of the Parent Association is to support the mission of the Language
Academy of Sacramento. Parent Association meetings are held monthly, planned and
led by School Leadership and Parent Council. During Parent Association meetings, there
is an opportunity to 1) Build community, 2) Review important school information: e.g.
charter, compliance topics, academic data, and 3) Receive Parent Council and Board

updates.

Parent Agreement

Program Continuity
Maintain my child in the program for the
duration of the program.

Parent Association
Attend monthly Parent Association meetings.

Learning Environment
Create a quiet area with school supplies for my
child to complete homework
Review that homework is complete
Limit the amount of screentime
(TV/Tablet/Computer/Smart Phone/Smart
Watch)
Establish a set bedtime with a regular routine
to ensure that my child can rest and be ready
to learn the next day
Read to my child, or have my child read:

20 min. daily - TK — 2"d

30 min. — 40 min. daily - 3rd — 8t
Talk with my child’s teacher about my child’s
progress and challenges
Attend parent-teacher conferences and school
events
Communicate high expectations for my child’s
future.
Support the learning in school by routinely
asking my child what he/she has learned
Encourage my child by giving them
compliments specific to the task or behavior
s/he accomplished/performed
Encourage my child to practice life skills in all
venues

Parent Participation

Suggestions to fulfill volunteer opportunities
Volunteer in the classroom or garden

Offer to prepare class materials at home
Attend or serve on the Governing Board
Serve on the Parent Council

Read and provide feedback on LAS Local Control
Accountability Plan (LCAP)

Assist with field trips

Sign up to help plan and work a school event
such as:

Back to School Night

School Event and/or Festival

Family Reading/Book Fair Night

College and Career Readiness Events

Day of the Child

Donate food or materials for an event

Assist a class in the After School Program:
Academic or Enrichment

Parent/Guardian Involvement
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Appendix 5.1, the Student & Family Handbook.

ELEMENT 5: EMPLOYEE QUALIFICATIONS

Governing Law: The qualifications to be met by individuals to be employed by the charter
school. Education Code Section 47605(c)(5)(E).

LAS recruits professional, effective and qualified personnel for all positions. All employees will
demonstrate a belief in the mission, program design and instructional philosophy of LAS. All
employees at the Charter School will be employees of The Language Academy of Sacramento.
To be a LAS employee is a choice and no individual will be required to work at the Charter
School.

In accordance with Education Code 47605(e)(1), LAS is and shall continue to be nonsectarian in
its employment practices and all other operations. LAS shall not discriminate against any
individual (employee or pupil) on the basis of the characteristics listed in Education Code
Section 220 (actual or perceived disability, gender, gender identity, gender expression,
nationality, race or ethnicity, religion, sex, sexual orientation, or any other characteristic that is
contained in the definition of hate crimes set forth in Section 422.55 of the Penal Code,
including immigration status, or association with an individual who has any of the
aforementioned characteristics).

All employees are expected to possess the personal characteristics, skills, knowledge and
experience required by their job description as determined by the Charter School. All
employees must comply with the LAS’ employee policies and procedures (to include, but not
limited to, live scan, criminal record clearance, proof of identity, Employment Eligibility
Verification, and tuberculosis screening).

Employee Records

LAS will comply with all applicable state and federal laws concerning the maintenance and
disclosure of employee records. Copies of each teacher’s credentials will be kept on file and will
be readily available for inspection.

Qualifications of School Employees

The Board has defined specific employee minimum qualifications, applicable to all employees,
that shall include, but not be limited to, the following:

e Commitment of time, energy, and effort in developing LAS’ program
e Belief in the basic philosophy of emphasizing the core curriculum

e Ability to live out and reinforce the school’s core values with all students, staff, families,
and, as needed, external partners
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e Commitment to working with families as educational partners

e Strong written and verbal communication skills

e Knowledge of the developmental needs of students in grades TK-8
e Awareness of the social, emotional and academic needs of students
e Ability to plan cooperatively with other staff

e Willingness to continue education through additional courses and training, workshops,
seminars and staff development

e Active participation in staff meetings

e Focus on working closely with the Charter School faculty by providing any information
regarding a student’s behavior, attitude and/or classroom performance

e Take aleadership role in some aspect of the Charter School’s development

e Abide by federal, state, and local laws

e Maintain a professional relationship with all students

e Refrain from the use of alcohol or drugs during the course of professional practice

e Exemplify honor and integrity in the course of professional practice, particularly in the
use of public funds and property

e Comply with state, federal, and local laws regarding the confidentiality of student
records

e Fulfill the terms and obligations detailed in the Petition

e Meet Mandated Reporter training requirements

e Adhere to a high level of professional and ethical standards

e Department of Justice Background Check and Tuberculosis Test

Administrators

The Executive Director (“ED”) at LAS shall possess leadership abilities and a comprehensive
educational vision that is consistent with the LAS’ mission and educational program. In addition,
the ED shall possess skills in hiring and supervising excellent teachers.

It is desired that LAS administrators possess a masters’ degree or higher in education or a
related field and also have demonstrated successful teaching or other leadership experience.

The qualifications for the following administrative roles are listed below:
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Executive Director:

Experience in the charter sector and leadership of an independent, directly funded, dual
language immersion program charter school

Master’s Degree in Education or relevant subject area

Possess a Clear California Teaching Credential (Administrative Services credential
preferred but not required)

Minimum 5 years of school leadership experience in a rigorous, data-driven
environment (charter school experience preferred)

Experience with and commitment to working successfully with an ethnically, culturally
and economically diverse student body and team of adults

Have excellent time-management skills, attention to detail, and ability to work both
independently and in collaboration with others

Strong responsiveness in follow-up and follow-through with all educational partners

Demonstrate proficiency in both written and spoken English and Spanish

Director of Business and Operations:

Experience in the charter sector and leadership of an independent, directly funded, dual
language immersion program charter school

Master’s Degree in Business and/or Charter School Chief Business Officer Certification

5+ years of experience in a senior financial or operational management role, preferably
in an educational setting

Proven track record of successful financial and operational management

Strong understanding of public charter school operations and applicable laws and
regulations

Ability to analyze complex financial and operational data and make informed decisions

Have excellent time-management skills, attention to detail, and ability to work both
independently and in collaboration with others

Commitment to the mission and vision of the public charter school network

Proficiency in both written and spoken English and Spanish preferred

Director of Academic Accountability:

Experience in the charter sector and leadership of an independent, directly funded, dual
language immersion program charter school
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Master’s Degree in Education or relevant subject area
Possess a Clear California Teaching Credential

Minimum 5 years of school leadership experience in a rigorous, data-driven
environment (charter school experience preferred)

Experience with and commitment to working successfully with an ethnically, culturally
and economically diverse student body and team of adults

Have excellent time-management skills, attention to detail, and ability to work both
independently and in collaboration with others

Strong understanding of TK—8 curriculum, instruction, and assessment practices,
including California Content Standards, ELD Standards, and statewide accountability
systems

Proven ability to collect, validate, analyze, and interpret multiple sources of student
data (academic achievement, academic growth, English learner progress, subgroup
performance, and attendance) and to translate findings into clear, actionable
recommendations for instructional improvement and program design.

Proficiency in both written and spoken English and Spanish preferred

Special Education Coordinator:

Strong knowledge of special education services, including consultation with special
education staff regarding identification and assessment, procedural safeguards,
curriculum development, student programming and placement

Master’s Degree in Education or relevant subject area
Minimum of five years in special education programs
Strong understanding of special education law, rules and regulations

Able to demonstrate knowledge of policies and procedures to ensure responses to
various inquiries are administered accurately and comprehensively

High level of organizational proficiency and ability to multitask successfully

Ability to interpret and communicate departmental and district policies, rules, and
regulations

Have excellent time-management skills, attention to detail, and ability to work both
independently and in collaboration with others

Proficiency in both written and spoken English and Spanish preferred
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Literacy Coach:

e Bachelor’s degree in Education (Master’s Degree in Education or relevant subject area
preferred)

e Possess a Clear California Teaching Credential

e Minimum 5 years teaching experience in a rigorous, data-driven environment (charter
school experience preferred)

e Must be able to demonstrate successful classroom teaching experience, including strong
behavior management skills

e Knowledge of and/or experience in curriculum design

e Experience managing a team, coaching teachers, and/or other leadership capacity
desired

e Experience with and commitment to working successfully with an ethnically, culturally
and economically diverse student body and team of adults

e Strong responsiveness in follow-up and follow-through with all educational partners

e Have excellent time-management skills, attention to detail, and ability to work both
independently and in collaboration with others

e Demonstrate proficiency in both written and spoken English and Spanish

High Quality Teachers

Pursuant to Education Code Section 47605(l)(1), teachers in the Charter School will be required
to hold the Commission on Teacher Credentialing certificate, permit, or other document
required for the teacher’s certificated assignment. These documents shall be maintained on file
at the Charter School and are subject to periodic inspection by the District. The Board may use
local assignment options authorized in statute and regulations for the purpose of legally
assigning certificated teachers, in accordance with all of the requirements of the applicable
statutes or regulations in the same manner as a governing board of a school district. The
Charter School shall have authority to request an emergency permit or a waiver from the
Commission on Teacher Credentialing for individuals in the same manner as a school district.

LAS will retain or employ teaching staff who hold appropriate CTC teaching certificates, permits,
or other documents and have experience that commensurate with the applicable job
specification. LAS will require each teacher to have completed the California Teachers of English
Learners (CTEL) program approved by the Commission on Teacher Credentialing (CCTC). Special
Education teachers will be required to hold compliant credentials in Special Education.
Teachers assigned to a TK classroom will have been issued the CTC certificate, permit, or other
document required for their certificated assignment, and shall have one of the following:
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e At least 24 units in early childhood education, or childhood development, or both.

e As determined by the local educational agency employing the teacher, professional
experience in a classroom setting with preschool age children comparable to the 24
units of education described in bullet (1).

e Achild development permit issued by the CTC.

LAS shall maintain the student to adult ratio in transitional kindergarten classrooms as required
by Education Code Section 48000(g).

The Language Academy of Sacramento Business and Operations Office, on an annual basis,
leads an audit of employee authorization data and ensures that teachers are authorized for
their assignments and that there is no lapse in the employee’s authorization for their given
assignmenty(s).

Hiring and Selection of Staff

LAS is dedicated to hiring professional and appropriately qualified staff. All staff to be hired at
the Charter School must demonstrate an understanding and commitment to the LAS’ mission,
vision, and educational philosophy. The Board will hire the LAS Executive Director. The ED and
other LAS administrators will be responsible for staff recruitment, including posting the position
on appropriate websites and in publications; presenting at career fairs, conferences, and
appropriate events; reaching out to and networking at events with innovative and experienced
educators; and utilizing print and electronic media as appropriate.
Support for teachers new to LAS may include the plans outlined in the Professional
Development section below, as well as some or all of the following:

a. Summer Training

b. Staff Orientation

c. Grade Level Teams, which meet regularly during the school year to coordinate

instruction, discuss student progress, and develop strategies for supporting all students
d. Coaching and mentoring by school leadership
e. Mandated Compliance Training

Other Non-Certificated Staff

LAS may also employ or retain non-certificated instructional support staff in any case where a
prospective staff member has an appropriate mix of subject matter expertise, professional
experience, and the demonstrated capacity to work successfully in an instructional support
capacity. Instructional support staff will not serve as the teacher of record for individual
students and may not assign grades or approve student work assignments.

Services Provided Via Contractors

LAS receives services from employees of organizations with which LAS contracts, including
special education services and afterschool programs. Additionally, LAS receives financial,
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technology, and other professional development services from outside providers. LAS currently
contracts with Vertex Education and CharterSafe for these and other relevant services.

Teacher Evaluation

LAS administrators are responsible for evaluating teachers. LAS administrators observe teachers
and provide feedback regularly. A critical part of teacher evaluation and retention is based on
their growth as a teacher, student growth, professionalism, and alignment with the Charter
School. When participating in the evaluation process, each teacher meets with a school
administrator and develops a yearly professional development plan in which they set goals.
LAS’ professional development plans are aligned to these plans and are designed to support
teachers in meeting their goals. Just as staff are expected and encouraged to grow at high
levels, these expectations are applied to LAS administrators and the Charter School by the LAS
Governing Board.

Appendix 6: LAS Evaluation Process
Professional Development

The Charter School has a robust professional development plan and schedule for teachers. Each
year, teachers typically work on their goals, and the administration plans professional
development around these goals. Throughout the year, teachers receive high level professional
development based on teacher goals, needs for the year, and ongoing feedback. Administrators
and teachers are constantly looking at data to determine how to best support the needs of ELs,
special education students, socioeconomically disadvantaged students and other subgroups
that may need support. Teachers receive approximately 20 days of professional development
throughout the year typically during Friday meetings, professional development days, and the
two weeks before the school year begins/ends.

ELEMENT 6 - HEALTH AND SAFETY PROCEDURES

Governing Law: “The procedures that the charter school will follow to ensure the health and
safety of pupils and staff. These procedures shall require all of the following:

i. That each employee of the charter school furnish the charter school with a criminal
record summary as described in Section 44237.

ii. The development of a school safety plan, and the annual review and update of the plan,
pursuant to Section 47606.3

e FEducation Code Section 47605(c)(5)(F).

In order to provide safety for all students and staff, the Charter School implements full health
and safety procedures and risk management policies at its school site in consultation with its
insurance carriers and risk management experts. These procedures will be incorporated into
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the Charter School’s student and staff handbooks and will be reviewed on an ongoing basis by
the Charter School Executive Director and Governing Board. LAS shall ensure that staff are
trained on the health and safety policies. Below, please find a summary of the health and safety
policies of the Charter School:

Procedures for Background Checks

Employees and contractors of LAS will be required to submit to a criminal background check
and to furnish a criminal record summary as required by Education Code sections 44237 and
45125.1. LAS will comply with all applicable. The Charter School, at its sole cost and expense,
shall obtain fingerprint, criminal record summaries and subsequent arrest information for all
Charter School employees in positions requiring contact with minor children in accordance with
the requirements of Education Code section 44237. The Charter School shall not hire any
person, in either a certificated or classified position, who has been convicted of a violent or
serious felony except as otherwise provided by law, pursuant to Education Code Sections
44830.1 and 45122.1. The Charter School shall require all its subcontractors and vendors whose
duties require contact with Charter School students to submit fingerprints in accordance with
Education Code Section 45125.1.

The Charter School shall require all parents, volunteers and third party vendors, who will
supervise children outside of the presence of a credentialed employee, to undergo
fingerprinting/background checks pursuant to Education Code Sections 35021 et seq.

The Charter School shall make Charter School employee and volunteer fingerprint verification
information available to the District upon request.

Tuberculosis Risk Assessment and Examination

Employees, and volunteers who have frequent or prolonged contact with students, will be
assessed and, if necessary, examined for tuberculosis prior to commencing employment and
working with students, and for employees at least once each four years thereafter, as required
by Education Code Section 49406.

Role of Staff as Mandated Child Abuse Reporters

Under California Penal Code Section 11165.7, all classified and certificated staff are designated
as mandated child abuse reporters and are directed to follow all applicable reporting laws, as
outlined in the California Child Abuse and Neglect Reporting Act. Upon confirmation of
employment, all LAS staff shall be oriented to the provisions of the Act and shall sign a written
acknowledgement of an agreement to comply with the provisions of the Act. This code (CANRA)
is also provided in LAS’s personnel handbook and employment agreements.

Staff shall complete the annual mandated reporter training, provided by LAS, within the first six
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weeks of school or within six weeks of employment and annually thereafter in accordance with
Education Code Section 44691. LAS employees shall comply with the provisions of AB 1432 by
completing the “Child Abuse Mandated Reporter Training — California” online training program
as recommended by the California Department of Education, and provided by the California
Department of Social Services (www.MandatedReporterCa.com). Upon completion of the
training program, employees shall provide an electronic copy of the certificate of completion to
LAS’s Business and Operations department. AB 1432 training certificates are logged in LAS’s
personnel recordkeeping system. These records will be updated annually at the beginning of
each school year, and as new employees are hired.

Comprehensive Discrimination and Harassment Policies and
Procedures

LAS is committed to providing an environment free from discrimination and sexual harassment,
as well as any harassment based upon the actual or perceived characteristics of race, religion,
creed, color, gender, gender identity, gender expression, nationality, national origin, ancestry,
ethnic group identification, genetic information, age, medical condition, marital status, sexual
orientation, sex and pregnancy, physical or mental disability, childbirth or related medical
conditions, military and veteran status, denial of family and medical care leave, or on the basis
of a person’s association with a person or group with one or more of these actual or perceived
characteristics, or any other basis protected by federal, state, local law, ordinance or regulation.
LAS has adopted comprehensive policies to prevent and immediately remediate any concerns
about discrimination or harassment at the Charter School (including employee to employee,
employee to student, and student to employee misconduct). Misconduct of this nature is very
serious and will be addressed in accordance with LAS’ anti-discrimination and anti-harassment
policies. All supervisors are required to participate in regular training detailing their legal
responsibilities. A copy of LAS’ current policies are provided in Appendix 4.4.

A copy of these policies shall be provided as part of any orientation program conducted for new
and continuing students at the beginning of each quarter, semester, or summer session, as
applicable, and to each faculty member, all members of the administrative staff, and all
members of the support staff at the beginning of the first quarter or semester of the school
year, or at the time that there is a new employee hired.

Sexual Harassment and Harassment Prevention training is provided to employees upon initial
hire with additional sensitivity training provided at the campus level at various intervals. Sexual
Harassment and Harassment Prevention training for supervisors is provided at regular intervals
as required by state law. The Charter School considers misconduct of this nature to be very
serious and will investigate and address any claims or concerns in accordance with the Charter
School’s discrimination and harassment policies as well as state and federal laws.

Drug Free/Alcohol Free/Smoke Free Environment

The Charter School shall maintain a drug, alcohol and smoke free environment. Upon
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confirmation of employment, all LAS staff shall be oriented to the provisions of this policy and
shall provide written acknowledgement of an agreement to comply with said policy. This policy
is also provided in LAS’s personnel handbook.

Bloodborne Pathogens

The Charter School shall comply with state and federal standards for dealing with bloodborne
pathogens and other potentially infectious materials in the workplace. The Board shall establish
a written infectious control plan designed to protect employees and students from possible
infection due to contact with bloodborne viruses, including human immunodeficiency virus
(“HIV”) and hepatitis B virus (“HBV”).

Whenever exposed to blood or other body fluids through injury or accident, students and staff
will be directed to follow the latest medical protocol for disinfecting and waste disposal
procedures, as dictated in the employee’s First Aid/CPR/Bloodborne Pathogens certifications.

Facility Safety

The Charter School shall comply with Education Code Section 47610 by either utilizing facilities
that are compliant with the Field Act or facilities that are compliant with the California Building
Standards Code. The Charter School agrees to test sprinkler systems, fire extinguishers, and fire
alarms annually at its facilities to ensure that they are maintained in an operable condition at all
times. The Charter School shall conduct fire drills as required under Education Code Section
32001. The Charter School shall comply with the Americans with Disabilities Act.

School Safety Plan

The Charter School shall adopt a Safety Operations Plan (Appendix 21), to be reviewed and
updated by March 1 of every year, which shall include identification of appropriate strategies
and programs that will provide or maintain a high level of school safety and address the Charter
School’s procedures for complying with applicable laws related to school safety, including the
development of all of the following pursuant to Education Code Section 32282(a)(2)(A)-(N):

a. Child abuse reporting procedures, including procedures specifically designed to address
b. the supervision and protection of children from child abuse or neglect or sex offenses

c. Routine and emergency disaster procedures, including adaptations for pupils with
disabilities.

d. Policies for students who committed an act under Education Code Section 48915 and
other Charter School-designated serious acts leading to suspension, expulsion, or
mandatory expulsion recommendations

e. Procedures to notify teachers of dangerous students pursuant to Education Code
Section 49079
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A discrimination and harassment policy consistent with Education Code Section 200

Provisions of any school wide dress code that prohibits students from wearing “gang-
related apparel,” if applicable

Procedures for safe ingress and egress of pupils, parents, and employees to and from
the Charter School

A safe and orderly environment conducive to learning

The rules and procedures on Charter School discipline adopted pursuant to Education
Code Sections 35291, 35291.5, 47605, and 47605.6.

Procedures for conducting tactical responses to criminal incidents

Procedures to prepare for active shooter or other armed assailants by conducting a drill,
if this topic is covered in the School Safety Plan

. Procedures specifically designed to notify parents and guardians of students, teachers,
administrators, and school personnel when the school confirms the presence of
immigration enforcement on the school site

Procedures to respond to incidents involving an individual experiencing a sudden
cardiac arrest or a similar life-threatening medical emergency while on school ground

A protocol in the event a pupil is suffering or is reasonably believed to be suffering from
an opioid overdose

The School Safety Plan shall be drafted specifically to the needs of the facility in conjunction
with law enforcement and the Fire Marshal. Staff shall receive training in emergency response,
including appropriate “first responder” training or its equivalent.

Disaster procedures included in the School Safety Plan shall address and include adaptations for
students with disabilities. To the extent an employee, parent/guardian, educational rights
holder, or student brings concerns regarding the procedures to the Principal and, if there is
merit to the concern, the Principal shall direct the School Safety Plan to be modified
accordingly.

The Charter School shall develop an instructional continuity plan, consistent with Education
Code Section 32282(a)(3), to establish communication with students and their families and
provide instruction to students when in-person instruction is disrupted due to an emergency
pursuant to Education Code Sections 41422 or 46392(a).

Health and Safety Procedures

Immunizations

150



The Charter School will adhere to all laws related to legally required immunizations for entering
students pursuant to Health and Safety Code Sections 120325-120375, and Title 17, California
Code of Regulations Sections 6000-6075. All rising 7th grade students must be immunized with
a pertussis (whooping cough) vaccine booster.

Upon a student’s admission or advancement to 6th grade, the Charter School shall submit to
the student and their parent or guardian a notification that advises students to adhere to
current immunization guidelines regarding human papillomavirus (“HPV”) before admission or
advancement to 8th grade, consistent with the requirements of Education Code Section
48980.4 and Health and Safety Code Section 120336.

Medication in School

LAS adheres to Education Code Section 49423 regarding administration of medication in school.
LAS stocks and maintains the required number and type of emergency epinephrine auto-
injectors onsite and provides training to employees and volunteers in the storage and use of
the epinephrine auto-injector as required by Education Code Section 49414.

Per AB 1651 (2023), the Charter School shall store emergency epinephrine auto-injectors in an
accessible location upon need for emergency use and include that location in annual notices
required by law. To the extent the Charter School maintains a stock of albuterol inhalers to
respond to respiratory distress in students, the Charter School shall comply with the
requirements of Education Code Section 49414.7, including with respect to training, notices,
and the stocking of albuterol inhalers.

Health Screening

Students will be screened for vision and hearing. The Charter School shall adhere to Education
Code Section 49450 et seq. as applicable to the grade levels served by the Charter School.

Diabetes

The Charter School shall make type 1 diabetes informational materials accessible to the parent
or guardian of a pupil when the pupil is first enrolled in elementary school. The Charter School
will provide an information sheet regarding type 2 diabetes to the parent or guardian of
incoming 7t grade students, pursuant to Education Code Section 49452.7. The information
sheet shall include, but shall not be limited to, all of the following:

1. A description of type 2 diabetes.
2. A description of the risk factors and warning signs associated with type 2 diabetes.

3. Arecommendation that students displaying or possibly suffering from risk factors or
warning signs associated with type 2 diabetes should be screened for type 2 diabetes.

4. A description of treatments and prevention methods of type 2 diabetes.
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5. A description of the different types of diabetes screening tests available.
Suicide Prevention Policy

The Charter School shall maintain a policy ( Appendix 4.4.14) on student suicide prevention in
accordance with Education Code Section 215. The Charter School shall review, at minimum,
every fifth year, its policy on pupil suicide prevention and, if necessary, update its policy.
Pursuant to AB 58 (2021-22), the Charter School will also review and update its suicide
prevention policy to incorporate best practices identified by the California Department of
Education’s model policy, as revised.

Prevention of Human Trafficking

The Charter School shall identify and implement the most appropriate methods of informing
parents and guardians of students in grades 6 through 8 of human trafficking prevention
resources.

Menstrual Products

The Charter School shall stock the school’s restrooms at all times with an adequate supply of
menstrual products, available and accessible, free of cost, in all women’s restrooms and all-
gender restrooms, and in at least one men’s restroom. The Charter School shall post a notice
regarding the requirements of Education Code Section 35292.6in a prominent and conspicuous
location in every restroom required to stock menstrual products, as specified. This notice shall
include the text of Education Code Section 35292.6and contact information, including an email
address and telephone number, for a designated individual responsible for maintaining the
requisite supply of menstrual products.

All Gender Restrooms

On or before July 1, 2026, the Charter School shall provide and maintain at least one all-gender
restroom for voluntary student use at each of its school sites that has more than one female
restroom and more than one male restroom designated exclusively for student use. The
restroom shall have signage identifying the bathroom as being open to all genders, it shall
remain unlocked, unobstructed, and easily accessible by any student, and be available during
school hours and school functions when students are present. The Charter School shall
designate a staff member to serve as a point of contact and to post a notice regarding these
requirements.

School Meals

The Charter School shall provide breakfast and lunch free of charge during each school day to
any pupil who requests a meal without consideration of the pupil’s eligibility for a federally
funded free or reduced-price meal, with a maximum of one free meal for each meal service
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period. The meals provided under this paragraph shall be nutritionally adequate meals that
qualify for federal reimbursement.

The Charter School shall provide each student with adequate time to eat as determined by the
Charter School in consideration of available guidance.

Recess

Except where a field trip or other educational program is taking place, if the Charter School
provides recess, to the extent required by Education Code Section 49056, the Charter School
shall provide supervised and unstructured recess, distinct from physical education courses and
mealtimes, of at least 30 minutes on regular instructional days and at least 15 minutes on early
release days. The Charter School shall not restrict a student’s recess unless there is an
immediate threat to the physical safety of the student or one or more of their peers.

California Healthy Youth Act

The Charter School shall teach comprehensive sexual health education and human
immunodeficiency virus (“HIV”) prevention education to students in grades 7-8 at least once,
pursuant to the California Healthy Youth Act (Education Code Section 51930, et. seq.).

Mental Health Education

If the Charter School offers one or more courses in health education to students in middle
school, the Charter School shall include in those courses instruction in mental health that meets
the requirements of Education Code Section 51925, et seq.

Mental Health Information

The Charter School shall create and post a poster at the school site identifying approaches and
resources addressing student mental health in compliance with Education Code Section
49428.5. The poster shall be displayed in English and the primary language(s) spoken by 15
percent or more of students enrolled at the school site. The poster shall be prominently and
conspicuously displayed in appropriate public areas that are accessible to, and commonly
frequented by, students at the school site. The poster shall also be digitized and distributed
online to students through social media, internet websites, portals, and learning platforms at
the beginning of each school year.

Workplace Violence Prevention Plan
The Charter School has established, implemented, and maintained, at all times in all work areas,

an effective workplace violence prevention plan, consistent with the requirements of Labor
Code Section 6401.9.
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Bullying Prevention

The Charter School shall adopt procedures for preventing acts of bullying, including
cyberbullying. The Charter School shall annually make available the online training module
developed by the CDE pursuant to Education Code Section 32283.5(a) to certificated school site
employees and all other school site employees who have regular interaction with children.

Supporting LGBTQ Students

Through the completion of the 2029-30 school year, the charter school shall use an online
training delivery platform and curriculum to provide at least one hour of required LGBTQ
cultural competency training annually to teachers and other certificated employees and
maintain records of such training as required by Education Code Section 218.

Homicide Threats

The Charter School shall comply with all requirements under Education Code Sections 49390-
49395 regarding mandatory reporting in response to homicidal threats. All employees and
Board members who are alerted to or who observe any threat or perceived threat in writing or
through an action of a student that creates a reasonable suspicion that the student is preparing
to commit a homicidal act related to school or a school activity shall make a report to law
enforcement.

Gun Safety Notice

At the beginning of the first semester, the Charter School shall distribute a notice to the
parents/guardians of each student addressing California’s child gun access prevention laws and
laws related to firearm safety utilizing the most updated model language published by the
California Department of Education.

Athletic Programs

The Charter School shall comply with all applicable laws related to health and safety policies
and procedures surrounding athletic programs at charter schools, including but not limited to
providing information to athletes regarding sudden cardiac arrest and annually providing each
athlete an Opioid Factsheet for Patients for student athletes.

Transportation Services

The Charter School shall comply with the requirements of Education Code Section 39875(c), if
applicable, relating to background checks and testing for individuals providing transportation
services for students.
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Extreme Weather Policy

On or before July 1, 2026, the Charter School will develop, adopt, and implement a weather
policy that includes protocols for extreme weather conditions in accordance with Education
Code Section 33355, and incorporate the standardized guidelines developed by the CDE.

ELEMENT 7: STUDENT POPULATION BALANCE

Governing Law: The means by which the charter school will achieve a balance of racial and
ethnic pupils, special education pupils, and English Learner pupils, including redesignated fluent
English proficient pupils, as defined by the evaluation rubrics in Section 52064.5 that is reflective
of the general population residing within the territorial jurisdiction of the district to which the
charter petition is submitted.

- Education Code Section 47605(c)(5)(G).

LAS seeks to achieve a racial and ethnic, special education, and English Learner, including
redesignated ELs, balance as indicated in Education Code Section 47605(c)(5)(G). The Charter
School implements a student recruitment strategy that strives to ensure a racial and ethnic,
special education, and English Learner, including redesignated ELs balance, among its students
that is reflective of the general population residing within the territorial jurisdiction of the
District that includes, but is not necessarily limited to, the following strategies:

e The development of promotional and informational material that appeals to all of the
various racial and ethnic, special education, and English Learner, including redesignated
ELs groups represented in the territorial jurisdiction of the District and surrounding area
of the Charter School.

e The distribution of promotional and informational materials to a broad variety of
community groups and agencies that serve the various racial, ethnic, special education,
and English Learner, including redesignated ELs, and interest groups represented in the
territorial jurisdiction of the District and surrounding area of the Charter School.

e LAS utilizes recruitment strategies such as, Social Media, Website, Direct Mail, and
Community Events.

e Informational materials will be translated into Spanish.

Outreach meetings in selected areas to reach prospective students and parents.

LAS provides information about the Charter School’s program and its availability. LAS also
actively recruits students from traditionally underserved areas in order to enroll a student
population that reflects the diversity in race, ethnicity, aptitude, language, and economics,
which exists in the Sacramento area. The current LAS demographics are provided in Element 1
of this Petition and demonstrate the result of the Charter School’s efforts to serve a diverse
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population.

Below are examples of specific outreach strategies and plans to ensure LAS continues recruiting
a diverse student population.

Outreach and Recruitment Plan

The Executive Director and designated staff will conduct public presentations (with appropriate
translation and interpretation services provided, if necessary) to the community in an effort to
expand awareness of LAS as a free, public school option for Sacramento families. LAS provides
presentations and/or collateral materials to organizations that serve preschool-aged youth,
including recreation centers and libraries. In addition, the Charter School does targeted
outreach throughout the local community through faith-based organizations, libraries, stores,
restaurants, and markets in the area, and community-based organizations. The Executive
Director and staff also have meetings with key community leaders to drive recruitment. LAS
makes every effort to cast a wide net and meet with various community members to ensure a
diverse school community.

LAS recognizes the need for its model in the Sacramento community. The Charter School
conversely recognizes the challenges of recruiting students and families to a new school,
particularly one that is not their “home” or “district” school or may be farther away than the
school closest to their homes. The recruitment process is approached as informing families
about their various choices for a free, public school.

Plan for Achieving Balance

LAS is a dual language immersion program and by design, seeks a linguistic balance of its
student enrollment. LAS will continue to strive for a racially and ethnically diverse student
population interested in a dual immersion bilingual school setting.

Linguistic Balance

LAS exists to serve the particular academic and linguistic needs of the large number of students
residing in the 95820 zip code, and throughout SCUSD, who have a range of proficiency in
English and/or Spanish. However, students who are not fluent in either Spanish or English will
have an equal opportunity to enroll in the Language Academy of Sacramento. In order to
provide for optimal implementation of the 90-10 model, the school strives to create
linguistically balanced classrooms for the purpose of language learning and language sharing.
The literature suggests that two-way immersion programs function best when classrooms are
composed of one-third native Spanish speakers, one-third native English speakers, and one-
third fully bilingual students (Lindholm-Leary & Hernandez, 2011; Lindholm-Leary, 2011).

Plan for Monitoring and Correcting Imbalances

LAS is committed to ensuring that all students and families involved with outreach are made to
feel welcome and respected. No person shall be subjected to discrimination on the basis of
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disability, gender, gender identity, gender expression, nationality, race or ethnicity, religion,
sexual orientation, or any other characteristic that is contained in the definition of hate crimes
set forth in Section 422.55 of the Penal Code, including immigration status.

Annual Outreach Efforts with Specific Organizations and Media

It is LAS's intention to reach out to the SCUSD’s racially and ethnically diverse community by
ensuring that recruitment materials are available in English, Spanish, and other languages, as
needed, to communicate the charter school’s mission and educational program. As a TK-8
school, LAS does the majority of its recruitment for transitional kindergarten/kindergarten. In
order to do this, LAS conducts outreach to various programs serving young children. This
includes providing various preschool programs, or organizations that provide services to this
age group in the surrounding Oak Park neighborhoods, with multilingual recruitment materials.
In an effort to achieve a racial and ethnic balance among students that is reflective of SCUSD’s
demographics, the Language Academy of Sacramento implements a student recruitment
strategy that includes, but is not necessarily limited to, the following strategies:

® An enrollment process that includes a timeline that allows for a broad-based recruiting
and application process

e Promotional and informational materials that appeal to all of the various racial and
ethnic groups represented in SCUSD

e Promotional and informational materials in languages other than English to appeal to
limited-English-proficient populations

e Distribution of promotional and informational materials to a broad variety of
community groups and agencies that serve the various racial, ethnic, and interest
groups represented in SCUSD

e Focused recruitment of groups that are underrepresented at LAS using brochures, public
meetings, and other venues

Additional Outreach Actions:

e Each year, LAS announces the Open Enrollment period via our website, social media,
through messages that are sent to school families and community partners, as well as
through flyer distribution in diverse communities that surround the school.

e Flyers are shared with families so that they can distribute them within their local
communities and networks in an effort to attract a diverse student population.

e Between the months of January and March of each year, weekly morning and
afternoon enrollment information sessions are held for interested parents, alternating
between English and Spanish sessions. During these meetings, detailed information
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about the LAS educational program, its status as an independent charter school, as well
as the enrollment and admissions guidelines, are shared with all interested families.

e During school community events, flyers are distributed. Examples of these events are
Health & Science Fair and Family Literacy Night.

e School representatives attend local educational fairs in the community to share
information about the LAS academic program and enrollment options. Recent examples
include the Univisidn Feria de Educacion held at CSU Sacramento, CSU Sacramento’s
Celebration of Teaching Event, and the Celebrate Oak Park events at McClatchy Park.

Practices and Policies to Support Balance

LAS will strive to ensure that the student population of the School will be reflective of the
general population residing within the territorial jurisdiction of the District. LAS will monitor the
racial and ethnic balance among its students on an annual basis, to try to achieve a racially and
ethnically diverse student population. These strategies will include:

e Developing an enrollment timeline and process that allows for a broad-based recruiting
and application process

e Engaging in outreach efforts and making presentations via neighborhood groups,
community organizations, other leadership organizations, and local preschools

e Advertising enrollment openings through marketing brochures, posting flyers in
neighborhoods, distributing flyers at local grocery stores, and/or public service
announcements targeted towards diverse populations, and when necessary, in various
languages.

LAS shall not discriminate against any pupil on the basis of the characteristics, whether actual
or perceived, as listed in Education Code section 220, including, but not necessarily limited to
the following: Disability, gender, nationality, race, ethnicity, religion, sexual orientation, or any
association with a person or group with one or more of the above actual or perceived
characteristics.

Appendix 8: Enrollment Process

ELEMENT 8: ADMISSION POLICIES AND PROCEDURES

Governing Law: “Admission policies and procedures, consistent with [Education Code Section
47605] subdivision (e).” - Education Code Section 47605(c)(5)(H).
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Enrollment Assurances

LAS is open to any California student. LAS will actively recruit a diverse student population from
the District and surrounding greater Sacramento areas who understand and value the Charter
School's mission and are committed to the Charter School's instructional and operational
philosophy. The Charter School shall admit all pupils who wish to attend the Charter School.
The Charter School will comply with all laws, establishing a minimum and maximum age for
public school attendance in the charter school. Admission, except as provided by Education
Code Section 47605(e)(2), shall not be determined by the place of residence of the student or
their parents in the state of California, unless required by Education Code Section 51747.3. LAS
shall not discriminate in admission based upon any of the characteristics described in Education
Code Section 220. LAS programs, admission policies, employment practices, and other
operations will be nonsectarian. LAS shall not charge tuition. No test or assessment shall be
administered to students prior to acceptance and enrollment into the Charter School. In
accordance with Education Code Sections 49011 and 47605(e)(2)(B)(iv), admission preferences
shall not require mandatory parental volunteer hours as a criterion for admission or continued
enrollment.

In accordance with Education Code Section 47605(e)(4)(A), the Charter School shall not
discourage a pupil from enrolling or seeking to enroll in the charter school for any reason,
including, but not limited to, academic performance of the pupil or because the pupil exhibits
any of the characteristics described in Education Code Section 47605(e)(2)(B)(iii), including
pupils with disabilities, academically low-achieving pupils, English learners, neglected or
delinquent pupils, homeless pupils, or pupils who are economically disadvantaged, as
determined by eligibility for any free or reduced-price meal program, foster youth, or pupils
based on nationality, race, ethnicity, or sexual orientation. Similarly, in accordance with Section
47605(e)(4)(C), the Charter School shall not encourage a pupil currently attending the Charter
School to disenroll from the Charter School or transfer to another school for any reason,
including, but not limited to the academic performance of the pupil or because the pupil
exhibits any of the characteristics described in Education Code Section 47605(e)(2)(B)(iii), as
listed above.

Pursuant to Education Code Section 47605(e)(4)(D), the Charter School shall post a notice
developed by the CDE on the Charter School website, outlining the requirements of Section
47605(e)(4), and making this notice available to parents.

Pupils will be considered for admission without regard to the characteristics listed in Section
220 (actual or perceived disability, gender, gender expression, gender identity, nationality, race
or ethnicity, religion, sexual orientation, or any other characteristic that is contained in the
definition of hate crimes set forth in Section 422.55 of the Penal Code, including immigration
status, or association with an individual who has any of the aforementioned characteristics).

Application Process and Timeline
The LAS application process will be comprised of the following:
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1. Completion of a Student Interest Form for each child who is interested in attending the

school.

2. Applications will be accepted during a publicly advertised open application period each
year for enrollment in the following school year.

3. Following the open enrollment period each year, applications shall be counted to
determine whether any grade level has received more applications than availability.

4. In the event that this occurs, the Charter School will hold a random public drawing to
determine enrollment for the impacted grade level(s), with the exception of existing
students who are guaranteed enrollment for the following school year.

Language Academy of Sacramento: Open Enrollment (OE) Timeline: General

Overview
Assignment Objective
Date(s)
October - Send out information regarding Open To involve the
November Enrollment at Parent Association meeting(s), | parents, community
Send out fliers to all families for distribution, | and staff to advertise
advertise in LAS newsletter, social media and
the LAS website
December Survey current LAS students to determine To determine how
enrollment needs for the subsequent year many students will
be returning to LAS,
as well as enrollment
needs
December - Open Enrollment Period: During these To share detailed
February months, school leadership hosts voluntary information about
enrollment information meetings for any the LAS educational
interested families program and the
enrollment process
March Conduct Enrollment Lottery: Under the To determine class

supervision of a Notary Public, stakeholders
are invited to observe the virtual lottery

and wait lists for the
subsequent school
year

March (following
lottery)

Notification is sent to all accepted students’
families

To notify families of
the next steps in the
registration process.

March -May

New student registration period

Obtain all
documentation
required for
registration
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Admissions Guidelines & Public Random Lottery Process

The following guidelines apply to anyone interested in enrolling their students at LAS:

Parent is interested in the Language Academy of Sacramento
Parent attends a voluntary information session and tour
Parent completes Enrollment Application

Enrollment Applications are sorted by language groups:

o Native English Speaker, Native Spanish Speaker, or Bilingual (combination of one

or more language)

Classes are created by language groups using a lottery system in the following order:

o Siblings of currently enrolled students
o Children of current, permanent LAS staff

o Students residing in the 95820 postal code

o Students residing in the Sacramento City Unified School District (SCUSD)

attendance area
o Students from outside the SCUSD attendance area

Parent is notified of student’s acceptance or placement on the waiting list

The public lottery is held annually at the conclusion of the Open Enrollment period. Classes and

wait lists are created by language groups using a lottery system with enrollment preferences
listed above. At the conclusion of the public random drawing, all students who were not
granted admission due to capacity shall be given the option to be added to the wait list

according to their draw in the lottery. This wait list will allow students the option of enroliment
in the case of an opening during the school year.

Upon confirmation that a student has secured a spot at the school, parents must submit a

completed Registration packet.

After acceptance through the lottery, the registration process is comprised of the following:

e Completion of a student enrollment form

Proof of Immunization
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® Home Language Survey
e Completion of Emergency Medical Information Form
® Proof of minimum age requirements

e Release of records, if applicable!

LAS and the District agree to adhere to the requirements related to admission preferences as
set forth in Education Code Section 47605(e)(2)(B)(i)-(iv).

The Executive Director will take all necessary efforts to ensure lottery procedures are fairly
executed. Lottery spaces are pulled in order of grade level by the designated lottery official
(appointed by the Executive Director). Separate lotteries shall be conducted for each grade in
which there are fewer vacancies than pupils interested in attending.

All lotteries shall take place on a specific date in a single location. Lotteries will be conducted in
ascending order beginning with the lowest applicable grade level. There is no weighted priority
assigned to the preference categories; rather, within each grade level, students will be drawn
from pools beginning with all applicants who qualify for the first preference category and shall
continue with that preference category until all vacancies within that grade level have been
filled. If there are more students in a preference category than there are spaces available, a
random drawing will be held from within that preference category until all available spaces are
filled. If all students from the preference category have been selected and there are remaining
spaces available in that grade level, students from the second preference category will be
drawn in the lottery, and the drawing shall continue until all spaces are filled and preference
categories are exhausted in the order provided above.

Charter School Complaint Notice

Pursuant to Education Code Section 47605(d)(4), at various stages in the admissions and
enrollment process, families are provided with the CDE Charter School Complaint Notice. This
form, which allows for families to report concerns, is available on the LAS website, in the
school’s front office, as part of the Enrollment Information packet, and is included in the lottery
presentation to families.

ELEMENT 9: ANNUAL INDEPENDENT FINANCIAL AUDIT

Governing Law: The manner in which annual, independent financial audits shall be conducted,
which shall employ generally accepted accounting principles, and the manner in which audit
exceptions and deficiencies shall be resolved to the satisfaction of the chartering authority.
Education Code Section 47605(c)(5)(1).

An annual independent financial audit of the books and records of LAS is and will continue to be
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conducted as required by Education Code Sections 47605(c)(5)(1) and 47605(m). The books and
records of LAS are kept in accordance with generally accepted accounting principles, and as
required by applicable law, the audit will employ generally accepted accounting procedures.
The audit shall be conducted in accordance with applicable provisions within the California
Code of Regulations governing audits of charter schools as published in the State Controller’s K-
12 Audit Guide. To the extent required under applicable federal law, the audit scope will be
expanded to include items and processes specified in the applicable Office of Management and
Budget Circulars.

The Board selects an independent auditor, currently through a request for proposal format. The
auditor will have, at a minimum, a CPA and educational institution audit experience and will be
approved by the State Controller on its published list as an educational audit provider. In
addition, the Board will require professional references and affiliations, detailed list.

The auditors will work with the Executive Director and the Director of Business and Operations
throughout the process. The auditors verify the accuracy of LAS’ financial statements (including
balance sheets, income statements, and cash flow statements), attendance and enrollment
reporting practices, internal controls, and any other documents or systems required by law.

At the conclusion of the audit, the Executive Director, Director of Business and Operations, the
school’s Back Office provider, along with the Board’s designated committee, if applicable,
reviews any audit exceptions or deficiencies, and reports them to the Board with
recommendations on how to resolve them. After accepting the audit and any corrective action
plan, the Board will submit a report to the District describing how the exceptions or deficiencies
have been or will be resolved to the satisfaction of the District along with an anticipated
timeline. The annual audit should be completed within the deadline prescribed by the state of
California following the closure of the fiscal year and a copy of the auditor’s findings will be
forwarded to the District, the County Superintendent of Schools, the State Controller, and to
the CDE by the required date.

Audit appeals or requests for a summary review shall be submitted to the Education Audit
Appeals Panel (“EAAP”) in accordance with applicable law. The independent fiscal audit of the
Charter School is a public record to be provided to the public upon request. The cost of the
audit will be a fixed cost in the annual budget to ensure LAS is able to comply with this
requirement.

ELEMENT 10: SUSPENSION AND EXPULSION
PROCEDURES

Governing Law: The procedures by which pupils can be suspended or expelled from the charter
school for disciplinary reasons or otherwise involuntarily removed from the charter school for
any reason. These procedures, at a minimum, shall include an explanation of how the charter
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school will comply with federal and state constitutional procedural and substantive due process
requirements that is consistent with all of the following:

(i) For suspensions of fewer than 10 days, provide oral or written notice of the charges
against the pupil and, if the pupil denies the charges, an explanation of the evidence that
supports the charges and an opportunity for the pupil to present the pupil’s side of the
story.

(ii) For suspensions of 10 days or more and all other expulsions for disciplinary reasons,
both of the following:

(1) Provide timely, written notice of the charges against the pupil and an
explanation of the pupil’s basic rights.

(1) Provide a hearing adjudicated by a neutral officer within a reasonable number
of days at which the pupil has a fair opportunity to present testimony, evidence,
and witnesses and confront and cross-examine adverse witnesses, and at which
the pupil has the right to bring legal counsel or an advocate.

(i) Contain a clear statement that no pupil shall be involuntarily removed by the charter
school for any reason unless the parent or guardian of the pupil has been provided with
a written notice of intent to remove the pupil no less than five school days before the
effective date of the action. The written notice shall be in the native language of the
pupil or the pupil’s parent or guardian or, if the pupil is a homeless child or youth, or a
foster child or youth , in the native language of the homeless or foster child’s educational
rights holder. In the case of a foster child or youth, the written notice shall also be
provided to the foster child’s attorney and county social worker. If the pupil is an Indian
child, as defined in Section 224.1 of the Welfare and Institutions Code, the written notice
shall also be provided to the Indian child’s tribal social worker and, if applicable, county
social worker. The written notice shall inform the pupil, the pupil’s parent or guardian,
the homeless child’s educational rights holder, the foster child’s educational rights
holder, attorney, and county social worker, or the Indian child’s tribal social worker and,
if applicable, county social worker of the right to initiate the procedures specified in
clause (ii) before the effective date of the action. If the pupil’s parent or guardian, the
homeless child’s educational rights holder, the foster child’s educational rights holder,
attorney, or county social worker, or the Indian child’s tribal social worker or, if
applicable, county social worker initiates the procedures specified in clause (ii), the pupil
shall remain enrolled and shall not be removed until the charter school issues a final
decision. For purposes of this clause, “involuntarily removed” includes disenrolled,
dismissed, transferred, or terminated, but does not include suspensions specified in
clauses (i) and (ii).

(iv) A foster child’s educational rights holder, attorney, and county social worker and an
Indian child’s tribal social worker and, if applicable, county social worker shall have the
same rights a parent or guardian of a child has to receive a suspension notice, expulsion
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notice, manifestation determination notice, involuntary transfer notice, and other
documents and related information.

Education Code Section 47605(c)(5)(J)

Alternative Means of Correction: Progressive Discipline

The LAS staff is responsible for providing students with reasonable, logical and related
consequences to ensure a positive classroom climate. Every teacher will discuss classroom
procedures (Student Behavior Management Process/Flowchart) during Back to School Night.
Student Reflection Sheets and/or Referrals may be used to communicate and document minor
and major incidents and consequences. Reflection Sheets and/or Referrals (verbal or written)
will be shared between the student, parent, teacher, and administration for repeated or major
offenses. To ensure parent communication, students are required to report Reflection sheets
and Referrals to parents. Parents must sign and return the document to school the following
day. The following list of behavior consequences is meant to serve as a guideline:

1.

Verbal Warning

Students will receive a verbal warning or participate in a community circle conference
when they display inappropriate behavior.

Practicing Expected Behavior

Students will be expected to model the expected behaviors. For this reason, when
verbal warnings have not proven effective, the appropriate staff member will provide
the student an opportunity to practice. This additional practice may take place with the
classroom teacher or with support staff in the office.

Time Out in the Classroom/Think Spot

Students will receive a time out in a designated area in the classroom when they are
demonstrating disruptive or off-task behavior.

Time Out in Buddy Classroom and Follow up Agreement

Students will spend time out in another classroom when a verbal warning or classroom
time out has not changed the misbehavior. They will complete a Behavior Reflection
Sheet and confer with a staff member to problem solve through their challenge and
repair harm.

After School Detention

Students may be asked to stay after school for failure to follow school rules or classroom
expectations. Teachers may assign a 15-minute detention after school without parent
notification. In the event that the detention time exceeds 15 minutes, parents will be
notified by phone.
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6. In-House Suspension

Students who commit more serious or frequent infractions may be assigned to another
classroom for the day. Parents will be notified of the in-house suspension. When
students are assigned In-House Suspension, they may attend a different lunchtime or
recess time. Students assigned to In-House Suspension are expected to sit and work
quietly in the designated classroom. Parents must sign and return a referral the
following day.

LAS is committed to maintaining a safe, supportive and inclusive school environment through
the continued use of progressive discipline with a focus on encouraging respect and positive
behavior. The Charter School strives to continue building a strong student and faculty culture, a
community of mutual respect, and to reduce discipline referrals, suspensions, expulsions, and
involuntary removals.

In cases where suspension or expulsion are necessary, the Charter School will follow a
comprehensive set of suspension and expulsion policies which are listed below. The policies will
be printed and distributed as part of, or as an exhibit to, the Charter School’s annual Student
and Family Handbook. The policies in the Student and Family Handbook will clearly describe the
Charter School’s expectations regarding attendance, mutual respect, substance abuse, violence,
safety, and work habits, and the policies and procedures for student discipline. Each student
and his or her parent or guardian will be required to review and understand the policies prior to
enrollment and at the start of each school year. These policies will provide all families with an
opportunity for due process and will conform to applicable federal and state law regarding
students with exceptional needs.

Suspension and Expulsion Policy and Procedures

The policies and procedures for suspension and expulsion are periodically reviewed and the list
of offenses for which students are subject to suspension and expulsion will be modified as
necessary.

This Suspension and Expulsion Policy (“Policy”) and procedures have been established in order
to promote learning and protect the safety and well-being of all students at the Charter School.
In creating this Policy, the Charter School has reviewed Education Code Section 48900 et seq.
which describes the offenses for which students at non charter schools may be suspended or
expelled and the procedures governing those suspensions and expulsions in order to establish
the below list of offenses and procedures for suspensions and expulsions. The language that
follows is largely consistent with the language of Education Code Section 48900 et seq. The
Charter School is committed to annual review of policies and procedures surrounding
suspensions, expulsions, and involuntary removals, and, as necessary, modification of the lists
of offenses for which students are subject to suspension or expulsion.
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Consistent with this Policy, it may be necessary to suspend or expel a student from regular
classroom instruction. The Policy and procedures here have been prepared to provide due
process to all students. The list of offenses and procedures provide safety for students, staff,
and visitors to the Charter School and is in the best interest of the Charter School’s students,
their parents/guardians, and employees. This shall serve as the Charter School’s Policy and
procedures for student suspension and expulsion, and it may be amended from time to time
without the need to seek a material revision of this Petition so long as the amendments
comport with legal requirements.

The Charter School shall ensure students and their parents/guardians® are notified in writing
upon enrollment of all discipline policies and procedures. The notice shall state that this Policy
and its procedures are available as part of the annual Student and Family Handbook as well as
online via the Charter School’s website.

Suspended or expelled students shall be excluded from all school and school-related activities
unless otherwise agreed during the period of suspension or expulsion.

Corporal punishment shall not be used as a disciplinary measure against any student. Corporal
punishment includes the willful infliction of or willfully causing the infliction of physical pain on
a student. For purposes of this Policy, corporal punishment does not include an employee’s use
of force that is reasonable and necessary to protect the employee, students, staff or other
persons or to prevent damage to school property.

A student identified as an individual with disabilities or for whom the Charter School has a basis
of knowledge of a suspected disability pursuant to the IDEA or who is qualified for services
under Section 504 is subject to the same grounds for suspension and expulsion and is accorded
the same due process procedures applicable to general education students except when
federal and state law requires additional or different procedures. The Charter School will follow
all applicable federal and state laws including, but not limited to the applicable provisions of the
Education Code when imposing any form of discipline on a student identified as an individual
with disabilities, for whom the Charter School has a basis of knowledge of a suspected
disability, or who is otherwise qualified for such services or protections in according due
process to such students.

No student shall be involuntarily removed by the Charter School for any reason unless the
parent/guardian of the student has been provided with a written notice of intent to remove the

1 The Charter School shall ensure that a homeless child or youth’s educational rights holder; a foster child or
youth’s educational rights holder, attorney, and county social worker; and an Indian child’s tribal social worker
and, if applicable, county social worker have the same rights as a parent or guardian to receive a suspension
notice, expulsion notice, manifestation determination notice, involuntary transfer notice, involuntary removal
notice, and other documents and related information. For purposes of this Policy and its Procedures, the term
“parent/guardian” shall include these parties.
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student no less than five (5) school days before the effective date of the action. The written
notice shall be in the native language of the student or the student’s parent/guardian and shall
inform the student, and the student’s parent/guardian of the basis for which the student is
being involuntarily removed, and the student’s parent/guardians right to request a hearing
adjudicated by a neutral officer to challenge the involuntary removal. If the student’s
parent/guardian requests a hearing, the student shall remain enrolled and shall not be removed
until the Charter School issues a final decision. As used herein, “involuntarily removed” includes
disenrolled, dismissed, transferred, or terminated, but does not include removals for
misconduct which may be grounds for suspension or expulsion as enumerated below.

Procedures

A. Grounds for Suspension and Expulsion of Students

A student may be suspended or expelled for prohibited misconduct if the act is related to
school activity or school attendance occurring at any time including but not limited to: a) while
on school grounds; b) while going to or coming from school; c) during the lunch period, whether
on or off the school campus; or d) during, going to, or coming from a school-sponsored activity.

B. Enumerated Offenses

1. Discretionary Suspension Offenses. Students may be suspended when it is determined
the student:

a) Caused, attempted to cause, or threatened to cause physical injury to another
person.

b) Willfully used force or violence upon the person of another, except self-defense.

¢) Unlawfully possessed, used, or otherwise furnished, or was under the influence
of any controlled substance, as defined in Health and Safety Code Sections
11053-11058, alcoholic beverage, or intoxicant of any kind.

d) Unlawfully offered, arranged, or negotiated to sell any controlled substance as
defined in Health and Safety Code Sections 11053-11058, alcoholic beverage or
intoxicant of any kind, and then sold, delivered or otherwise furnished to any
person another liquid substance or material and represented same as controlled
substance, alcoholic beverage or intoxicant.

e) Committed or attempted to commit robbery or extortion.
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f)

g)

h)

j)

k)

n)

p)

Caused or attempted to cause damage to school property or private property,
which includes but is not limited to, electronic files and databases.

Stole or attempted to steal school property or private property, which includes
but is not limited to, electronic files and databases.

Possessed or used tobacco or products containing tobacco or nicotine products,
including but not limited to cigars, cigarettes, miniature cigars, clove cigarettes,
smokeless tobacco, snuff, chew packets and betel. This section does not prohibit
the use of a student’s own prescription products by the student.

Committed an obscene act or engaged in habitual profanity or vulgarity.

Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any
drug paraphernalia, as defined in Health and Safety Code Section 11014.5.

Knowingly received stolen school property or private property, which includes
but is not limited to, electronic files and databases.

Possessed an imitation firearm, i.e.: a replica of a firearm that is so substantially
similar in physical properties to an existing firearm as to lead a reasonable
person to conclude that the replica is a firearm.

Harassed, threatened, or intimidated a student who is a complaining witness or
witness in a school disciplinary proceeding for the purpose of preventing that
student from being a witness and/or retaliating against that student for being a
witness.

Unlawfully offered, arranged to sell, negotiated to sell, or sold the prescription
drug Soma.

Engaged in or attempted to engage in hazing. For the purposes of this policy,
“hazing” means a method of initiation or preinitiation into a student
organization or body, whether or not the organization or body is officially
recognized by an educational institution, which is likely to cause serious bodily
injury or personal degradation or disgrace resulting in physical or mental harm to
a former, current, or prospective student. For purposes of this policy, “hazing”
does not include athletic events or school-sanctioned events.

Made terroristic threats against school officials and/or school property, which
includes but is not limited to, electronic files and databases. For purposes of this
policy, “terroristic threat” shall include any statement, whether written or oral,
by a person who willfully threatens to commit a crime which will result in death,
great bodily injury to another person, or property damage in excess of one
thousand dollars ($1,000), with the specific intent that the statement is to be
taken as a threat, even if there is no intent of actually carrying it out, which, on
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q)

t)

its face and under the circumstances in which it is made, is so unequivocal,
unconditional, immediate, and specific as to convey to the person threatened, a
gravity of purpose and an immediate prospect of execution of the threat, and
thereby causes that person reasonably to be in sustained fear for their own
safety or for their immediate family’s safety, or for the protection of school
property, which includes but is not limited to, electronic files and databases, or
the personal property of the person threatened or their immediate family.

Committed sexual harassment, as defined in Education Code Section 212.5. For
the purposes of this policy, the conduct described in Section 212.5 must be
considered by a reasonable person of the same gender as the victim to be
sufficiently severe or pervasive to have a negative impact upon the individual’s
academic performance or to create an intimidating, hostile, or offensive
educational environment. This provision shall apply to students in any of grades
4 to 8, inclusive.

Caused, attempted to cause, threatened to cause or participated in an act of
hate violence, as defined in Education Code Section 233(e). This provision shall
apply to students in any of grades 4 to 8, inclusive.

Intentionally harassed, threatened or intimidated school personnel or volunteers
and/or a student or group of students to the extent of having the actual and
reasonably expected effect of materially disrupting class work, creating
substantial disorder and invading the rights of either school personnel or
volunteers and/or student(s) by creating an intimidating or hostile educational
environment. This provision shall apply to students in any of grades 4 to 8,
inclusive.

Engaged in an act of bullying, including, but not limited to, bullying committed by
means of an electronic act.

1) “Bullying” means any severe or pervasive physical or verbal act or
conduct, including communications made in writing or by means of an
electronic act, and including one or more acts committed by a student or
group of students which would be deemed hate violence or harassment,
threats, or intimidation, which are directed toward one or more students
that has or can be reasonably predicted to have the effect of one or more
of the following:

i.  Placing a reasonable student (defined as a student, including, but
is not limited to, a student with exceptional needs, who exercises
average care, skill, and judgment in conduct for a person of their
age, or for a person of their age with exceptional needs) or
students in fear of harm to that student’s or those students’
person or property.
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2)

Causing a reasonable student to experience a substantially
detrimental effect on their physical or mental health.

Causing a reasonable student to experience substantial
interference with their academic performance.

Causing a reasonable student to experience substantial
interference with their ability to participate in or benefit from the
services, activities, or privileges provided by the Charter School.

“Electronic Act” means the creation or transmission originated on or off
the school site, by means of an electronic device, including, but not
limited to, a telephone, wireless telephone, or other wireless
communication device, computer, or pager, of a communication,
including, but not limited to, any of the following:

A message, text, sound, video, or image.

A post on a social network Internet Web site including, but not
limited to:

(a) Posting to or creating a burn page. A “burn page” means

an Internet Web site created for the purpose of having one
or more of the effects as listed in paragraph (1) above.

(b) Creating a credible impersonation of another actual

(c)

student for the purpose of having one or more of the
effects listed in subparagraph (1) above. “Credible
impersonation” means to knowingly and without consent
impersonate a student for the purpose of bullying the
student and such that another student would reasonably
believe, or has reasonably believed, that the student was
or is the student who was impersonated.

Creating a false profile for the purpose of having one or
more of the effects listed in paragraph (1) above. “False
profile” means a profile of a fictitious student or a profile
using the likeness or attributes of an actual student other
than the student who created the false profile.

An act of cyber sexual bullying.

(a)

For purposes of this policy, “cyber sexual bullying” means
the dissemination of, or the solicitation or incitement to
disseminate, a photograph or other visual recording by a
student to another student or to school personnel by
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u)

means of an electronic act that has or can be reasonably
predicted to have one or more of the effects described in
subparagraphs (i) to (iv), inclusive, of paragraph (1). A
photograph or other visual recording, as described above,
shall include the depiction of a nude, semi-nude, or
sexually explicit photograph or other visual recording of a
minor where the minor is identifiable from the
photograph, visual recording, or other electronic act.

(b) For purposes of this policy, “cyber sexual bullying” does
not include a depiction, portrayal, or image that has any
serious literary, artistic, educational, political, or scientific
value or that involves athletic events or school-sanctioned
activities.

3) Notwithstanding paragraphs (1) and (2) above, an electronic act shall not
constitute pervasive conduct solely on the basis that it has been
transmitted on the Internet or is currently posted on the Internet.

A student who aids or abets, as defined in Penal Code Section 31, the infliction or
attempted infliction of physical injury to another person may be subject to
suspension, but not expulsion, except that a student who has been adjudged by
a juvenile court to have committed, as an aider and abettor, a crime of physical
violence in which the victim suffered great bodily injury or serious bodily injury
shall be subject to discipline pursuant to subdivisions (a)-(b).

Possessed, sold, or otherwise furnished, any knife or other dangerous object of
no reasonable use to the student unless, in the case of possession of any object
of this type, the student had obtained written permission to possess the item
from a certificated school employee, with the Executive Director or designee’s
concurrence.

2. Non-Discretionary Suspension Offenses: Students must be suspended and
recommended for expulsion when it is determined the student:

a)

b)

Possessed, sold, or otherwise furnished any firearm, explosive, or other
destructive device unless, in the case of possession of any device of this type, the
student had obtained written permission to possess the item from a certificated
school employee, with the Executive Director or designee’s concurrence.

Brandished a knife at another person.

Unlawfully sold a controlled substance listed in Health and Safety Code Section
11053, et seq.
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d)

Committed or attempted to commit a sexual assault as defined in Penal Code
Sections 261, 266c¢, 286, 287, 288, or 289 or former Section 288a of the Penal
Code, or committed a sexual battery as defined in Penal Code Section 243.4.

3. Discretionary Expellable Offenses: Students may be recommended for expulsion when
it is determined the student:

a)

b)

d)

f)

g)

h)

j)

k)

Caused, attempted to cause, or threatened to cause physical injury to another
person.

Willfully used force or violence upon the person of another, except self-defense.

Unlawfully possessed, used, or otherwise furnished, or was under the influence
of any controlled substance, as defined in Health and Safety Code Sections
11053-11058, alcoholic beverage, or intoxicant of any kind.

Unlawfully offered, arranged, or negotiated to sell any controlled substance as
defined in Health and Safety Code Sections 11053-11058, alcoholic beverage or
intoxicant of any kind, and then sold, delivered or otherwise furnished to any
person another liquid substance or material and represented same as controlled
substance, alcoholic beverage or intoxicant.

Committed or attempted to commit robbery or extortion.

Caused or attempted to cause damage to school property or private property,
which includes but is not limited to, electronic files and databases.

Stole or attempted to steal school property or private property, which includes
but is not limited to, electronic files and databases.

Possessed or used tobacco or products containing tobacco or nicotine products,
including but not limited to cigars, cigarettes, miniature cigars, clove cigarettes,
smokeless tobacco, snuff, chew packets and betel. This section does not prohibit
the use of a student’s own prescription products by a student.

Committed an obscene act or engaged in habitual profanity or vulgarity.

Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any
drug paraphernalia, as defined in Health and Safety Code Section 11014.5.

Knowingly received stolen school property or private property, which includes
but is not limited to, electronic files and databases.
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1)

p)

a)

Possessed an imitation firearm, i.e.: a replica of a firearm that is so substantially
similar in physical properties to an existing firearm as to lead a reasonable
person to conclude that the replica is a firearm.

Harassed, threatened, or intimidated a student who is a complaining witness or
witness in a school disciplinary proceeding for the purpose of preventing that
student from being a witness and/or retaliating against that student for being a
withess.

Unlawfully offered, arranged to sell, negotiated to sell, or sold the prescription
drug Soma.

Engaged in or attempted to engage in hazing. For the purposes of this policy,
“hazing” means a method of initiation or preinitiation into a student
organization or body, whether or not the organization or body is officially
recognized by an educational institution, which is likely to cause serious bodily
injury or personal degradation or disgrace resulting in physical or mental harm to
a former, current, or prospective student. For purposes of this policy, “hazing”
does not include athletic events or school-sanctioned events.

Made terroristic threats against school officials and/or school property, which
includes but is not limited to, electronic files and databases. For purposes of this
policy, “terroristic threat” shall include any statement, whether written or oral,
by a person who willfully threatens to commit a crime which will result in death,
great bodily injury to another person, or property damage in excess of one
thousand dollars ($1,000), with the specific intent that the statement is to be
taken as a threat, even if there is no intent of actually carrying it out, which, on
its face and under the circumstances in which it is made, is so unequivocal,
unconditional, immediate, and specific as to convey to the person threatened, a
gravity of purpose and an immediate prospect of execution of the threat, and
thereby causes that person reasonably to be in sustained fear for their own
safety or for their immediate family’s safety, or for the protection of school
property, which includes but is not limited to, electronic files and databases, or
the personal property of the person threatened or their immediate family.

Committed sexual harassment, as defined in Education Code Section 212.5. For
the purposes of this policy, the conduct described in Section 212.5 must be
considered by a reasonable person of the same gender as the victim to be
sufficiently severe or pervasive to have a negative impact upon the individual’s
academic performance or to create an intimidating, hostile, or offensive
educational environment. This provision shall apply to students in any of grades
4 to 8, inclusive.
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r)

t)

Caused, attempted to cause, threatened to cause or participated in an act of
hate violence, as defined in Education Code Section 233(e). This provision shall
apply to students in any of grades 4 to 8, inclusive.

Intentionally harassed, threatened or intimidated school personnel or volunteers
and/or a student or group of students to the extent of having the actual and
reasonably expected effect of materially disrupting class work, creating
substantial disorder and invading the rights of either school personnel or
volunteers and/or student(s) by creating an intimidating or hostile educational
environment. This provision shall apply to students in any of grades 4 to 8,
inclusive.

Engaged in an act of bullying, including, but not limited to, bullying committed by
means of an electronic act.

1) “Bullying” means any severe or pervasive physical or verbal act or
conduct, including communications made in writing or by means of an
electronic act, and including one or more acts committed by a student or
group of students which would be deemed hate violence or harassment,
threats, or intimidation, which are directed toward one or more students
that has or can be reasonably predicted to have the effect of one or more
of the following:

i.  Placing a reasonable student (defined as a student, including, but
is not limited to, a student with exceptional needs, who exercises
average care, skill, and judgment in conduct for a person of their
age, or for a person of their age with exceptional needs) or
students in fear of harm to that student’s or those students’
person or property.

ii.  Causing a reasonable student to experience a substantially
detrimental effect on their physical or mental health.

iii.  Causing a reasonable student to experience substantial
interference with their academic performance.

iv.  Causing a reasonable student to experience substantial
interference with their ability to participate in or benefit from the
services, activities, or privileges provided by the Charter School.

2) “Electronic Act” means the creation or transmission originated on or off
the school site, by means of an electronic device, including, but not
limited to, a telephone, wireless telephone, or other wireless
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communication device, computer, or pager, of a communication,
including, but not limited to, any of the following:

A message, text, sound, video, or image.

A post on a social network Internet Web site including, but not
limited to:

(c)

Posting to or creating a burn page. A “burn page” means
an Internet Web site created for the purpose of having one
or more of the effects as listed in paragraph (1) above.

(d) Creating a credible impersonation of another actual

(e)

student for the purpose of having one or more of the
effects listed in subparagraph (1) above. “Credible
impersonation” means to knowingly and without consent
impersonate a student for the purpose of bullying the
student and such that another student would reasonably
believe, or has reasonably believed, that the student was
or is the student who was impersonated.

Creating a false profile for the purpose of having one or
more of the effects listed in paragraph (1) above. “False
profile” means a profile of a fictitious student or a profile
using the likeness or attributes of an actual student other
than the student who created the false profile.

An act of cyber sexual bullying.

(a)

(b)

For purposes of this policy, “cyber sexual bullying” means
the dissemination of, or the solicitation or incitement to
disseminate, a photograph or other visual recording by a
student to another student or to school personnel by
means of an electronic act that has or can be reasonably
predicted to have one or more of the effects described in
subparagraphs (i) to (iv), inclusive, of paragraph (1). A
photograph or other visual recording, as described above,
shall include the depiction of a nude, semi-nude, or
sexually explicit photograph or other visual recording of a
minor where the minor is identifiable from the
photograph, visual recording, or other electronic act.

For purposes of this policy, “cyber sexual bullying” does
not include a depiction, portrayal, or image that has any
serious literary, artistic, educational, political, or scientific
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u)

value or that involves athletic events or school-sanctioned
activities.

3) Notwithstanding paragraphs (1) and (2) above, an electronic act shall not
constitute pervasive conduct solely on the basis that it has been
transmitted on the Internet or is currently posted on the Internet.

A student who aids or abets, as defined in Penal Code Section 31, the infliction or
attempted infliction of physical injury to another person may be subject to
suspension, but not expulsion, except that a student who has been adjudged by
a juvenile court to have committed, as an aider and abettor, a crime of physical
violence in which the victim suffered great bodily injury or serious bodily injury
shall be subject to discipline pursuant to subdivisions (a)-(b).

Possessed, sold, or otherwise furnished, any knife or other dangerous object of
no reasonable use to the student unless, in the case of possession of any object
of this type, the student had obtained written permission to possess the item
from a certificated school employee, with the Executive Director or designee’s
concurrence.

Non-Discretionary Expellable Offenses: Students must be recommended for expulsion
when it is determined pursuant to the procedures below that the student:

a)

b)

c)

d)

Possessed, sold, or otherwise furnished any firearm, explosive, or other
destructive device unless, in the case of possession of any device of this type, the
student had obtained written permission to possess the item from a certificated
school employee, with the Executive Director or designee’s concurrence.

Brandished a knife at another person.

Unlawfully sold a controlled substance listed in Health and Safety Code Section
11053, et seq.

Committed or attempted to commit a sexual assault as defined in Penal Code
Sections 261, 266c¢, 286, 287, 288, or 289 or former Section 288a of the Penal
Code, or committed a sexual battery as defined in Penal Code Section 243.4.

If it is determined by the Administrative Panel and/or Board that a student has brought a
firearm or destructive device, as defined in Section 921 of Title 18 of the United States Code, on
to campus or to have possessed a firearm or destructive device on campus, the student shall be
expelled for one year, pursuant to the Federal Gun Free Schools Act of 1994. In such instances,
the student shall be provided with due process rights of notice and a hearing as required in this
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The Charter School will use the following definitions:

e The term “knife” means (A) any dirk, dagger, or other weapon with a fixed, sharpened
blade fitted primarily for stabbing; (B) a weapon with a blade fitted primarily for
stabbing; (C) a weapon with a blade longer than 3% inches; (D) a folding knife with a
blade that locks into place; or (E) a razor with an unguarded blade.

e The term “firearm” means (A) any weapon (including a starter gun) which will or is
designed to or may readily be converted to expel a projectile by the action of an
explosive; (B) the frame or receiver of any such weapon; (C) any firearm muffler or
firearm silencer; or (D) any destructive device. Such term does not include an antique
firearm.

The term “destructive device” means any explosive, incendiary, or poison gas, including but not
limited to: (A) bomb; (B) grenade; (C) rocket having a propellant charge of more than four
ounces; (D) missile having an explosive or incendiary charge of more than one-quarter ounce;
(E) mine; or (F) device similar to any of the devices described in the preceding clauses.

C. Suspension Procedure

Suspensions shall be initiated according to the following procedures:
1. Conference

Suspension shall be preceded, if possible, by a conference conducted by the Executive Director
or designee with the student and, whenever practical, the teacher, supervisor or Charter School
employee who referred the student to the Executive Director or designee. At the conference,
the student shall be informed of the reason for the disciplinary action and the evidence against
the student and shall be given the opportunity to present their version and evidence in their
defense, in accordance with Education Code Section 47605(c)(5)(J)(i).

The conference may be omitted if the Executive Director or designee determines an emergency
situation exists. An “emergency situation” involves a clear and present danger to the lives,
safety or health of students or Charter School personnel. If a student is suspended without this
conference, both the parent/guardian and the student shall be notified of the student’s right to
return to school for the purpose of a conference.

This conference shall be held within two (2) school days, unless the student waives this right or
is physically unable to attend for any reason including, but not limited to, incarceration or
hospitalization. Penalties shall not be imposed on a student for failure of the student’s
parent/guardian to attend a conference with Charter School officials. Reinstatement of the
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suspended student shall not be contingent upon attendance by the student’s parent/guardian
at the conference.

2. Notice to Parents/Guardians

At the time of the suspension, an administrator or designee shall make a reasonable effort to
contact the parent/guardian in person, by email, or by telephone. Whenever a student is
suspended, the parent/guardian shall be notified in writing of the suspension, the specific
offense(s) committed by the student, and the date of return following suspension. If Charter
School officials wish to ask the parent/guardian to confer regarding matters pertinent to the
suspension, the notice may request that the parent/guardian respond to such requests without
delay.

3. Suspension Time Limits/Recommendation for Expulsion

Suspensions, when not including a recommendation for expulsion, shall not exceed five (5)
consecutive school days per suspension. Upon a recommendation of expulsion by the Executive
Director or designee, the student and the student’s parent/guardian shall be invited to a
conference to determine if the suspension for the student should be extended pending an
expulsion hearing. In such instances when the Charter School has determined a suspension
period shall be extended, such extension shall be made only after a conference is held with the
student and the student’s parent/guardian, unless the student and the student’s
parent/guardian fail to attend the conference.

This determination will be made by the Executive Director or designee upon either of the
following: 1) the student’s presence will be disruptive to the education process; or 2) the
student poses a threat or danger to others. Upon either determination, the student’s
suspension will be extended pending the results of an expulsion hearing.

4. Homework Assignments During Suspension

In accordance with Education Code Section 47606.2(a), upon the request of a parent/guardian,
or the affected student, a teacher shall provide to a student in any of grades 1 to 8, inclusive,
who has been suspended from school for two (2) or more school days, the homework that the
student would otherwise have been assigned.

In accordance with Education Code Section 47606.2(b), if a homework assignment that is
requested pursuant to Section 47606.2(a) and turned into the teacher by the student either
upon the student’s return to school from suspension or within the timeframe originally
prescribed by the teacher, whichever is later, is not graded before the end of the academic
term, that assignment shall not be included in the calculation of the student’s overall grade in
the class.
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D. Authority to Expel

As required by Education Code Section 47605(c)(5)(J)(ii), students recommended for expulsion
are entitled to a hearing adjudicated by a neutral officer to determine whether the student
should be expelled. The procedures herein provide for such a hearing and the notice of said
hearing, as required by law.

A student may be expelled either by the neutral and impartial Charter School Governing Board
following a hearing before it or by the board upon the recommendation of a neutral and
impartial Administrative Panel, to be assigned by the Executive Director as needed. The
Administrative Panel shall consist of at least three (3) members and neither a teacher of the
student nor a member of the Charter School Board. Either entity shall be presided over by a
designated neutral hearing chairperson. The Administrative Panel may recommend expulsion of
any student found to have committed an expellable offense, and the Board shall make the final
determination.

E. Expulsion Procedures

Students recommended for expulsion are entitled to a hearing to determine whether the
student should be expelled. Unless postponed for good cause, the hearing shall be held within
thirty (30) school days after the Executive Director or designee determines that the student has
committed an expellable offense and recommends the student for expulsion.

In the event an Administrative Panel hears the case, it will make a recommendation to the
Board for a final decision whether to expel. The hearing shall be held in closed session
(complying with all student confidentiality rules under FERPA) unless the student makes a
written request for a public hearing in open session three (3) days prior to the date of the
scheduled hearing.

Written notice of the hearing shall be forwarded to the student and the student’s
parent/guardian at least ten (10) calendar days before the date of the hearing. Upon mailing
the notice, it shall be deemed served upon the student. The notice shall include:

1. The date and place of the expulsion hearing;

2. Astatement of the specific facts, charges and offenses upon which the proposed
expulsion is based;

3. A copy of the Charter School’s disciplinary rules which relate to the alleged violation;

4. Notification of the student’s or parent/guardian’s obligation to provide information
about the student’s status at the Charter School to any other school district or school to
which the student seeks enrollment;
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The opportunity for the student and/or the student’s parent/guardian to appear in
person or to employ and be represented by counsel or a non-attorney advisor;

The right to inspect and obtain copies of all documents to be used at the hearing;
The opportunity to confront and question all witnesses who testify at the hearing; and

The opportunity to question all evidence presented and to present oral and
documentary evidence on the student’s behalf including witnesses.

F. Special Procedures for Expulsion Hearings Involving Sexual Assault or Battery Offenses

The Charter School may, upon a finding of good cause, determine that the disclosure of either
the identity of the witness or the testimony of that witness at the hearing, or both, would
subject the witness to an unreasonable risk of psychological or physical harm. Upon this
determination, the testimony of the witness may be presented at the hearing in the form of
sworn declarations that shall be examined only by the Charter School. Copies of these sworn
declarations, edited to delete the name and identity of the witness, shall be made available to
the student.

The complaining witness in any sexual assault or battery case must be provided with a
copy of the applicable disciplinary rules and advised of their right to (a) receive five (5)
days notification of their scheduled testimony; (b) have up to two (2) adult support
persons of their choosing present in the hearing at the time the complaining witness
testifies, which may include a parent/guardian, or legal counsel; and (c) elect to have
the hearing closed while testifying.

The Charter School must also provide the victim with a room separate from the hearing
room for the complaining witness’ use prior to and during breaks in testimony.

At the discretion of the entity conducting the expulsion hearing, the complaining
witness shall be allowed periods of relief from examination and cross-examination
during which the complaining witness may leave the hearing room.

The entity conducting the expulsion hearing may also arrange the seating within the
hearing room to facilitate a less intimidating environment for the complaining witness.

The entity conducting the expulsion hearing may also limit time for taking the testimony
of the complaining witness to the hours the complaining witness is normally in school, if
there is no good cause to take the testimony during other hours.

Prior to a complaining witness testifying, the support persons must be admonished that
the hearing is confidential. Nothing in the law precludes the entity presiding over the
hearing from removing a support person whom the presiding person finds is disrupting
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10.

the hearing. The entity conducting the hearing may permit any one of the support
persons for the complaining witness to accompany the complaining witness to the
witness stand.

If one or both of the support persons is also a witness, the Charter School must present
evidence that the witness’ presence is both desired by the witness and will be helpful to
the Charter School. The entity presiding over the hearing shall permit the witness to stay
unless it is established that there is a substantial risk that the testimony of the
complaining witness would be influenced by the support person, in which case the
presiding official shall admonish the support person or persons not to prompt, sway, or
influence the witness in any way. Nothing shall preclude the presiding officer from
exercising their discretion to remove a person from the hearing whom they believe is
prompting, swaying, or influencing the witness.

The testimony of the support person shall be presented before the testimony of the
complaining witness, and the complaining witness shall be excluded from the hearing
room during that testimony.

Especially for charges involving sexual assault or battery, if the hearing is to be
conducted in public at the request of the student being expelled, the complaining
witness shall have the right to have their testimony heard in a closed session when
testifying at a public meeting would threaten serious psychological harm to the
complaining witness and there are no alternative procedures to avoid the threatened
harm. The alternative procedures may include videotaped depositions or
contemporaneous examination in another place communicated to the hearing room by
means of closed-circuit television.

Evidence of specific instances of a complaining witness’ prior sexual conduct is
presumed inadmissible and shall not be heard absent a determination by the entity
conducting the hearing that extraordinary circumstances exist requiring the evidence be
heard. Before such a determination regarding extraordinary circumstances can be
made, the witness shall be provided with notice and an opportunity to present
opposition to the introduction of the evidence. In the hearing on the admissibility of the
evidence, the complaining witness shall be entitled to be represented by a parent, legal
counsel, or other support person. Reputation or opinion evidence regarding the sexual
behavior of the complaining witness is not admissible for any purpose.

G. Record of Hearing

A record of the hearing shall be made and may be maintained by any means, including
electronic recording, as long as a reasonably accurate and complete written transcription of the
proceedings can be made.
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H. Presentation of Evidence

While technical rules of evidence do not apply to expulsion hearings, evidence may be admitted
and used as proof only if it is the kind of evidence on which reasonable persons can rely in the
conduct of serious affairs. A recommendation by the Administrative Panel to expel must be
supported by substantial evidence that the student committed an expellable offense. Findings
of fact shall be based solely on the evidence at the hearing. While hearsay evidence is
admissible, no decision to expel shall be based solely on hearsay, except as otherwise provided
herein. Sworn declarations may be admitted as testimony from witnesses of whom the Board
or Administrative Panel determines that disclosure of their identity or testimony at the hearing
may subject them to an unreasonable risk of physical or psychological harm.

If, due to a written request by the expelled student, the hearing is held at a public meeting, and
the charge is committing or attempting to commit a sexual assault or committing a sexual
battery as defined in Education Code Section 48900, a complaining witness shall have the right
to have their testimony heard in a session closed to the public.

I. Expulsion Decision

The decision of the Administrative Panel shall be in the form of written findings of fact and a
written recommendation to the Governing Board, which will make a final determination
regarding the expulsion. The Governing Board shall make the final determination regarding the
expulsion within ten (10) school days following the conclusion of the hearing. The decision of
the Governing Board is final.

If the Administrative Panel decides not to recommend expulsion, or the Governing Board
ultimately decides not to expel, the student shall immediately be returned to their previous
educational program.

J. Written Notice to Expel

The Executive Director or designee, following a decision of the Board to expel, shall send
written notice of the decision to expel, including the Board’s adopted findings of fact, to the
student and student’s parent/guardian. This notice shall also include the following: (a) Notice of
the specific offense committed by the student; and (b) Notice of the student’s or
parent/guardian’s obligation to inform any new district or school in which the student seeks to
enroll of the student’s status with the Charter School.

The Executive Director or designee shall send a copy of the written notice of the decision to
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expel to the District. This notice shall include the following: (a) The student’s name; and (b) The
specific expellable offense committed by the student.

K. Disciplinary Records

The Charter School shall maintain records of all student suspensions and expulsions at the
Charter School. Such records shall be made available to the chartering authority upon request.

L. No Right to Appeal

The student shall have no right of appeal from expulsion from the Charter School as the Board’s
decision to expel shall be final.

M. Expelled Students/Alternative Education

Students who are expelled shall be responsible for seeking alternative education programs
including, but not limited to, programs within the County or their school district of residence.
The Charter School shall work cooperatively with parents/guardians as requested by
parents/guardians or by the school district of residence to assist with locating alternative
placements during expulsion.

N. Rehabilitation Plans

Students who are expelled from the Charter School shall be given a rehabilitation plan upon
expulsion as developed by the Board at the time of the expulsion order, which may include, but
is not limited to, periodic review as well as assessment at the time of review for readmission.
The rehabilitation plan should include a date not later than one (1) year from the date of
expulsion when the student may reapply to the Charter School for readmission.

O. Readmission or Admission of Previously Expelled Student

The decision to readmit a student after the end of the student’s expulsion term, or to admit a
previously expelled student from another school district, private school, or charter school, shall
be in the sole discretion of the Board following a meeting with the Executive Director or
designee and the student and student’s parent/guardian to determine whether the student has
successfully completed the rehabilitation plan and to determine whether the student poses a
threat to others or will be disruptive to the school environment. The Executive Director or
designee shall make a recommendation to the Board following the meeting regarding the
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Executive Director’s or designee’s determination. The Board shall then make a final decision
regarding readmission or admission of the student during the closed session of a public
meeting, reporting any action taken during closed session consistent with the requirements of
the Brown Act. The student’s readmission is also contingent upon the Charter School’s capacity
at the time the student seeks readmission or admission to the Charter School.

P. Special Procedures for the Consideration of Suspension and Expulsion or Involuntary Removal of
Students with Disabilities

1. Notification of SELPA

The Charter School shall immediately notify the SELPA and coordinate the procedures in this
policy with the SELPA of the discipline of any student with a disability or student that the
Charter School or the SELPA would be deemed to have knowledge that the student had a
disability.

2. Services During Suspension

Students suspended for more than ten (10) school days in a school year shall continue to
receive services so as to enable the student to continue to participate in the general
education curriculum, although in another setting (which could constitute a change of
placement and the student’s IEP would reflect this change), and to progress toward meeting
the goals set out in the child’s IEP/504 Plan; and receive, as appropriate, a functional
behavioral assessment and behavioral intervention services and modifications, that are
designed to address the behavior violation so that it does not recur. These services may be
provided in an interim alternative educational setting.

3. Procedural Safeguards/Manifestation Determination

Within ten (10) school days of a recommendation for expulsion or any decision to change
the placement of a child with a disability because of a violation of a code of student
conduct, the Charter School, the parent/guardian and relevant members of the IEP/504
Team shall review all relevant information in the student’s file, including the child’s IEP/504
Plan, any teacher observations, and any relevant information provided by the
parent/guardian to determine:

a. Ifthe conduct in question was caused by, or had a direct and substantial
relationship to, the child’s disability; or

b. If the conduct in question was the direct result of the local educational agency’s
failure to implement the IEP/504 Plan.
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If the Charter School, the parent/guardian and relevant members of the IEP/504 Team
determine that either of the above is applicable for the child, the conduct shall be
determined to be a manifestation of the child’s disability.

If the Charter School, the parent/guardian, and relevant members of the IEP/504 Team
make the determination that the conduct was a manifestation of the child’s disability, the
IEP/504 Team shall:

a. Conduct a functional behavioral assessment and implement a behavioral
intervention plan for such child, provided that the Charter School had not
conducted such assessment prior to such determination before the behavior
that resulted in a change in placement;

b. If a behavioral intervention plan has been developed, review the behavioral
intervention plan if the child already has such a behavioral intervention plan, and
modify it, as necessary, to address the behavior; and

c. Return the child to the placement from which the child was removed, unless the
parent/guardian and the Charter School agree to a change of placement as part
of the modification of the behavioral intervention plan.

If the Charter School, the parent/guardian, and relevant members of the IEP/504 Team
determine that the behavior was not a manifestation of the student’s disability and that the
conduct in question was not a direct result of the failure to implement the IEP/504 Plan,
then the Charter School may apply the relevant disciplinary procedures to children with
disabilities in the same manner and for the same duration as the procedures would be
applied to students without disabilities.

4. Due Process Appeals

The parent/guardian of a child with a disability who disagrees with any decision regarding
placement, or the manifestation determination, or the Charter School believes that
maintaining the current placement of the child is substantially likely to result in injury to the
child or to others, may request an expedited administrative hearing through the Special
Education Unit of the Office of Administrative Hearings or by utilizing the dispute provisions
of the 504 Policy and Procedures.

When an appeal relating to the placement of the student or the manifestation
determination has been requested by either the parent/guardian or the Charter School, the
student shall remain in the interim alternative educational setting pending the decision of
the hearing officer in accordance with state and federal law, including 20 U.S.C. Section
1415(k), until the expiration of the forty-five (45) day time period provided for in an interim
alternative educational setting, unless the parent/guardian and the Charter School agree
otherwise.
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In accordance with 20 U.S.C. Section 1415(k)(3), if a parent/guardian disagrees with any
decision regarding placement, or the manifestation determination, or if the Charter School
believes that maintaining the current placement of the child is substantially likely to result
in injury to the child or to others, the parent/guardian, or the Charter School may request a
hearing.

In such an appeal, a hearing officer may: (1) return a child with a disability to the placement
from which the child was removed; or (2) order a change in placement of a child with a
disability to an appropriate interim alternative educational setting for not more than 45
school days if the hearing officer determines that maintaining the current placement of
such child is substantially likely to result in injury to the child or to others.

5. Special Circumstances

Charter School personnel may consider any unique circumstances on a case-by-case basis
when determining whether to order a change in placement for a child with a disability who
violates a code of student conduct.

The Executive Director or designee may remove a student to an interim alternative
educational setting for not more than forty-five (45) school days without regard to whether
the behavior is determined to be a manifestation of the student’s disability in cases where a
student:

a. Carries or possesses a weapon, as defined in 18 U.S.C. Section 930, to or at
school, on school premises, or to or at a school function;

b. Knowingly possesses or uses illegal drugs, or sells or solicits the sale of a
controlled substance, while at school, on school premises, or at a school
function; or

c. Has inflicted serious bodily injury, as defined by 20 U.S.C. Section 1415(k)(7)(D),
upon a person while at school, on school premises, or at a school function.

6. Interim Alternative Educational Setting

The student’s interim alternative educational setting shall be determined by the student’s
IEP/504 Team.

7. Procedures for Students Not Yet Eligible for Special Education Services

A student who has not been identified as an individual with disabilities pursuant to IDEA
and who has violated the Charter School’s disciplinary procedures may assert the
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procedural safeguards granted under the IDEA regulations only if the Charter School had
knowledge that the student was disabled before the behavior occurred.

The Charter School shall be deemed to have knowledge that the student had a disability if
one of the following conditions exists:

a. The parent/guardian has expressed concern in writing, or orally if the
parent/guardian does not know how to write or has a disability that prevents a
written statement, to the Charter School supervisory or administrative
personnel, or to one of the child’s teachers, that the student is in need of special
education or related services.

b. The parent/guardian has requested an evaluation of the child.

c. The child’s teacher, or other Charter School personnel, has expressed specific
concerns about a pattern of behavior demonstrated by the child, directly to the
director of special education or to other Charter School supervisory personnel.

If the Charter School knew or should have known the student had a disability under any of
the three (3) circumstances described above, the student may assert any of the protections
available to IDEA-eligible children with disabilities, including the right to stay-put.

If the Charter School had no basis for knowledge of the student’s disability, it shall proceed
with the proposed discipline. The Charter School shall conduct an expedited evaluation if
requested by the parents; however, the student shall remain in the education placement
determined by the Charter School pending the results of the evaluation.

The Charter School shall not be deemed to have knowledge that the student had a disability
if the parent/guardian has not allowed an evaluation, refused services, or if the student has
been evaluated and determined to not be eligible.

Retaliation Is Prohibited

The School prohibits retaliation against any student, school employee and/or parent for
reporting a possible violation of this policy or for cooperating in an investigation of a
potential violation of this policy. Any student or parent who retaliates against another
student, parent and/or employee for reporting a possible violation of this policy or for
cooperating in an investigation will be subject to disciplinary action, up to and including
suspension and/or criminal charges.
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Climate for Learning

LAS school staff is committed to providing a safe, orderly and caring learning environment
where students feel comfortable, share responsibility for maintaining a positive school climate,
and take pride in their school and their achievements. As a school, LAS encourages attitudes
and behaviors that promote mutual respect and harmonious relations. LAS values and
encourages student involvement and provides opportunities for students to voice their
opinions about school policies and practices. Through Multi-Tiered Systems of Support (MTSS),
Positive Behavior Intervention Supports (PBIS), Social Emotional Learning (SEL), and Restorative
Justice Practices, LAS strives to foster a supportive, academic, behavioral and physical school
environment for students and the entire school community.

Each support structure plays a vital role in maintaining a positive school climate and culture.
The Multi-Tiered System of Supports (MTSS) provides a structure that integrates varying levels
of support that help meet the individualized academic and/or behavioral needs of students.
Positive Behavior Intervention Supports (PBIS) provides explicit school wide agreements and
expectations for students, staff and school community. Our Social Emotional Learning Practices
(SEL) provide students with tools they can use when they find themselves in difficult situations
or when school rules/agreements are not followed. Restorative Justice Practices help establish
and create an inclusive community to problem solve and restore damaged relationships.

MTSS (Multi-Tiered Systems of Supports)

The LAS Multi-Tiered System of Supports is a systematic, continuous improvement structure
where data-based problem solving, and decision making is practiced to address the academic,
behavioral or socio-emotional needs of students. Through this intervention practice, the
classroom teacher identifies the academic and/or behavior concern/s and implements
research-based interventions that may become increasingly intensive depending on the level of
concern and the student’s response to the intervention.

The classroom teacher will inform parents of the concern/s, implement interventions, and
through a “yellow folder” process, collect data and monitor student progress. When additional
guidance and support is necessary, the teacher may consult with the Intervention Progress
Team (IPT), composed of academic and behavior experts, to gain new perspectives on the
student’s needs and gather additional intervention strategies. The IPT may suggest further
interventions or refer the case to the Student Success Team (SST), which usually consists of
parents, teacher, school support personnel, and an administrator, to further examine the
student’s academic, behavioral and socio-emotional needs.
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ELEMENT 11: STAFF RETIREMENT

Governing Law: The manner by which staff members of the charter schools will be covered by
the State Teachers’ Retirement System, the Public Employee’s Retirement System, or federal
social security.

-California Education Code Section 47605(b)(5)(K)

All LAS employees who qualify for membership in STRS or an alternate retirement system shall
be covered under the appropriate system. Employees will contribute at the rate established by
STRS or at the designated rate by LAS for non-STRS members for an alternative retirement plan
(e.g. an employer-sponsored 403(b) account).

The Director of Business and Operations (DBO) of LAS will ensure that appropriate
arrangements for coverage have been made. LAS will make all employer contributions as
required. LAS will also make contributions for workers’ compensation insurance,
unemployment insurance and any other payroll obligations of an employer. Moreover, the DBO
will also ensure that internal procedure for monitoring staff credentials and authorizations is
followed, including the proper notification and follow up with staff when out of compliance.

The Language Academy of Sacramento retains the option to elect the coverage at a future date,
as it considers various scenarios in its long-term budget projections.

ELEMENT 12: ATTENDANCE ALTERNATIVES

Governing Law: The public school attendance alternatives for pupils residing within the school
district who choose not to attend charter schools

California Education Code Section 47605(b)(5)(L)

No student may be required to attend the Charter School. Students who reside within the
District who choose not to attend LAS may attend school within their school of residence
according to District policy or at another school district or school within the District though the
District’s intra and inter-district policies. Enrollment in LAS shall not guarantee any student
placement or enrollment in any program or school of the District. Parents and guardians of
each student enrolled in LAS will be informed on admission forms that the students have the
right to admission in a particular school of the District as a consequence or enrollment in the
Charter School except to the extent that such a right is extended by the local education agency.

ELEMENT 13: EMPLOYEE RETURN RIGHTS

Governing Law: A description of the rights of an employee of the schools district upon leaving
the employment of the school district to work in a charter school, and of any rights of return to
the school district after employment at a charter school
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California Education Code Section 47605(b)(5)(M)

No public school district employee shall be required to work at LAS. Employees of the district
who choose to leave the employment of the District to work at LAS, and who later wish to
return to the District, will have no automatic rights of return to the District, and shall be treated
the same as any other former District employee seeking reemployment in accordance with
District policy, applicable law, and applicable bargaining agreements. LAS shall not have any
authority to confer any rights of return on former District employees. Employment by the
Charter School provides no rights of employment at any other entity, including any right in the
case of closure of the Charter School.

A former employee of any local education agency shall have the following rights:

® Any rights upon leaving the employment of a local education agency to work in the
Charter School that the local education agency may specify.

e Any right of return to employment in a local education agency after employment in the
Charter School as the local education agency may specify.

e Any other applicable rights upon leaving employment to work in the Charter School
that are outlined in law.

ELEMENT 14: DISPUTE RESOLUTION

Governing Law: The procedures to be followed by the charter school and the chartering
authority to resolve disputes relating to provisions of the charter.

-California Education Code Section 47605(c)(5)(N)

Dispute Resolution Process with SCUSD

It is the intent of The Language Academy of Sacramento to resolve any disputes amicably and
reasonably with the District without resorting to formal procedures.

In the event of a dispute between LAS and the district, LAS staff, employees and Board member
of LAS and the District agree to first frame the issue in written format (“dispute statement”)
and to refer the issue to the District Superintendent, or designee, and the LAS Governing
Board’s designees, which is the Executive Director or similar position. In the event that the
District Board believes that the dispute relates to an issue that could lead to revocation of the
charter in accordance with Education Code Section 47607, LAS requests that this shall be noted
in the written dispute statement, although it recognizes it cannot legally bind the district to do
so. However, participation in the dispute resolution procedures outlined in this section shall not
be interpreted to impede or function as a prerequisite to the District’s ability to proceed with
revocation in accordance with Education Code Section 47607.

192



The Superintendent, or their designee, and the LAS designee shall informally meet and confer in
a timely fashion to attempt to resolve the dispute, not later than 30 business days from receipt
of the dispute statement. In the event that this informal meeting fails to resolve the dispute,
both parties shall identify two Board members from their perspective boards who shall jointly
meet with the Superintendent, or their designee and the LAS designee, and attempt to resolve
the dispute within 60 business days from receipt of the dispute statement.

If this joint meeting fails to resolve the dispute, the Superintendent, or their designee, and the
LAS designee shall meet to jointly identify a neutral third party mediator to engage the parties
in a mediation session designed to facilitate resolution of the dispute. The format of the
mediation session shall be developed jointly by the Superintendent, or their designee and the
LAS designee. Mediation shall be held within 90 business days of receipt of the dispute
statement. The costs of the mediator shall be split equally between the District and LAS. If
mediation does not resolve the dispute, either party may pursue any other remedy available
under the law. All timelines and procedures in this section may be revised upon mutual written
agreement of the District and LAS.

Exercise of any dispute mechanism authorized by this element shall not, in and of itself,
constitute a material revision of the Petition or otherwise be grounds for revocation.

District Required Language

Any and all disputes between Sacramento City Unified School District (District) and The
Language Academy of Sacramento (Charter School) shall be subject to the following procedure
until a resolution is reached. Once the Parties have exhausted the procedures stated in (a)-(c),
below, each may pursue a remedy as entitled to them by law. Notwithstanding the foregoing, if
any such dispute concerns facts or circumstances that may be cause for revocation of the
Charter, the District shall not be obligated by the terms of this section as a precondition to
revocation.

(a) The disputing party shall provide written notice of the dispute to the other party.
Thereafter, the Charter School’s designee shall meet with the District’s Superintendent
or designee within thirty (30) days to attempt informal resolution of the dispute.

(b) In the event this informal meeting fails to resolve the dispute, both Parties or their
designees, within sixty (60) days counting from the initial informal meeting date, shall
identify two governing board members from their respective boards who shall jointly
meet with the Charter School’s designee and the District’s Superintendent or designee
and attempt to resolve the dispute.

(c) If this joint meeting fails to resolve the dispute, the District and the Charter School shall
enter into non-binding mediation before a mutually agreed upon mediator, with the
costs of the non-binding mediation to be split evenly between the Parties. The format of
the mediation shall be developed jointly by the District and the Charter School, and shall
incorporate informal rules or evidence and procedure, unless both Parties agree
otherwise. Notwithstanding the foregoing, the findings or recommendations of the
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mediator shall be non-binding, unless the governing board of the Non-Profit and the
District jointly agree to bind themselves.

Statement that the Dispute Resolution Process with SCUSD is Not a Prerequisite
for District to Initiate Revocation Proceedings

Exercise of any dispute mechanism authorized by this Agreement shall not, and of itself,
constitute a material violation of the charter or otherwise be grounds for revocation.

Internal Disputes

LAS maintains and shall continue to maintain an internal dispute resolution process to be used
to all internal disputes related to LAS’s operations. Except for disputes between the charter
authority and the Charter School, all disputes involving the Charter School shall be resolved by
the Charter School according to the Charter School’s own internal policies. The District shall
refer to such disputes to the Charter School provided they do not involve a violation of law or of
the Petition. Parents, students, Board members, volunteers, and staff at LAS will have access to
a copy of LAS’s policies and internal dispute resolution processes, which will be accessible via
the Student/Parent Handbook and the Charter School’s website. The District will refer to all
disputes not related to a possible violation of the Petition or law to LAS.

Public Comments

The staff, the Governing Board, and the charter granting agency will refrain from public
comments until the dispute resolution process has been completed.

Disputes Arising From Within the School

Disputes within the school, including all disputes among and between students, staff, parents,
volunteers, advisors, partner organization(s), and LAS Governing Board members, shall be
resolved pursuant to policies and processes developed by the school.

Resolution decisions are the ultimate responsibility of the Language Academy of Sacramento’s
Governing Board. The charter granting agency shall refer to any complaints or reports regarding
such internal disputes to the Governing Board for resolution pursuant to the school’s policies.

Language Academy of Sacramento Formal Grievance/Complaint Procedures

In the event of a dispute involving an employee, family or student, they may submit a complaint
following the procedures outlined below. PARENTS AND ADULTS (NON-LAS EMPLOYEES) ARE
STRICTLY PROHIBITED FROM CONFRONTING STUDENTS DIRECTLY. Direct questions or concerns
should be directed to teachers and/or school administration when deemed necessary.

Grievance Filing Process
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1. Parent/Public or student may submit his/her grievance in writing to the School
Administration within five working days of a failed good faith effort to resolve the
dispute.

a. Confidentiality: Information obtained from the Complainants will be
maintained in the most confidential manner possible, but in some circumstances
absolute confidentiality cannot be assured.

b. Non-Retaliation: Complainants are protected against retaliation as a result of
the filing of any complaints or participation in any complaint process.

2. Within a reasonable amount of time after receipt of the written complaint, the School
Administration shall schedule a meeting at a mutually convenient time and place for
discussion of the complaint.

3. School Administration (or designee) will conduct further investigation of the matter at
hand, write the findings and the final determination report, and share the write-up with
all the parties involved.

4. Within five days after receiving the final determination report, the parent, teacher,
and/or student may submit an appeal to the President of the Governing Board. The LAS
Governing Board may review and modify the School Administration’s final
determination report, if it finds that the School Administration failed to properly follow
the grievance process described above. The President or board designee shall schedule
a meeting to consider such an appeal as soon as practical. Any such proceedings shall be
conducted in closed sessions, unless requested otherwise by the parent, teacher, and/or
student.

Uniform Complaint Procedures

LAS complies with applicable state and federal laws and regulations governing educational
programs. LAS has adopted Uniform Complaint Procedures (“UCP”) to address allegations of
unlawful discrimination, harassment, intimidation, and bullying, and complaints alleging
violation of certain state or federal laws governing educational programs, the charging of
unlawful pupil fees or the non-compliance of LAS’s LCAP. The UCP is available in the Student
and Family Handbook in Appendix 4.4.15 and Appendix 5.1 and the LAS’s website.

A Uniform Complaint Procedures (UCP) complaint is a written and signed statement by a
complainant alleging a violation of federal or state laws or regulations, which may include an
allegation of unlawful discrimination (on protected bases such as race, sex, disability, etc.),
harassment, intimidation, or bullying, or charging pupil fees for participation in an educational
activity, or noncompliance with the requirements of our LCAP. A complainant is any individual,
including a person’s duly authorized representative or an interested third party, public agency,
or organization who files a written complaint alleging any of the above listed UCP complaint
reasons. If the complainant is unable to put the complaint in writing, due to a disability or
illiteracy, we shall assist the complainant in the filing of the complaint.
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The Governing Board’s final decision shall be sent to the complainant within 60 days from
receipt of the complaint by LAS. The Governing Board’s final decision shall contain: 1) the
findings of fact based on the evidence gathered; 2) conclusions of law; 3) disposition of the
complaint; 4) the rationale for such disposition; 5) corrective actions, if they are warranted,
including with respect to a pupil fee complaint, a remedy that comports with Education Code
section 49013(d) and 5 CCR § 4600(u); 6) notice of the complainant’s right to appeal the
decision to the California Department of Education (CDE); and 7) procedures to be followed for
initiating an appeal to the CDE.

If dissatisfied with the Governing Board’s decision, the complainant may appeal in writing to
the California Department of Education within 15 days of receiving the Governing Board’s final
decision. For good cause, the Superintendent of Public Instruction may grant an extension for
filing appeals.

ELEMENT 15: PROCEDURES FOR SCHOOL CLOSURE

Governing Law: A description of the procedures to be used if the charter school closes. The
procedures shall ensure a final audit of the school to determine the disposition of all assets and
liabilities of the charter school, including plans for disposing of any net assets and for the
maintenance and transfer of pupil records.

California Education Code Section 47605(c)(5)(0)

The following are closure procedures that comply with Education Code Section 47605(c)(5)(0O)
and the California Code of Regulations, title 5, Sections 11962 and 11962.1, should the school
close for any reason.

Closure of LAS will be documented by official action of the Governing Board. The action will
identify the reason for closure. The official action will also identify an entity and person or
persons responsible for closure-related activities.

The Language Academy of Sacramento will promptly notify parents and students of LAS, the
District, the Sacramento County Office of Education (“SCOE”), LAS’s SELPA, the retirement
systems in which the Charter School’s employees participate, and the California Department of
Education of the closure as well as the effective date of the closure. This notice will also include
the names(s) of and contact information for the person(s) to whom reasonable inquiries may be
made regarding the closure. Parents will receive additional information including the pupil’s
school districts of residence and the way parents/guardians may obtain copies of pupil records,
including specific information on completed courses and credits that meet graduation
requirements.

LAS will ensure the notification to the parents and students of LAS regarding the closure
provides information to assist parents and students in locating suitable alternative programs.
This notice will be provided promptly following the Board’s decision to close LAS.
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LAS will also develop a list of students in each grade level and the classes they have completed,
together with information on the students’ districts of residence, which it will provide to the
entity responsible for closure-related activities.

As applicable, LAS will provide parents, students and the District with copies of all appropriate
student records and will otherwise assist students in transferring to their next school. All
transfers of student records will be made in compliance with FERPA. LAS will ask the District to
store original records of LAS students. All student records of LAS shall be transferred to the
District upon LAS’ closure. If the District will not or cannot store the records, LAS shall work with
SCOE to determine a suitable alternative location for storage.

All state assessment results, special education records and personnel records will be
transferred to and maintained by the entity responsible for closure-related activities in
accordance with applicable law.

As soon as reasonably practicable, LAS will prepare final financial records. LAS will also have an
independent audit completed within six months after closure. LAS will pay for the final audit.
The audit will be prepared by a qualified Certified Public Accountable selected by LAS and will
be provided to the District promptly upon its completion. The final audit will include an
accounting of all financial assets, including cash, accounts receivable and an inventory of
property, equipment, and other items of material value, an accounting of the liabilities,
including accounts payable and any reduction in apportionments as a result of audit findings or
other investigations, loans, and unpaid staff compensation, and an assessment of the
disposition of any restricted funds received by or due to LAS.

LAS will complete and file any annual reports required pursuant to Education Code Section
47604.33

On closure, all LAS assets , including but not limited to all leaseholds, personal property,
intellectual property and all ADA apportionments and other revenues generated by students
attend LAS, after payment of all debts and liabilities and refunds to applicable agencies, shall
remain the sole property of LAS and shall be distributed in accordance with the Articles of
Incorporation upon the dissolution of the non-profit public benefit corporation.

Any assets acquired from the District or District property will be promptly returned upon LAS
closure to the District. The distribution shall include return of any grant funds and to their
source in accordance with the terms of the grant or state and federal law, as appropriate, which
may include submission of final expenditure reports for entitlement grants and the filing of
required Final Expenditure reports and Final Performance reports, as well as the return of any
donated materials and property in accordance with any conditions established when the
donation of such materials or property was accepted.

On closure, LAS shall remain solely responsible for all liabilities arising from the operation of the
Charter School.
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Should LAS dissolve as a nonprofit public benefit corporation, the Board will follow the
procedures set for in the California Corporations Code for the dissolution of a nonprofit public
benefit corporation and fill all necessary filings with the appropriate state and federal agencies.

LAS will utilize reserve funds to undertake any expenses associated with the closure procedures
identified above.

MISCELLANEOUS CHARTER PROVISIONS
Facilities

The Language Academy of Sacramento intends to continue operating at its current location at
2850 49" Street, Sacramento, CA. 95817. This location is suitable for the LAS student
population, reflecting the collaborative vision of the District and the LAS community as evident
through LAS’ recent capital investment on site’s modernization. LAS has a long-term lease until
2043 and plans to honor its Facilities Use Agreement with SCUSD.

Impact to District
Civil Liability

Governing Law: Potential civil liability effects, if any, upon the school and upon the District
California Education Code Section 47605(h)

LAS is operated as a California non-profit public benefit corporation. This corporation is
organized and operated exclusively for charitable purposes within the meaning of Section
501(c)(3) of the Internal Revenue Code and California Revenue and Taxation Code Section
23701(d).

Pursuant to Education Code Section 47605(d), an entity that grants a charter to a charter school
operated by or as a non-profit public benefit corporation shall not be liable for the debts or
obligations of the charter school or for claims arising from the performance of acts, errors, or
omissions by the charter school if the authority has complied with all oversight responsibilities
required by law. The LAS shall work diligently to assist the District in meeting any and all
oversight obligations under the law, including monthly meetings, reporting, or other District-
requested protocol to ensure the District shall not be liable for the operation of the LAS.

Further, the LAS shall enter into a memorandum of understanding with the District, wherein
the LAS shall indemnify the District for the actions of the LAS under this charter petition.

The corporate By-laws of the LAS shall provide for indemnification of the Charter School’s
Board, officers, agent, and employees, and the Charter School will maintain a general liability
insurance, Board Members and Officers insurance, and fidelity bonding to secure against
financial risk.

Insurance amounts will be determined as mutually agreed upon by the District and the Charter
School’s insurance carrier, as set forth in the Memorandum of Understanding (MOU) with the
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District, taking into account factors such as organizational size and location. The District shall be
named as an additional insured on LAS’s general liability insurance.

The LAS Board will maintain appropriate risk management practices as discussed herein,
including screening employees, establishing codes of conduct for staff and students, and
dispute resolution.

Authorizer Support Servicers

Governing Law: The manner in which administrative services of the school are to be provided
California Education Code Section 47605(h)

As an independent charter school, the Language Academy of Sacramento may explore entering
into a contract whereby the SCUSD may provide the following services or any other services as
mutually agreed between the parties. These agreements will be detailed in a Memorandum of
Understanding and negotiated between the LAS Governing Board and SCUSD.

Financial and Administrative Plan
Administrative Services

The Language Academy of Sacramento is responsible for its own financial services and
personnel services. LAS currently contracts with Vertex Education for back office support for
accounting functions, as well as to support financial analysis, reporting and compliance
requirements. LAS and its contracted business services provider will employ all generally
accepted accounting principles.

Budgets and Financial Reporting

Governing Law: The petitioner or petitioners shall also be required to provide financial
statements that include a proposed first-year operational budget, including start-up costs, and
cash-flow and financial projections for the first three years of operation.

-California Education Code Section 47065(h)
Attached, as Appendix 1, are the following documents:
1) Multi-year projections
2) Cash flow
3) Budget narrative
4) LCFF Calculator

These documents reflect the most current and reliable data available to LAS, including
projections, including projects based on the Local Control Funding Formula calculations.
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Attached as Appendix 3, please find LAS’s most recent LCAP demonstrating the alignment of the
LCAP to the Charter School’s budget.

LAS shall provide reasonable comprehensive financial reports to the District and County
Superintendent of Schools as follows in accordance with Education Code Section 47604.33, and
shall provide additional fiscal reports as requested by the District:

1) By lJuly 1, preliminary budget for the current fiscal year.

2) BylJuly 1, alocal control and accountability plan and an annual update to the LCAP
pursuant to Education Code Section 47606.5.

3) By December 15, an interim financial report for the current fiscal year reflecting changes
through October 31. Additionally, on December 15, a copy of the Charter School’s
annual, independent financial audit report for the preceding fiscal year shall be
delivered to the District, State Controller, CDE, and the County Superintendent of
Schools.

4) 4. By March 15, a second interim financial report for the current fiscal year reflecting
changes through January 31.

5) By September 15, a final unaudited report for the full prior year. The report submitted
to the District shall include an annual statement of all the Charter School’s receipts and
expenditures for the preceding fiscal year.

The Charter School shall provide reporting to the District as required by law and as requested
by the District including, but not limited to, the following: California Basic Educational Data
System (CBEDS), Apportionment reports, all financial reports required by Education Code
Sections 47604.33 and 47605(m), the School Accountability Report Card, and the LCAP.

The Charter School agrees to and submits the right of the District to make random visits and
inspections in order to carry out its statutorily required oversight in accordance with Education
Code Sections 47604.32 and 47606.

Pursuant to Education Code Section 47604.3, the Charter School shall promptly respond to all
reasonable inquiries including, but not limited to, inquiries regarding its financial records from
the District.

Financial and Oversight Relationship

LAS shall receive funding in accordance with Education Code Section 47630 et seq. and
Education Code Section 47651(a). The District will be reimbursed by up to 1% of the LCFF
revenues of LAS in accordance with Education Code Section 47613 to cover the actual costs of
overseeing LAS. The District shall provide and/or perform the supervisorial oversight tasks and
duties specified by Education Code Section 47604.32 and/or necessitated by this charter.
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Insurance

The Language Academy of Sacramento shall maintain and finance general and property liability,
workers compensation, and other necessary insurance coverage and in the amount required for
a charter school of similar purpose and circumstance.

Insurance amounts will be determined as mutually agreed upon by the District and the Charter
School’s insurance carrier, as set forth in the Memorandum of Understanding (MOU) with the
District, taking into account factors such as organizational size and location. The District shall be
named as an additional insured on LAS’s general liability insurance.

The District’s Board of Education shall be named as an additional insured on all policies of LAS.
Evidence of the above insurance coverage is available upon request to the District. Currently,
LAS insurance coverage is provided by CharterSAFE.

Attendance Accounting

The school’s attendance accounting procedures ensure full compliance with all applicable
California laws and regulations governing charter school attendance reporting, including those
of SCUSD, SCOE, and the CDE. LAS will use the school’s student information system as the
system of record for daily attendance entry, verification, and reporting, and will ensure that
attendance data are accurately transferred into the state apportionment software used for ADA
and funding calculations.

Transportation

Except as required by an IEP under the IDEA, or as otherwise required by law, LAS will not be
responsible for the transportation of students to and from school.

CONCLUSION

Reasons Charter Petition Should be Approved

Comparatively speaking, LAS academic performance is at least equal to or better than the
public schools that the charter school students would otherwise be required to attend.

LAS Facts: (Based on CDE’s Historical California Dashboard)
GRADES 8 COMPARATIVE TO NEIGHBORHOOD MIDDLE SCHOOLS, SCUSD DISTRICT, AND STATE

1. Eighth grade students at LAS are achieving at higher levels in English Language Arts than
students from the neighborhood middle schools: Cal Middle and Will C. Wood, the
SCUSD District, and the State.

2. Eighth grade students at LAS are achieving at comparable and/or higher levels in
Mathematics than students from the neighborhood middle schools: Cal Middle and Will
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C. Wood, the SCUSD District, and the State.

3. LAS overall performance in the past 22 years illustrates the efficacy of a dual-language
educational program in learning academic English.

4. Comparatively speaking, by Grade 8 LAS students are outperforming their neighborhood
peers in the standardized assessment in English and Math while simultaneously
acquiring literacy in another global language, Spanish.

Standard for Review of the LAS Charter Petition for Renewal

In the context of charter petition review, the Language Academy of Sacramento operates under
the premise that the Sacramento City Unified School District:

1. Supports the value and uniqueness of LAS's pedagogical design;

2. Understands the reason why some achievement measurements under the California
accountability Model, School Dashboard and standardized testing system are only
logical and comparable in the middle school grade levels; and,

3. Recognizes LAS's contributions in fulfilling SCUSD’s goal of success for educating the
whole child by “providing parents and pupils with expanded choices in the types of
educational opportunities that are available within the public school system.”

LAS's educational program provides SCUSD high schools with the rare pool of middle school
students within SCUSD who are ready to thrive and to enroll in an Advanced Placement foreign
language course as freshmen in high school. LAS's success is alighed with SCUSD’s goal of
preparing every student for college and career milestones and for responsible global citizenship
in the 215t century. It directly advances the SCUSD principle of “ensuring that every student has
an equal opportunity to graduate with the greatest number of postsecondary choices from the
widest array of options.” Lastly, LAS will continue to serve as a lighthouse for the state-wide
Global California Initiative 2030, illuminating the possibilities for students who are culturally
and linguistically prepared for global citizenry through education.

The joint achievement of LAS as a learning community and SCUSD’s success as a charter
authorizing agency is reflected in the results of family surveys; for twenty-two consecutive
years LAS families conclude with over 95% confidence that, “Yes, they would recommend the
LAS to others.”

Final Commentary

It is the intent of the Legislature, in enacting the Charter Schools Act of 1992, to provide
opportunities for teachers, parents, pupils, and community members to establish and maintain
schools that operate independently from the existing school district structure, as a method to
accomplish all of the following:
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a) Improve pupil learning

b) Increase learning opportunities for all pupils, with special emphasis on expanded
learning experience for pupils who are identified as academically low achieving

¢) Encourage the use of different and innovative teaching methods

d) Create new professional opportunities for teachers, including the opportunity to be
responsible for the learning program at the school site

e) Provide parents and pupils with expanded choices in the types of educational
opportunities that are available within the public school system

f) Hold the schools established under this part accountable for meeting measurable pupil

outcomes, and provide the schools with a method to change from rule-based to
performance-based accountability systems

g) Provide vigorous competition within the public school systems to stimulate continued
improvements in all public schools

The Charter Schools Act (or Act), California Education Code Section 47601(a)-(g)

Evident of its achievements in over a decade of charter school existence, LAS has contributed to
the legislative goals delineated above, and if given the opportunity, will proceed in advancing
the esprit de corps of the Charter School Act of 1992.

Charter Term Request

In accordance with the Charter School Act of 1992, LAS hereby respectfully petitions
Sacramento City Unified School District (“the District”) to renew the LAS charter for a five-year
period, from July 1, 2027 to June 30, 2032.

The District agrees to hear and render a decision regarding a renewal, a material revision, or an
amendment of the charter pursuant to the criteria and standards as specified in the Charter
School Act, Education Code Sections 47605, 47607, and 47607.2. Renewal shall be considered in
accordance with Education Code Sections 47605, 47607, 47607.2.

By granting this renewal, the District, in collaboration with the LAS, will meet the intent of the
Charter School Act of 1992, by providing the students in the District with the option to acquire a
premier dual immersion education.
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